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A Framework to Foster Diversity 
At Penn State 2004-2009 

 
Mid-Point Update 

The Division of Student Affairs 
University Park 

 
Action Strategies and Initiatives Update 
 
Challenge 1: Developing a Shared and Inclusive Understanding of Diversity 
 
Despite numerous changes in the Division over the last several years, Student Affairs has remained fully committed to diversity and 
equity and supports the University’s efforts to recruit and retain a more diverse community of students, staff, and faculty.  An emphasis 
on the promotion of diversity is an integral part of the vision and mission of the Division of Student Affairs. The Division’s concept of 
diversity includes all of the following: 
 

• Ethnicity 
• Race 
• Gender 
• Sexual orientation 
• Age (including adult learners) 

• Disability 
• Religious practices  
• Geographic origin/cultural background 
• Veteran status 

 
Because of the nature of our work, discussions of diversity permeate the Division, and our efforts are communicated to students on a 
regular basis through many formats including the work of the three advocacy centers (the Paul Robeson Cultural Center, the Center for 
Women Students and the LGBTA Student Resource Center), the diversity Web Event calendar, the diversity components in programs 
such as the Student Leadership Summit, formal and informal advising efforts, and others. 
 
Action Strategy 1: Create structures that provide for sustained, deep, and broad engagement in activities that promote the understanding 
and appreciation of diversity.  

Initiatives Origin Status Description (outcomes) 

Create a SA Directors’ work group 2004 
Framework modified 

The Division reorganized aligning the three advocacy groups in same reporting 
structure and creating a new meeting structure to allow various groups of 
senior level staff to discuss issues related to diversity. In addition, the directors 
of the three advocacy groups and the Associate Vice President of Student 
Affairs meet regularly to collaborate on programming including the 
distribution/use of $40,000 for diversity programming. These programming 
efforts include the Tunnel of Oppression, Pride Week, the Taste of the 
Diaspora, and others. 
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Convene a student advisory council  
(Cabinet of Student Leaders or COSL) 

2004 
Framework ongoing 

COSL meets monthly to advise the Vice President and the Division on many 
issues including those related to creating a more civil and inclusive community. 
Membership was expanded to include representation from the student chapter 
of the NAACP, the Latino Caucus, Adult Learners at Penn State, Undertones, 
and the International Student Council. 
 

Assess the Dialogues Program within 
Counseling and Psychological Services 

2004 
Framework ongoing 

During the 04/05 academic year, 99 students participated in the program, and 
in 05/06, 59 students participated. Students receive course credit through the 
College of Education, and the program is funded through the proceeds.  Since 
the program’s inception, several components have been added. Graduate 
level trainees have always been an important part of the program. They 
receive training, experience, and supervision in group facilitation and diversity 
issues, but a graduate level course “facilitating intergroup/intercultural contact” 
has been added to provide additional training. In collaboration with worked with 
staff at Shaver’s Creek, a team-building component has been developed that 
focuses on cultural diversity issues.  In order to provide greater awareness 
regarding diversity as it relates to sexual orientation, LGBTA has collaborated 
with the program to add a “Straight Talks” component. (See Appendices for 
assessment data.) 
 

 
 
Action Strategy 2: Expect the leadership and staff in the Division of Student Affairs to develop a vested interest in “valuing others” and 
exhibit “diversity advantaged behaviors.”  

Initiatives Origin Status Description (outcomes) 

Increase staff-student interaction with 
members of student organizations 

2004 
Framework ongoing 

Through the Vice President’s office, Student Affairs administrators are serving 
as liaisons to the members of COSL to connect with the various leaders and 
corresponding organizations represented on COSL. In addition, the AVPs are 
serving in numerous advising roles. For example, the Associate Vice President 
for Student Engagement serves as advisor to THON and the University Park 
Undergraduate Association (UPUA); the Associate Vice President for Student 
Affairs serves as the advisor to the Council of Lion Hearts, a council with 
representation from the various service organizations on campus; and the 
Assistant Vice President for Campus Services advises the Council of 
Commonwealth Student Governments (CCSG).  
 
The newly created Center for Student Engagement and the Center for Student 
Activities and Programming provide greater staff support to student 
organizations increasing the opportunity for staff-student interaction including 
more opportunity to address issues and values related to diversity.  
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The Center for Student Engagement advises the students who are part of the 
Martin Luther King Jr. Celebration on campus.  The Center staff also co-
advises the Homecoming Committee with the Center for Student Activities and 
Programming.  This committee works diligently to include as many current and 
former Penn State students in the week’s festivities as possible.  Finally, the 
Center works with two groups, the Service Learning Coordinators and 
Undergraduate Student Leaders, who reach out to the Penn State and 
surrounding communities, develop partnerships, and provide service and 
leadership opportunities and programming. 
 
The Paul Robeson Cultural Center staff members are now serving as formal 
advisors to the Black Graduate Student Association, the NAACP, and 
Undertones. They also serve as liaisons to the Black Caucus, Latino Caucus, 
NPHC, Caribbean Student Association, and African Student Association. In 
addition, the new Dinner with the Director program is an effort to build strong 
relationships with under-represented student organizations.  
 
The PRCC has developed a student program advisory board comprised of 
representatives of 15 cultural student organizations and two at-large members 
from the student body. This group works with the cultural center to determine 
co-sponsorships between the center and student organizations and to provide 
feedback and insight on current needs of cultural student communities on 
campus. The advisory board also provides a venue for increased peer-to-peer 
collaboration and communication among the member organizations.   
 
The LGBTA Student Resource Center staff advises SpeakOut and helps to 
coordinate the Rainbow Roundtable, which includes representatives from each 
of the LGBTA student groups, the LGBTA Student Resource Center, faculty 
groups and the community. 
 
The Coordinator for Special Populations serves as the advisor for Adult 
Learners of Penn State at University Park and as a member on the 
Commission for Adult Learners on behalf of Student Affairs. 
 

Implement a value-based Code of Ethics  2004 
Framework modified 

During the 2005 Strategic Planning process, Student Affairs articulated 
division-wide values that provide the foundation for our work. These values 
include inclusiveness (valuing a welcoming and supportive community that 
celebrates our similarities and differences) and diversity (valuing the 
recruitment, retention, and support of a diverse student body and workforce). 
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The Center for Ethics and Religious Affairs implemented a Code of Ethics for 
the spiritual leaders affiliated with the Center. This statement includes the 
pledge to create a safe climate where all can practice their religion or 
spirituality; to work through education and example toward eliminating 
prejudice, hatred, and violence; and to recognize differences and promote 
religious harmony.  
 

 
 
Challenge 2: Creating a Welcoming Campus Climate 
 
Many initiatives within Student Affairs are geared toward creating a welcoming campus climate. Those described in this section highlight 
some of these efforts. Data from selected Pulse projects and other assessment efforts are provided in the Appendices. In addition to 
these, Student Affairs also works, in collaboration with Educational Equity and other units, to respond to diversity-related issues such as 
perceived acts of intolerance. Student Affairs offers advising support to student groups, public forums for grievances, and individual 
counseling. Furthermore, Student Affairs has participated in a number of international efforts such as meeting with the delegations from 
Bangladesh and Japan and hosting a delegation from Wilfred Laurier University. Career Services has also partnered with the Council on 
International Education Exchange to examine employers’ views of study abroad experiences among prospective employees.  
 
A theme throughout Student Affairs’ services and programming is offering additional support and resources to the campuses with regard 
to diversity and related programming, which emerged through the Student Services Enhancement efforts. For example, LGBTA Student 
resource Center provided books, videos, and magazines to expand the resources available at the campuses, provided consultation to 
staff at the campuses as needed, and conducted four presentations at the campuses during 2005-06.  
 
Action Strategy 1: Cultivate shared principles of community among students and staff.  

Initiatives Origin Status Description (outcomes) 

Discuss “shared principles of community” 
critical to a welcoming campus climate 

2004 
Framework 

modified/ 
ongoing 

Student Affairs, in conjunction with Undergraduate Education and Educational 
Equity, held the Campus Climate Summit in October of 2005. The purpose of 
the Summit was to begin an ongoing dialogue about enhancements to the 
climate for diversity at UP with a special focus on the climate for students. 
(See Appendices for Description and Recommendations.) 
 
Student Affairs also advised student advocacy efforts and interpreted 
university policy during the recent protests related to discrimination charges 
based on sexual orientation.  
 
Residence Life began the Prejudice Free Zone initiative in Spring 2005.  This 
effort was led by the staff in Pollock Halls and was implemented campus-wide 
in the Fall 05 semester.  
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Student Affairs continues to participate actively in the Campus Environment 
Team to proactively address diversity issues and respond to specific incidents 
and concerns. 
 

Support the “We Are” committee 

2004 
Framework 
& 2005 
Strategic 
Plan 

ongoing 

The Associate Vice President of Student Affairs and other Student Affairs staff 
continue to meet with the student committee focusing on civility. In addition, 
Student Affairs has provided financial resources to support this effort and has 
conducted three Pulse surveys to provide data to the committee and to 
measure effectiveness of their efforts. (See Appendices for Community Values 
and “WE ARE…” Pulse findings.) 

Establish the World Cultural Festival as a 
campus-wide event during Welcome 
Week 

New 
initiative ongoing 

The World Cultural Festival, which has been offered in 2005 and 2006, has 
been established as a major institutionally-sponsored multicultural welcome 
during the first week of classes. The Festival provides a vibrant cultural climate 
for students upon arrival by providing a festive, engaging, and educational 
outdoor event on the HUB Lawn.  An institutional effort, the event is 
collaboratively planned by the Paul Robeson Cultural Center, International 
Student Services, Student Support Services, Office of the Vice Provost for 
Educational Equity, Alumni Association, Residence Life, eight academic 
colleges, and Penn State Business & Auxiliary Services.  

Establish the Student Programming 
Association and the Fee Allocation Board 

New 
initiative ongoing  

The creation of the Student Programming Association and the Fee Allocation 
Board are partnerships with students to help promote and support student 
organizations and the quality of life they enjoy on campus. These efforts will 
create a package of more purposeful programs to support a positive campus 
climate and enhance the cocurricular experience. 

Establish a community standards 
outreach program 

New 
initiative in progress 

A new staff member was hired in the Office of Judicial Affairs with the 
responsibility to establish a community-wide educational outreach program 
geared at educating students on issues of the Code of Student Conduct, 
sexual assault, community/campus expectations, civility, and ethical decision-
making. 

 
Action Strategy 2: Student Affairs will continue to actively seek feedback from students to better understand what they need to feel 
welcomed, engaged, and valued.  

Initiatives Origin Status Description (outcomes) 

Refine existing data on student 
satisfaction and educational outcomes, 
etc.  

2004 
Framework ongoing 

Student Affairs dedicates significant resources to understanding the 
experiences of our students. The university-wide Student Satisfaction Survey 
was conducted in Spring of 2004 and is scheduled to be repeated in 2007. 
Comparisons by gender and race are provided. In Fall 2005, Pulse conducted 
a survey on Gender Identity and Sexual Orientation, which focused on campus 
climate. (See Appendices for Student Satisfaction Comparisons and for the 
executive summary of the Gender Identity and Sexual Orientation Pulse 
Survey.)  
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In Spring 2004 and Spring 2005, Pulse conducted surveys on Women and 
Relationship Violence and Men’s Perceptions About Relationship Violence 
(respectively). (See Appendices for the executive summaries from these 
surveys.) 
In addition, Student Affairs conducted a longitudinal study on the first-year 
experience in 2005-06, which examined many aspects of students’ first year at 
University Park. Again, differences by race and gender are provided. Other 
Pulse projects include Cocurricular Learning, Student Engagement, and 
Community Values. (See Appendices for other examples of findings.) 
 

Staff Role on the Centre County 
Domestic and Sexual Violence Task 
Force and on the University’s Coalition to 
Address Relationship and Sexual 
Violence (CARSV) 

2004 
Framework ongoing  

A CWS staff member sits on the Centre County Domestic and Sexual Violence 
Task Force and attends monthly meetings and works with local police officers, 
the district attorney, the Centre County Women’s Resource Center, hospital 
personnel, and other human service providers to deal with domestic and 
sexual violence issues. To this end, a CWS staff member has participated in 
the update of the county domestic and sexual violence protocol and in the 
development of a county stalking protocol (modeled after the one developed 
for Penn State as part of our Department of Justice Violence Against Women 
on Campus grant) as well as in the development of a law enforcement training 
module.  
 
CARSV, commissioned by the Vice President for Student Affairs, advises the 
administration on policies and protocols that best meet the needs of victims of 
relationship and sexual violence. It further addresses the importance of 
developing and maintaining a civil university community that aspires to be safe 
and welcoming to all of its members. CARSV has developed Penn State’s 
protocols for dealing with sexual assaults, relationship violence, and stalking. 
The systems coordination committee of CARSV deals with specific issues as 
they arise and advises the coalition on systemic changes that need to be 
made. 
 

Create opportunity to gain feedback from 
students in conversations about their 
experiences  

New 
initiatives ongoing 

In September 2004, Student Affairs and Educational Equity sponsored a 
diversity town hall meeting entitled “If you think it is a level playing field, you 
probably have box seats” to discuss students’ concerns.  
 
For the last several years, Student Affairs has sponsored Dining Hall 
Discussions where staff members dine with students to discuss students’ Penn 
State experience. In addition, Student Affairs collects feedback from students 
through their advising efforts and interactions (including UPUA, CCSG, IFC, 
NPC, NPHC, MGC, COSL, and others).  
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Staff from Student Affairs regularly provides presentations to the Penn State 
Board of Trustees, Student Life Committee of the Faculty Senate, New Faculty 
Orientation and academic department chairs.  These presentations include 
summaries of research and assessment findings about the student experience 
at Penn State. 
 
In preparing this report, representatives from the student advisory groups 
affiliated with the three advocacy centers (the Paul Robeson Cultural Center, 
the Center for Women Students, and the LGBTA Student Resource Center) 
met to provide feedback regarding the report and the progress within Student 
Affairs. (See Appendices for the notes from this discussion.) 
 

 
Action Strategy 3: Develop programs designed to impact the actual and perceived needs of students and to build a more inclusive and 
welcoming climate.  

Initiatives Origin Status Description (outcomes) 

Expand Vice President’s initiatives to 
build a more supportive community  

2004 
Framework ongoing 

The Student Leadership Summit (formerly known as Encampment) has been 
revised and expanded to offer student leaders the opportunity to engage with 
other student leaders, staff, faculty, and university leadership in discussing 
issues of importance. For the past three years, diversity, multicultural 
understanding, and an inclusive community were included in the days’ 
activities. (See Appendix for evaluation data.) 
 
Student Affairs also sponsors the annual Student Affairs Council Staff Retreat 
(for the Student Affairs staff directors from University Park and the campuses) 
and the Student Leadership Conference (for emerging student leaders from all 
campuses) providing them with similar opportunities as those afforded through 
the Student Leadership Summit.  
 
The Center for Student Engagement planned and implemented Leadershape 
in 2006 in which 59 students participated in a week-long, residential program. 
In addition, 6 staff served as facilitators for the week, and 24 staff, alumni, and 
community members participated in Guest Leader night. The participants have 
participated in two follow-up reunions/socials that were hosted by Penn State.  
 
The Vice President and the Assistant/Associate Vice Presidents in Student 
Affairs maintain regularly scheduled and publicized open office hours to 
respond to student needs. In addition, the Vice President’s office has hosted 
numerous receptions, town meetings, and summits that have assisted in 
building a more supportive community. 
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The Above and Beyond Ceremony began in 2005 as an annual event honoring 
the cocurricular achievements of Penn State students.  
 

Return the Greek System to prominence  2004 
Framework ongoing 

In Spring 2004, the University community engaged in an intensive dialogue 
process using Appreciative Inquiry to discuss what Greek life looked like at its 
best and to create a dream/vision statement for the future of fraternity/sorority 
life at Penn State. Diversity and community service were an integral part of 
these discussions. Since that time, Minimum and Reasonable Expectations 
and Standards of Excellence have been adopted along with an annual 
reporting structure. In addition, by using a national survey, ongoing 
assessment efforts are underway to measure the success of this effort. An 
area included in this assessment is examining the impact of fraternity and 
sorority participation in students’ attitude changes regarding diversity, an area 
marked for improvement. (See Appendices for selected assessment findings.) 
The NPHC (Historically Black fraternities and sororities) and MGC 
(Multicultural fraternities and sororities that are focused on ethic, religious, or 
cultural elements as a source of interest and identity) chapters have been part 
of this process and continue to be an important social support structure for 
underrepresented students on this campus. In an effort to support the NPHC 
and the MGC, a new advisor with significant experience in these areas was 
hired to advise the organizations on recruitment and retention. Efforts are 
being made to send these students to the regional NPHC conference and to 
the National Black Greek Leadership Conference. Other efforts to support 
these groups include the Diversity Funding that is available to these groups 
and to other fraternities and sororities in an effort to increase awareness of 
multicultural issues within the Penn State Greek community.  This funding has 
been used to bring in speakers sponsored by these councils where the 
audience has been primarily from the predominantly white fraternities and 
sororities. Most recently, Vernon Wall was hosted by the MGC. In addition, 
since 2004, there are three additional organizations recognized by MGC, and 
there is the possibility of one NPHC group returning within a year.  In addition, 
new outreach efforts to the alumni of NPHC chapters have been conducted to 
engage the alumni in supporting the students in their chapters. 
 
The LGBTA Student Resource Center started an LGBTA Greek Initiative which 
includes outreach to fraternities and sororities, Greek Digichat sessions and 
Greek Straight Talks. 
 

Support Growth in the LGBTA Student 
Resource Center 

2004 
Framework ongoing 

An Assistant Director for the Resource Center was hired in 2005 to provide 
additional programming and services for the LGBTA community. In addition, in 
response to the efforts to support the Penn State campuses, time and 
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resources have been dedicated to assist the campuses in creating an inclusive 
community and supporting LGBTA students. The Center moved into a larger 
space on the first floor of Boucke providing additional space for the library and 
for students to gather in a safe space. The LGBT Mentorship program, also 
supported by Counseling and Psychological Services, trained 6 mentors and 
had 15 mentees who participated in the program in 2005-06. In Fall 2006, 7 
more mentors were trained. They also continue to grow in the programs and 
services they offer such as the Straight Talks speaker program, alumni 
outreach and development programs, Intercollegiate Athletics-LGBTA Liaison 
Program, and others (see activities listed under the next initiative for further 
information).  
 
A Pulse Survey was conducted regarding climate issues for LGBTA students. 
(See Appendices for the executive summary from the Gender Identity and 
Sexual Orientation Pulse Survey.) 

Provide programs and activities that 
target specific student populations 

2004 
Framework 
& 2005 
Strategic 
Plan 

ongoing 

There are many Student Affairs programs and activities that target specific 
student populations. Provided below are a sampling of these programs.  
 
Counseling and Psychological Services provides therapy groups for a variety 
of students including an African American women’s group, a blend of 
traditional heritages group, a gay and bisexual men’s group, and an 
international students’ group. They also had grant funding to provide 
specialized long-term counseling services for selected LGBT and culturally 
diverse students. Despite the absence of a fully-funded formal program, the 
spirit of this program continues with exceptions to the 10-session limit being 
made for cases that are deemed worthy of special consideration, which include 
cases involving students of color and LGBT students.  
 
Career Services provides a series of multicultural programs such as 
diversityCHAT.psu; the Multicultural Internship Program, Steppin’ Up (a 
multicultural career fair and conference), the Adult Learner Services Fair, and 
the national Disability Awareness Week and the Minority Internship Program. 
They also offered career workshops for special interest groups (such as LGBT 
students, international students, and students with disabilities). Alumni Career 
Services sponsors Fast Start – A Mentoring Program for Minority Students. 
 
The Paul Robeson Cultural Center provides support and co-sponsorship for 
many student organizations offering programs targeting student populations. 
Some of these organizations include the African Student Association, Black 
Caucus, Iranian Student Association, Indian Graduate Student Association, 
Latino Caucus, Zeta Phi Beta, and Multicultural Greek Association.  
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The LGBTA Student Resource Center offers programs such as National 
Coming Out Week, Pride Week, the LGBTA Lecture Series, the LGBTQA 
Student Leadership Retreat, and Lavender Graduation. They also use digital 
resources for outreach and education (such as Facebook, MySpace, 
Livejournal, and others).  
 
University Health Services sponsors the S-Plan (Support, Survival and 
Success), which is a program for African American and Latino students who 
are new to Penn State to assist them with their adjustments to campus. This 
peer mentor program provides opportunities for socializing as well as providing 
programming focusing on health issues.  
 
The Center for Women Students’ peer education group, Men Against Violence 
(M.A.V.), is involved in raising awareness, education, and prevention of violent 
crimes against women. In existence for 3 years, M.A.V. is involved in 
classroom presentations, outreach, men's discussion groups, speaker 
series, and collaborates with women's groups on campus with events such as 
Take Back the Night. 
 
The Coordinator for Special Populations hosts a monthly Conversation Café 
program open to all Adult Learners at University Park that provides support, an 
opportunity for socializing as well as an open forum for discussion around 
various topics of interest for the non-traditional student. 
 
The Center for Ethics and Religious Affairs supports multiple faith groups 
through their facility and programmatic offerings as well as providing learning 
opportunities regarding religious and spiritual diversity. For example, they offer 
tours of the facility, which promote understanding of other faith groups, to first-
year seminars and organize multi-faith panel discussions. The Center also 
facilitates bi-weekly meetings of their Student Advisory Board which is 
comprised of student leaders from the various faith groups.  The Center also 
supports two undergraduate student CERA Fellows whose work is focused on 
fostering civic engagement. 
 
Student Affairs established a division-wide protocol for managing student 
incidents motivated by emotional and psychological illness. An ad-hoc 
committee was appointed to establish a protocol. Chaired by the Senior 
Director of Judicial Affairs, the committee consisted of representatives from the 
Center for Women Students, Counseling and Psychological Services, Office of 
Disability Services, Residence Life, and Police Services.  
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Challenge 3: Recruiting and Retaining a Diverse Student Body 
 
Arguably the programs targeting specific populations, the various assessment efforts and programmatic initiatives all serve to recruit 
and retain a diverse student body. Such programs, as described in this document, occur throughout the Division and are not solely the 
responsibility of the three advocacy centers.  
 
Action Strategy 1: Ensure that the broadest definition of diversity is communicated as part of the Student Affairs mission.  

Initiatives Origin Status Description (outcomes) 

Participate in a joint Student Affairs/ 
Academic Affairs steering committee 
focusing on the first-year experience 

2004 
Framework in progress 

The First-Year Experience Committee met for two years creating a model for 
approaching the first year, developing 10 learning outcomes or competencies 
of the first year, and determining the common messages to deliver to first-year 
students. The model provides a lens from which to view underrepresented 
students and to strengthen their experiences. One of the 10 competencies is to 
“expand knowledge of human diversity and cultural competence.” In addition, 
major improvements were made to the convocation including profiling second-
year students and faculty members who represent the ideals of Penn State 
with the intentional inclusion of students and faculty of color. The Penn State 
Principles also received a position of prominence in Convocation. During 
FTCAP, an introduction by an academic leader on campus was added along 
with a diversity video. A newly created position, Coordinator of New Student 
Programs, emerged from this effort and an advisory board was created to 
continue the effort.  (See Appendix for executive summaries for the New 
Students and First-Year Experience Pulse Surveys. See description of new 
first-year programs provided below.)  
 

Reposition staff members in more 
effective advising/mentoring/coaching 
roles with key student organizations 

2004 
Framework completed 

In addition to the advising efforts mentioned above (including the Student 
Affairs liaisons to the members of COSL), the newly created Center for 
Student Engagement and the Center for Student Activities and Programming 
as well as new staff in Fraternity and Sorority Life work directly with student 
organizations.  

 
 
Action Strategies 2 and 3: Provide student development opportunities for students new to University Park and  
Engage students with out-of-classroom learning and involvement opportunities.  
 

Initiatives Origin Status Description (outcomes) 

Develop first-year programs  
(continuation of initiative described above ) 

2004 
Framework in progress 

As one of the new initiatives in Fall 2006, Student Affairs collaborated with the 
Tri-County and student chapters of Habitat for Humanity to frame a house 
during Welcome Week 2006. Approximately 450 faculty, staff, and students 
helped to frame the home that will house a displaced family from the 2005 
hurricanes in the Gulf Region. The house was framed on the parking lot of the 
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Henderson Building and will be permanently located in State College. Other 
new initiatives were “Get Connected” to campus resources (250 participants) 
and receptions for special populations such as adult learners, commuters, and 
transfer and change of assignment students. In addition, plans are underway 
for a Winter Welcome Program for all new spring students at University Park. 
 
In addition, Real Life Choices continues to reach most of our incoming first-
year students during FTCAP with the goals of increasing awareness and 
prevention of acquaintance rape and sexual assault.  
 

Provide skills development opportunities 
related to diversity for all students /  
 
Develop students’ multicultural 
competencies  

2004 
Framework 
 
2005 
Strategic 
Plan 

in progress 

Student Affairs has been re-examining their educational programs and 
workshops and have dedicated resources to be more intentional and 
educationally purposeful in these efforts. In the past year, the Division has 
catalogued their workshops and presentations including defining learning 
outcomes. Using this as a starting point, the Director of the Paul Robeson 
Cultural Center is providing leadership for the creation of a cocurricular 
certificate in multicultural competency with the assistance of an instructional 
designer. This certificate will include existing programs and activities but has 
also created the need for new modules such as an introduction to multicultural 
competency, power and privilege, isms, prejudice, and social justice. These 
workshops are in various stages of completion. In developing the introductory 
workshop, a team of directors also created a library of resources related to 
diversity education that are available to staff across the University. The 
certificate, which will have the foundational pieces available online, will be 
available to students across the university. In addition, an assessment plan is 
being developed.  
 

Develop opportunities for students to 
become involved in service learning 
projects through increased collaboration 
with faculty programs 

2004 
Framework in progress 

The Center for Student Engagement sponsors a multitude of community 
service/service learning opportunities in which students can fulfill service 
requirements for courses. The three most popular experiences are:  Fresh 
START, a day of service for students new to University Park; Make A 
Difference Day, a day of service in the fall; and many offerings of Into The 
Streets, days of service offered throughout the year.  Students have an 
opportunity to reflect on those experiences with team leaders from the Service 
Learning Coordinators as well as any requirements of their faculty. In addition, 
the Center regularly helps the English Department, Women’s Studies 
Department, and the College of Health and Human Development to plan 
service projects. The Center regularly refers students to the Civic Engagement 
Minor. 
 
In Fall 2006 and through the efforts of the Center for Student Engagement, 
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764 students participated in Fresh START and approximately 100 students 
participated in Make a Difference Day. The guest speaker at Make A 
Difference Day this year was Connie Flanagan, from the Public Scholarship 
Association, who spoke about Penn State’s Civic Engagement Minor.  (See 
Appendix for data regarding service participation from the Student 
Engagement Pulse Survey.) 
 
Since 1997, Career Services has sponsored and promoted interest in the 
Peace Corps. Since that time, 224 Penn State alumni have served in the 
Peace Corps in 109 different countries. Currently, there are 59 Penn State 
alumni serving in the Peace Corps in 32 different countries. Penn State 
currently ranks number 11 among large college and universities with students 
actively serving in countries around the world. In 2006 (the 45th anniversary 
year of the Peace Corps), Penn State ranked in the top 25 of “Top Producing 
Colleges and Universities” nation-wide.   
 

Reactivate Omicron Delta Kappa national 
Honorary 

2004 
Framework in progress 

Student Affairs, after one false start, is in the process of selecting students to 
serve as re-chartering members of this leadership organization. The group will 
bring together leaders from a wide range of areas offering the opportunity to 
bridge diverse students and their organizations. By Spring 2007, the group will 
be viable again.  
 

Increase adult learner enrollments and 
involvement 

2004 
Framework 

modified & 
ongoing 

With the re-organization of Student Affairs, the Center for Adult Learners has 
moved to Outreach to focus efforts on enrollment while the Coordinator for 
Special Populations will enhance the sense of community among adult 
learners, provide programming, advocacy, and increase involvement of the 
non-traditional student populations at University Park. 
 

Appoint a task force to draft a Student 
Focused Framework to Foster Diversity 

2004 
Framework 
& 2005 
Strategic 
Plan 

completed   

The Student Task Force on Diversity was created in the summer of 2004 and 
presented a report including proposing some specific recommendations and 
providing guidance for Penn State student organizations. Their efforts were 
divided into four areas: inclusivity, training, accountability, and funding.   

Expand the purposeful cocurricular 
experiences for students related to 
multicultural understanding 

New 
initiatives in progress 

The PRCC has established several cocurricular learning and involvement 
programs including the Diaspora Institute, an educational program that 
engages potential and current student leaders in learning about the 
intersections of culture and student development; two gender and ethnicity 
retreats that focus on the intersections of culture, ethnicity, and gender; and 
the Tunnel of Oppression which provides multi-sensory and interactive 
learning about issues of social justice. BED is a spoken word lounge which is a 
partnership with residence life. It provides space for students to artistically 
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express their thoughts on issues of society, race, and culture. Additionally, 
through a weekly artist workshop students study the social responsibility of art 
and work on integrating social topics into their performances for BED. Finally, 
in collaboration with the Africana Research Center and the Black Graduate 
Student Association, the PRCC also hosts graduate research brown bags that 
provide graduate students an opportunity to present research that focuses on 
a variety of diversity related topics.  
 
In 2004-05, Residence Life’s Cultural Lounges held or supported 50 programs.  
These programs attracted almost 2,789 attendees; an increase of 17% in total 
attendance over the previous year. In 2005-06, the Cultural Lounges co-
sponsored a number of successful large-scale programs with the Paul 
Robeson Cultural Center such as BED (the lounge described above) and a 
year-long cultural movie series commenced. 
 
 
In addition, the HUB Galleries provide diverse exhibits such as Three Decades 
of American Printmaking and exhibits have African American, Mexican, Asian 
and LGBT focuses.  
 
The creation of the Student Programming Association and the Fee Allocation 
Board will provide resources for more purposeful programming efforts, 
including those related to diversity, and for better utilization of Student Activity 
Fees.  
 

 
 
Challenge 4: Recruiting and Retaining a Diverse Workforce 
 
Student Affairs strives to recruit and retain a diverse workforce. One element of this effort is in the requirement of three hours of diversity 
training for all staff. For the 2004-05 staff review period (April 1, 2004 – March 31, 2005), 74% (192/259) of staff in the Division reported 
that they met the diversity training requirement. For the 2005-06 staff review period (April 1, 2005 – March 31, 2006), 72% (212/296) of 
staff in the Division reported that they met the diversity training requirement. (Note: more staff may have met the requirement but failed 
to report it using the Professional Activities Assistant web-based service.) In addition, between January 2004 and October 2006, the 
Division of Student Affairs has offered 17 diversity related programs to staff, free of charge to employees and departments.  This is 
above and beyond the programs offered centrally through the Human Resources Development Center and the Affirmative Action Office. 
 
In addition, efforts are made for each job search to obtain a diverse applicant pool. As depicted in the data tables in the Appendices, 
Student Affairs staff are 70% female and 10% multicultural and are more diverse than the total staff in the academic and administrative 
support areas at the University.   
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Action Strategy 1: Continue mandatory diversity training for all Student Affairs staff and administrators. 
Initiatives Origin Status Description (outcomes) 

Consider increasing the minimum 
number of staff development hours spent 
on diversity training 

2004 
Framework in progress 

Increasing the number of hours is still under consideration.  
 
 
 

 
Action Strategy 2: Utilize professional organizations and personal recruiting to assist in attracting and retaining diverse candidates. 

Initiatives Origin Status Description (outcomes) 
Consider becoming host to a NASPA 
minority fellows undergraduate student 

2004 
Framework 

completed/ 
in progress 

Student Affairs is currently hosting a student as a member of the NASPA 
Undergraduate Fellowship Program.  

 
 
Challenge 5: Developing a Curriculum that Fosters Intercultural and International Competencies 
 
The Division of Student Affairs supports a curriculum that fosters multicultural competency in numerous ways including a variety of 
presentations that are conducted in classes and also in the cocurriculum. Some of these efforts are highlighted below. As part of the 
Coordinating Committee on University Assessment, Student Affairs provided leadership in defining cocurricular learning outcomes. 
Included in these outcomes is intercultural development comprised of 1) possessing multicultural awareness and knowledge, 2) 
developing sensitivity to and appreciation of human differences, 3) exhibiting the ability to work effectively with those different from 
themselves, and 4) demonstrating a commitment to social justice. Programs and services are being mapped to these outcomes and 
others are being developed.  
 
Action Strategy 1: Focus assessment of the effectiveness of educational programs designed to foster diversity. 

Initiatives Origin Status Description (outcomes) 

Assess the efficacy of cocurricular 
programs structured around intended 
learning outcomes 

2004 
Framework in progress 

The outcomes described above become the foundational piece to assess more 
specific efforts. As part of the multicultural competency certificate (described 
above), there are stated learning outcomes and we are developing an 
assessment plan to ascertain the effectiveness of the certificate.  
 
In order to build capacity among our staff, there is also an online learning 
module on improving our educational programming efforts that assists staff in 
defining learning outcomes and assessing their efforts.  

 
Action Strategy 2: Identify new ways for staff to enhance existing graduate and undergraduate courses taught in formal classroom setting 
by increasing student cultural competence.  

Initiatives Origin Status Description (outcomes) 
Create learning modules for [first-year] 
students that address developmental 
issues 

2004 
Framework 

modified/  
in progress 
 

Student Affairs offers numerous presentations in first-year seminars. There 
were at least 20 classes taught by Student Affairs staff reaching approximately 
550 students and including a variety of topics such as healthy relationships, 
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sexual assault awareness, common college health issues,  judicial affairs 101 
(educating students on their rights and responsibilities as a member of the 
Penn State community), and Straight Talks (discussing LGBTA issues).  
 
Student Affairs is in the process of developing a number of learning modules 
for all students. Currently, modules are available in the area of career planning 
(such as resume writing, interviewing skills, and job search strategies) and in 
multicultural competency (power and privilege with isms, prejudice, and social 
justice in progress). First-year students will be targeted in the marketing efforts 
and through the possible use of these modules in the first-year seminar 
classes.  
 

Form partnerships with academic 
colleagues to provide content for courses  in progress 

The PRCC has established multiple classroom partnerships with two of its 
programs: The Tunnel of Oppression has been integrated into the curriculum 
of several courses. Additionally, the PRCC is serving as a partner with 
Women’s Studies on a course that focuses on Arts & Activism in Tanzania. 
 
Straight Talks, which are panels of speakers, comprised of lesbian, gay, 
bisexual, transgender, and ally students who educate the university community 
on sexual orientation, gender identity, oppression and diversity, was held in 23 
classes during the 2005-06 school year (including five first-year seminars) and 
reached over 1,200 students.  
 

 
 
Challenge 6: Diversifying University Leadership and Management 
 
Student Affairs continues to emphasize diversifying its leadership and management. The diversity profile of the unit is provided in the 
staff diversity data tables of the Appendices. Based on gender and race, Student Affairs has greater diversity among administrators, 
staff in positions graded 20-25 and staff in positions graded 26-32 than what is found in the totals for academic and administrative 
support units. At the same time, continual efforts are needed to recruit and retain diverse staff in the senior leadership positions in the 
Division.  
 
Action Strategy 1: Initiate inclusive decision-making that transcends traditional models and honors multiple voices. 

Initiatives Origin Status Description (outcomes) 

Explore more inclusive models of 
leadership that bring individuals from 
varied campuses and job titles to the 
table 

2004 
Framework ongoing 

Student Affairs has developed and/or sustained a number of groups to provide 
input and leadership across the University. For example, the Student Services 
Enhancement Task Force, which met for over a year, included UP directors 
and representatives from the campuses and identified priority service areas for 
the campuses. One of these areas was diversity services.  Others include the 
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Healthy Penn State 2010 committee, the Student Affairs Administrative Team, 
the Student Leadership Summit Planning Committee, and the Council on 
Student Affairs (comprised of the student affairs directors at the campuses and 
the directors at University Park).  
 

Implement a mentoring project for 
diverse staff  

2004 
Framework modified 

Student Affairs supports the efforts of the Multicultural Staff Support Center 
through Human Resources (including the “buddy” program) and supplies new 
staff with information on a variety of resources. 
 

 
Action Strategy 2: Cultivate future leadership through student involvement and utilization of staff.  

Initiatives Origin Status Description (outcomes) 

Stimulate greater minority student 
awareness of current career 
opportunities in Student Affairs 

2004 
Framework ongoing 

Student Affairs and the CSA program sponsored a reception and panel 
discussion on careers in student affairs for undergraduate students in October 
2006. In addition, Student Affairs works with the CSA program to recruit 
diverse students to the program and to the profession.  

 
 
Challenge 7: Coordinating Organizational Change to Support Our Diversity Goals 
 
As described in the introduction, Student Affairs has undergone numerous changes, including the alignment of the three advocacy 
centers into the same reporting structure and multiple means for collaborative efforts between these centers and other efforts in the 
Division including coordinating the use of $40,000 for diversity programming. In addition, the Office of Fraternity and Sorority Life also 
allocates diversity funding for programmatic efforts in the Greek community. Other organizational changes that will strengthen the 
intentional programming efforts in the Division are the creation of the Center for Student Engagement and the Center for Student 
Activities and Programming. In addition, the efforts to support the campuses and the creation of the Assistant Vice President of Campus 
Student Services have increased the opportunity to leverage resources at University Park to support the campuses including providing 
resources related to diversity.   
 
Action Strategy 1: Improve organizational effectiveness through restructuring and partnering.  

Initiatives Origin Status Description (outcomes) 

Realign the fraternity and sorority system 
with the Office of Unions and Student 
Activities by Spring 2004 

2004 
Framework modified 

The Fraternity and Sorority Life office was realigned with Unions and Student 
Activities but since was moved to report to the newly created position of 
Associate Vice President for Student Engagement.  
 

Create formal partnerships with faculty to 
strengthen learning communities. 

2004 
Framework ongoing 

During 06-07 Residence Life in a partnership with the Honors College, the 
International Language House, Center for Women Students, and the LGBTA 
Student Resource Center offered a Cultural Film Series in the residence halls. 
Each partner chose a film with a diversity or cultural theme and will lead a 
discussion after the film. 
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In addition, the Vice President and others have presented to a number of 
faculty groups to inform them about Penn State students, trends, issues 
related to diversity, and other topics. Such groups include the new faculty, 
department heads, and the faculty senate.  
 

Utilize emerging technology to impact 
upon the organizational structure of the 
Division. 

2004 
Framework ongoing 

Student Affairs continues to explore, evaluate, and implement emerging 
technologies to meet the needs of students. As described above, Student 
Affairs is using ANGEL and online learning modules to offer educational 
content to students, with one area of emphasis being on multicultural 
competency. In addition, online learning modules have been created to offer 
professional development/training opportunities to student affairs staff across 
the University. Student Affairs has also successfully piloted ANGEL for Clubs, 
which couples the tools of ANGEL with HUB functions such as viewing their 
ASA accounts and checking on their room reservations. Student Affairs is also 
using and promoting ePortfolio as a pedagogical and assessment tool. Student 
Affairs has also used DigiChat for a variety of programming efforts. Student 
Affairs is working on strict adherence to Web Standards providing accessibility 
to all students including the visually impaired. Currently, Student Affairs has 
created a Web Strategies Team who will propose a plan with new accessible 
designs and style guides. The Division is also exploring the uses of Adobe 
Breeze meeting and presenter technologies to allow a re-packaging of our 
materials for a wider audience. In addition, Student Affairs manages Web 
Event, including the Penn State Diversity Calendar. 
 

Explore possible partnerships with the 
Templeton Foundation and The Southern 
Poverty Law Center.  

2004 
Framework on hold 

In 2004, the staff members at the Center for Ethics and Religious Affairs along 
with an AVP wrote a preliminary proposal for funding from the Templeton 
Foundation to sponsor a colloquy. The request was withdrawn after 
conversations in which it was determined there wasn’t a fit between the 
Foundation’s interests and Penn State’s initiatives.    
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Dialogues on Race Assessment Information  
 
In the Spring semester of 2002, a quasi-experimental research study attempted to assess the 
efficacy of the “Dialogues on Race” (DoR) intervention program. Essentially there were two 
groups: a “treatment group,” where study respondents were participants in the nine-week DoR 
program; and a “control group,” where study respondents were not participants in the DoR 
program. The study included both quantitative and qualitative data collection.  
 
The quantitative data collection used three psychometrically tested instruments to measure 
change in attitudes or levels of awareness related to racial, ethnic, or cultural diversity. 
Statistical analysis suggested, on the whole, that there were no significant differences between 
the treatment group (i.e., students participating in the intervention) and the control group (i.e., 
students not participating in the intervention), as measured by the differences between pretest 
and posttest scores on the three instruments. (Note: the groups were fairly small with 75 total 
participants. Hence, finding statistical differences  

 
Only one significant difference was found between students who participated in the DoR 
program and those who did not. Evidence suggested a significant difference in the level of 
“unawareness of blatant racial issues” participants in the DoR program experienced compared 
to that of those who did not participate in the program. Participants in the DoR program showed 
a decreased level of “unawareness of blatant racial issues,” while DoR non-participants level on 
unawareness increased slightly. The data suggest that, on one measure, the students in the 
treatment group gained an awareness of “blatant racial issues.” 

 
While there seemed to be limited quantitative evidence supporting the efficacy of the “Dialogues 
on Race” initiative, the researcher conducting the study concluded, “While efforts were made to 
use quantitative measures that captured various different aspects of issues of awareness and/or 
acceptance of similarities and differences, the measures were all self-report and somewhat 
transparent or face valid” (Wilson, 2006, p. 75).  In addition, Wilson argued that participants in 
the DoR program elected to participate, and scored “better” than the non-participants on every 
measure at pretest. Wilson also found: 

[Participants] may have actually found through participation in the intervention that they 
had more biases or less awareness than they had previously believed. Ironically, this 
increased awareness of ignorance may have lead to a more negative, but also more 
accurate assessment of awareness or egalitarian beliefs at posttest than at pretest. (pp. 
75-76) 

 
Additionally, Wilson concluded in future research on and/or assessment of the DoR program 
that other non-self-reported measures of changes in attitudes about culture and race relations 
be used. Furthermore, Wilson (2006) asserted that perhaps “it [was] not clear that the overall 
intervention experience was long enough to provide the necessary time to overcome the initial 
discomfort and anxiety that are typical at the beginning of any intergroup contact” (p. 80; cf. 
Islam & Hewstone; Pettigrew, 1998; Stephan, 1992). 
 
A second data collection, qualitative in nature, focused on collecting weekly critical incident 
reports and session evaluations, as well as overall evaluations at the end of the Dialogues on 
Race program. Critical incident reports were collected weekly, and participants were asked to 
provide “a brief open-ended response regarding the most significant aspect of that session for 
him/her” (p. 150). Additionally, the primary investigator conducted face-to-face interviews; 
however, the data collected in interviews were unusable due to recording error. 
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The primary investigator concluded that there were five themes that arose from the Critical 
Incident Reports. Participants in the DoR program reported that their feelings about sessions 
focused on Self, Other, Topic, Group Process, and Structured Exercise. Overall, DoR 
participants’ focus on Self fluctuated more than any of the other categories. This category 
described that “the incident was identified as important because of something the author shared 
or felt, or some personal insight he or she gained” (Wilson, 2006, p. 99).  
 
On the other hand, the theme on which DoR participants, overall, focused was Other. This 
theme focused on “comments, thoughts, feelings, or information shared by other members of 
the group” (Wilson, 2006, p. 99). Wilson concluded “that this reflects typical group development 
with members assessing others and attempting to find common ground early, and, then, 
continuing to learn from each other over the life of the group” (p. 160).  
 
Wilson, M. D’Andre (2006). Improving intergroup relations through programmed intergroup  

contact: A model process and its effects. Unpublished doctoral dissertation, The 
Pennsylvania State University.    
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Campus Climate Summit 
Summit Description 

 
The Campus Climate Summit was convened by the University administration under the 
sponsorship of three units: Educational Equity, Student Affairs, and Undergraduate Education.  A 
planning committee was formed that included students, faculty, and staff.  The following purpose 
statement was developed for the Summit: 
 

The Campus Climate Summit is being convened to begin an ongoing dialog about 
enhancements to the climate for diversity at the University Park Campus of the Pennsylvania 
State University - with special focus on the climate for students.  Through an open and 
structured dialog with representatives from various stakeholder groups, we will work 
collaboratively to envision additional realistic and viable solutions that promote a learning 
environment where all students feel welcomed, included, and appreciated within our learning 
community. 
 
Expected outcomes of the Summit include: 
 

1) an increased understanding of what we are doing well and a recognition of our 
shortcomings and areas for improvement; 

2) the development of coherent themes, ideas, and directions that will guide our future 
endeavors; 

3) a shared and renewed commitment to take action and engage other members of the 
community in ongoing efforts to create a more caring, civil, inclusive, and diverse 
community. 

 
Three committee sub-teams worked on specific components of the Summit: an Invitation Team, 
whose role was to bring a broad range of diversity constituents to the Summit; an Agenda Team, 
which would put together the actual program, and an Assessment Team, which would develop 
background materials for the Summit, including benchmarking data and a timeline of diversity 
events at Penn State.  About 130 people attended the Summit, and about ½ of the participants were 
student leaders drawn from a wide variety of student groups. 
 
A small-group discussion format was chosen as the best means of accomplishing the Summit’s 
goals.  Each participant was assigned to a small group that had a cross-section of participants (i.e., 
students, faculty, staff, and administration), with about 8 participants in each group.  A facilitator 
and recorder were assigned to each group, with 13 groups total.  The small groups remained in tact 
throughout three rounds of discussions.  Facilitators used discussion questions that were developed 
by the committee.  After each round, a debriefing session that included all participants was 
conducted by the Summit facilitator, Dr. Harold Cheatham. 
 
The Summit website has several items that record some of the outcomes of the Summit and 
includes 1) action items from Summit participants that indicate what they would try to accomplish 
in the immediate aftermath of the Summit to contribute to a better climate, 2) a report based on a 
post-Summit questionnaire given to all participants, 3) a summary of the main themes identified 
from the small-group discussions, and 4) committee recommendations. 
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Campus Climate Summit 
Planning Committee Recommendations 

 
The success of the Campus Climate Summit will ultimately depend on the kind of follow-up that 
occurs within the University Park/State College community. No single stakeholder group has the 
ability to fully implement all of the needed changes. Our efforts in improving the climate are 
optimized by students, faculty, staff, alumni, the State College community, and the 
administration working together in concert. 
 
The following recommendations are taken from the reports delivered by committee teams that 
worked on (1) summarizing the notes taken in the small-group discussions and (2) the post-
Summit questionnaire. These documents, as well as others, are available on the Summit Web site 
<http://www.equity.psu.edu/summit/> and provide a more complete context for these 
recommendations. 
 
The committee encourages not only the administration but also all stakeholders in the University 
Park/State College community to carefully consider how they and their specific constituencies 
can implement the recommendations provided below and/or work with other constituencies 
towards common goals. 
 
Recommendations from the Small-Group Discussions Summary Report 
 

1. A systematic approach to diversity education for members of the entire University 
community should be considered. Such an approach would utilize current endeavors 
(e.g., new-student and faculty orientation programs), make improvements where 
appropriate (e.g., diversity content in first-year seminars and across the curriculum), and 
integrate these programs with new initiatives that would seek to implement a 
progressive/developmental model of education and involvement for all constituents. 

2. A regular and systematic approach for measuring progress against specific climate 
performance indicators needs to be implemented. 

3. Efforts must balance the need to help diverse students, faculty, and staff acclimate to the 
University Park/State College community with the need to bring diversity into the 
mainstream of University life. 

4. Specific procedures should be in place when incidents occur. These procedures should be 
developed in collaboration with as many constituents as possible and be agreed upon 
beforehand so that responsibilities are clear. Special focus should be given to dealing 
with egregious faculty behavior given the power dynamics of the faculty-student 
relationship. Better mechanisms need to be in place to keep the entire Penn State 
community apprised of the nature and scope of these incidents. 

5. Diversity among students, faculty, and staff is critical, and every means should be 
employed to continue making progress in the recruitment and retention of these 
constituents. 
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Campus Climate Summit Planning Committee Recommendations  

6. Structures should be put in place to better promote and support involvement and 
interaction among various groups and constituencies, including one-on-one interaction, 
around a whole range of social and intellectual issues. 

7. Further dialogue should occur on climate issues. Different formats and topics should be 
used to promote broad participation, including interaction between diverse constituent 
groups (e.g., faculty/student, communities of color/LGBTA, etc.), with a focus on 
developing proactive educational interventions and realistic, workable solutions for 
specific problems. 

Recommendations from the Post-Summit Questionnaire Report 
 

1. There is a need for continued dialogue especially for students from underrepresented/ 
underserved groups on campus. We would suggest focus groups and public forums at the 
University Park campus with various constituent groups (e.g., people of color and 
members of the LGBTA community) and experienced facilitators so that students can 
speak from a place of safety, knowing that they can be angry, upset, etc. 

2. There is a need for a place for individuals who are “like-minded” to find support and 
networking so that they do not feel alone in their efforts to improve the climate. 

3. After the focus groups and public forums, information and strategies to facilitate a better 
climate should be identified and shared with all participating constituencies before the 
implementation phase begins. 

4. There is also a need to identify offices/people responsible for implementing strategies 
from the public forums and focus groups at the University Park campus. 

5. Formal evaluation of the strategies implemented from the focus groups and public forums 
should be in place once strategies are identified. 

6. Appropriate time frames should be established as well. 
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For further information, please contact Dr. Andrea Dowhower.
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Penn State Pulse is a project of Student Affairs Research and Assessment.

FINDINGS

INTRODUCTION

For more information 
please visit Student Affairs 

Research and 
Assessment at

 http://www.sa.psu.edu/
sara

U.Ed. STA 06-88

Community Values
October 2005

This survey 
focuses on 

the community 
values of 

Penn State.

This survey focuses on the community values of Penn State as derived from the Penn State Principles and Ernest 
Boyer’s characteristics of a healthy community (McDonald, 2002). The survey also examines students’ awareness of the 
student-initiated “We Are…Changing Penn State” campaign and the outcomes associated with the campaign. This survey, 
conducted by Student Affairs Research and Assessment, was administered by phone and also by Web.1 A similar survey 
was conducted in spring of 2004 (Pulse #123); when applicable comparisons are provided.2 

In total, 1,089 undergraduate students at University Park responded to the survey. By phone, 605 responded for a 22.5% 
response rate and, of those contacted, 68.7% participated. By Web, 484 responded for a 20.8% response rate. The 
confi dence interval for the total sample is +/-2.92%.

Of the respondents, 56.1% are female; 84% are white/Caucasian; 44.5% are fi rst- or second-year students; and 50.0% reside 
off campus. For additional information on the Pulse methodology, please visit http://www.sa.psu.edu/sara/qa.shtml.

Personal Experiences Related to Community Values

Several questions addressed students’ personal experiences related to community values 
at Penn State. 

• In 2005, 80.3% reported that they feel like an accepted member of the Penn State 
community (compared to 70.5% in 2004), and 65.3% responded that they feel 
connected (compared to 56.7% in 2004; see Chart 1 for 2005 data).

Chart 1. Personal Sense of Community (by percent: 2005)
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1 The Web survey administration is utilized in order to account for students for whom local phone information was unavailable.
2 The 2004 survey included graduate students while the 2005 did not. Hence, for comparison purposes graduate students’ responses were removed from the 2004 results. In addition, 

a limitation of the comparisons is the difference between measuring students’ opinions in the spring compared to in the fall. These comparisons need to be interpreted with caution.
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• In addition, 83.0% reported feeling safe and unthreatened (see Table 1).
• White students and fi rst- and second-year students personally felt a stronger sense of community when compared 

to students of color and upper class students, respectively (data not shown). 

Table 1: Personal Experiences at Penn State 
To what extent: Percent3

 SP 2004 
Percent3

 FA 2005 
Do you feel safe and unthreatened na 83.0 
Are you treated with respect at Penn State 74.0 79.1
Are you respected by others for your differences and similarities na 74.0 

Perceptions of the Penn State Community

Students were asked a series of questions regarding their perceptions of Penn State (see Table 2). 
• In 2005, 75.2% believed strongly that freedom of expression is protected (compared to 64.4% in 2004).
• While 53.3% perceived Penn State to be a community where diversity is celebrated, 70.6% believed strongly that 

hateful actions motivated by prejudice or bias are not tolerated. 
• White students and fi rst- and second-year students perceived the campus to have a stronger sense of community 

than did students of color and upper class students, respectively (data not shown).
• Evidence suggests students perceive the campus to be more affi rming of civility and more encouraging of service 

to others in 2005 than in 2004. 

Table 2: Perceptions of Community at Penn State 
To what extent do you believe Penn State is a community 
where: 

Percent3

 SP 2004 
Percent3

 FA 2005 
Freedom of expression is protected 64.4 75.2 
Hateful actions motivated by prejudice / bias are not tolerated na 70.6
Service to others is encouraged 53.2 70.1 
Civility is affirmed 53.3 61.3
Diversity is celebrated 52.3 53.3 
Individuals accept their obligations to the Penn State community na 52.6
Members of the community adhere to a high standard of behavior na 42.8 

Behaviors Consistent with Penn State’s Community Values 

Another important aspect of community is how students’ personal actions refl ect the values espoused by the community.
• Over 90% of respondents reported that they show respect for others, treat others in a courteous and respectful 

manner, and take responsibility for their actions (see Table 3). 
• However, only 55.6% seek out opportunities to learn from those different from themselves, and 68.8% go out of their 

way to help others (see Chart 2). 
• Women and fi rst- and second-year students reported behavior more consistent with the community values than did 

men and upper class students, respectively (data not shown).

Table 3: Personal Behaviors Consistent with Community Values 
To what extent do you: Percent3

 SP 2004 
Percent3

 FA 2005 
Show respect for others within the Penn State community na 92.4 
Treat others at Penn State in a courteous and respectful manner 93.9 91.4
Take responsibility for your actions na 91.2 
Make sure your actions / behaviors do not interfere with the rights 
of others na 82.5

Stand up for the rights of others when necessary 74.9 75.4 

3 Percents represent those who indicated “substantially” or “extremely.”
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Chart 2. Extent to which Students... (by percent: 2005)
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In addition, students were asked about daily behaviors that refl ect community and civility (see Table 4). 

Table 4: Daily Behaviors that Reflect Community 
How frequently do you: Percent4

 SP 2004 
Percent4

 FA 2005 
Hold a door open for someone na 95.1 
Greet people with a smile 75.1 82.4
Turn off your cell phone in class na 79.9 
Recycle (cans, bottles, newspapers, etc.) na 67.0
Speak out against actions that are hurtful to others 51.7 58.4 
Challenge someone who makes a racist joke 35.8 38.1
Pick up trash laying on the ground na 32.8 

The “We Are…Changing Penn State” Campaign

Campaign Awareness

Among second-year and upper class students, 52.9% indicated they were aware of the campaign.5 Students were most likely 
to have seen the blue and black messages, consistent with the current emphasis of the campaign (see Table 5). 
 

Table 5: Campaign Awareness: Mediums
Have you seen the: Percent6

 FA 2005 
Blue and black posters / t-shirts (“Be…Bold, Genuine, Inspired, Open-Minded”) 46.8 
Red and black posters / t-shirts (“Are You…Ugly, Rude, Coward, Bigot”) 43.6
“Take Out Your Papers and Trash” mouse pads 35.4 

4 Percents represent those who indicated “often” or “very often.”
5 Many of the campaign strategies were used in the previous academic year. First-year students had not been exposed to them at the time of the survey. 
6 Percents represent responses of second-year and upper class students.
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Campaign Effectiveness

Students who had been aware of the campaign were asked several questions that address the potential outcomes of the 
campaign messages.7

• In 2005, approximately 85% of students who were aware of the campaign strongly believed the purpose of the 
campaign is important (compared to approximately 75% in 2004; data not shown). 

• Over half of the students who were aware of the campaign indicated that the campaign at least “moderately” made 
them refl ect on their own behavior and question what it means to be a member of the PSU community (see Table 
6). 

• While fi rst- and second-year students had less opportunity to be aware of the various aspects of the campaign, 
they were signifi cantly more likely to believe the campaign was effective than were upper class students (data not 
shown).

Table 6: Campaign Effectiveness 
To what extent has the campaign made you: Percent

 FA 20058

Reflect on your own behavior 63.5 
Question what it means to be a member of the PSU community 51.7
Change your behavior 44.6 
Talk about the messages of the campaign with others 29.4

7 First-year students were included.
8 Percents represent those who indicated “moderately,” “substantially,” or “extremely.”

“I think it [the 
campaign] is 
a great way to 
get the Penn 
State community 
involved in 
recycling, 
becoming more 
tolerant of other 
people, etc.”
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“WE ARE...Changing Penn State” Campaign
April 2004

Purpose
The focus of this survey was on students’ awareness of and
perceptions about the “WE ARE…” marketing campaign
sponsored by the Undergraduate Student Government. The
campaign challenges and supports students and other Penn
State community members to form a more hospitable and
civil community. Survey topics included behaviors and
attitudes that define civility, the effectiveness of the
campaign, and potential outcomes from the campaign.

Total: n = 973
Phone: n = 675; 53.8% response rate
Web: n = 298; 15.0% response rate1

Margin of Error: +/-3.10

Participation Rate

Findings

U.Ed. STA 04-274

Over half of the respondents perceived Penn State to be a
community where freedom of expression is protected, the
well-being of each individual is important, and civility is
affirmed. (See Table 1.)

Community and Civility
Perceptions of the University

Table 1. Students with Positive Impressions of PSU2

Overwhelmingly, first- and second-year students and on-
campus students perceived Penn State to be a more caring
and civil community than did juniors and seniors and off-
campus students, respectively.

1 The Web survey administration is utilized in order to account for
students for whom local phone information was unavailable.

Sense of Belonging
Almost three-quarters of students believed that they are
treated with respect at Penn State, and 55.6% replied that
they are strongly connected at Penn State.2   (See Figure 1.)

Similar to their perceptions of the University, first- and
second-year students and on-campus residents were
significantly more likely to report that they are treated with
respect at Penn State, that they feel connected at Penn State,
and that they feel like an accepted member of the PSU
community than were juniors and seniors and off-campus
residents, respectively.

Personal Behavior
Most students (over 93%) reported that they consistently
treat others in a courteous and civil manner and show respect
for the rights of others. Students were less likely (67.5%) to
support PSU’s efforts to regulate behavior for the good of
the community. (See Table 2.)

Table 2. Extent to which Students Exhibit Behavior
Consistent with “Community”2

2 Percent who responded either “substantially” or “to a great extent.”

        % 
freedom of expression is protected 64.1 
the well-being of each individual is 
important 56.9 

civility is affirmed 53.2 
service to others is encouraged 52.0 
diversity is celebrated 51.5 
faculty and students work together 50.3 
behaviors are regulated for the good of the 
community 49.6 

each person is honored 32.7 
 

Figure 1. Percent strongly believe that they... 
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  feel connected are an accepted
member 

     % 
treat others in a courteous & civil manner 93.6 
show respect for the rights of others 93.5 
respect the opinions of others 85.6 
abide by University regulations of behavior  83.5 
show compassion for others 83.3 
stand up for others’ rights when necessary 74.0 
go out of their way to help others 69.6 
support PSU’s efforts to regulate behavior  
    for the good of the community 67.5 
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In addition, 74.5% indicated that they often greet people
with a smile, while 37.1% often challenge someone who makes
a racist joke. (See Figure 2.)

The “WE ARE...Changing  Penn State” Campaign

Awareness of the Campaign

Over 70% of respondents were aware of the “WE ARE…”
campaign. (See Figure 3.)

Figure 3. Are you aware of the campaign?

71.3

28.7

yes no

While 94.2% had seen the red and black posters (“Are
You…Rude, Ugly, Coward, Bigot”), 45.8% reported that they
had seen the blue and black posters (Be…Bold, Genuine,
Inspired, Open-Minded).3  (See Table 3.)

Table 3. Campaign Awareness: Mediums

Moreover, when asked which medium was the most effective,
76.0% responded the campaign posters, 10.4% said the CATA
bus posters, and 7.4% said the Collegian ads. (Other
responses were less than 2%.)

3 Percentages are of those students who were aware of the campaign.

Impressions of the Campaign

When asked to describe their overall impressions of the
campaign, an overwhelming majority of students spoke
positively about the campaign. Another segment supported
the campaign but were skeptical of the impact it would have.
Others had a negative reaction to the campaign and talked
about it being a waste of time and money.

One student wrote, “The concerted effort to change
and refine Penn State is a noble effort.  I certainly
hope that realism can reaffirm the idealism.  If the
students take the campaign seriously, it shows
great promise.”

In addition, 75.3% strongly believed that the purpose of
the campaign was important, and 60.9% strongly identified
with the reasoning behind the campaign. However, while
many responded positively to the campaign in general, only
24.7% thought that the campaign was effective.4

Outcomes of the Campaign
Students who were aware of the campaign were asked a
series of questions pertaining to the potential outcomes of
the campaign, such as reflecting on their own behavior,
talking about the campaign messages, and noticing positive
changes in the behavior of others.

In total, 55.1% reported substantial change in at least one
of the areas as a result of the campaign.5 Most frequently,
students reported that the campaign made them reflect on
their own behavior. (See Figure 4.)

Figure 4. Percent who Reported a Strong Change as a 
Result of the Campaign
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One student wrote, “I would say that it has gotten
people talking and has gotten me and others to be
more aware of our actions.”

4

5

Percent who responded either “substantially” or “to a great extent.”
In addition, these percentages are of students who were aware of
the campaign.

Percent who responded either “substantially” or “to a great extent.”

         % 
red and black posters 94.2 
Collegian ads 54.3 
HUB/Osmond banner 50.7 
CATA bus posters 48.3 
blue and black posters 45.8 
Centre Daily Times ads 12.6 
radio ads 10.6 
Penn State Network TV commercials 7.7 

Figure 2. Percent who often...
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2004 Student Satisfaction Survey – Penn State University 
Selected Comparisons by Race and Gender  

 
At University Park: 

• Students of color are significantly less satisfied with the overall quality of their formal academic experience and are less likely to indicate that if 
starting college again, they would choose Penn State than are white students.  

• At University Park, students of color and white students respond similarly with regard to their satisfaction with the opportunities to meet with 
faculty outside the classroom and are equally likely to know a faculty or staff member well enough to ask to a recommendation.  

• Although the differences between students of color and white students are not significant when asked about their satisfaction with organized 
extracurricular experiences, students of color are significantly less satisfied with their sense of belonging and the broader out-of-class 
experiences.  

• While students of color report being employed for a greater number of hours than white students, both groups report spending similar amounts of 
time studying/doing homework and on club-sponsored extracurricular activities.  

• Women are significantly more satisfied with the out-of-class experience and their sense of belonging at Penn State but less satisfied with the 
safety and security at their campus than are men.  

• Women are more likely to say they would choose Penn State again than are men.  
• Men and women respond similarly with regard to their satisfaction with their formal academic experiences, the organized extracurricular 

activities, and the opportunities to meet with faculty outside the classroom. 
• Women report spending more time studying than men, but the two groups are similar in the amount of time they are employed or are involved in 

club-sponsored extracurricular activities.  
 
At the Campus Locations: 

• Students of color are significantly less satisfied with the overall quality of their formal academic experience than are white students but respond 
similarly when asked if starting college again, would they choose Penn State.  

• Students of color are significantly less satisfied with the safety and security at their campus location and with the opportunities to meet with 
faculty outside the classroom than are white students.  

• Students of color and white students respond similarly with regard to their satisfaction with their organized extracurricular experiences, their out-
of-class experiences, and their sense of belonging.  

• Students of color report spending less time working and more time studying and being involved in club-sponsored extracurricular activities than 
do white students.  

• There are no differences between students of color and white students with regard to their class attendance in an average week or in the number 
of faculty members they know well enough to ask for recommendations.  

• Women are significantly more satisfied with their formal academic experiences, their organized extracurricular experiences, their out-of-class 
experiences, and their sense of belonging than are men.  

• Men and women respond similarly with regard to their satisfaction with the safety and security of their campus location and with the 
opportunities to meet with faculty outside the classroom.  

• Men and women report spending similar amounts of time working, studying, and being involved in extracurricular activities.  
• Women are less likely to skip classes and more likely to know a faculty or staff member well enough to ask for a recommendation than are men.  
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Table 1: Overall Satisfaction: Comparisons by Race 
University Park Other PSU Locations   Minority Non-minority Significance  Minority Non-minority Significance 

How satisfied are you with the overall quality of your 
formal academic experiences? 3.65 3.85 *** 3.76 3.98 *** 

How satisfied are you with the overall quality of your 
organized extracurricular experiences (member of 
student clubs, participating in intramural sports, 
involved in organized cultural or social activities etc.)? 

3.62 3.76 NS 3.25 3.32 NS 

How satisfied are you with the overall quality of your 
out-of-class experiences (attending plays, hearing 
speakers, having informal student discussions etc.)? 

3.69 3.83 * 3.35 3.36 NS 

How satisfied are you with the overall quality of your 
sense of belonging at Penn State? 3.38 3.77 *** 3.56 3.68 NS 

How satisfied are you with the overall quality of the 
safety and security at your campus location? 3.41 3.53 NS 4.07 4.23 * 

  How satisfied have you been at Penn State with the 
opportunities to meet with faculty outside of the 
classroom? 

3.72 3.84 NS 3.92 4.07 * 

Scale: 5=very satisfied, 3=neutral, 1=not at all satisfied 
 

Table 2: Use of Time: Comparisons by Race 
University Park Other PSU Locations During this current semester, how many hours a week 

do you generally spend …  Minority Non-minority Significance  Minority Non-minority Significance 
  working for pay? 7.38 5.81 * 15.31 17.47 * 
  studying/doing homework or team projects outside of 

class? 19.24 18.61 NS 16.90 14.65 ** 

  being involved in club-sponsored extracurricular 
activities? 4.73 4.04 NS 3.67 2.13 *** 

   ***Statistically different at the .001 level; ** at the .01 level; * at the .05 level and “ns” indicates that the differences are not significant. 
 

• At University Park, students of color are significantly less likely to say they would choose to attend Penn State if they were starting again than 
were non-minority students (79.2% compared to 86.1% respectively). At the campus locations, students of color and white students responded 
similarly.  

 
• There were no differences at University Park or at the campus locations between students of color and white students with regard to their class 

attendance in an average week or in the number of faculty members they know well enough to ask for recommendations.  

35



Student Affairs Research and Assessment         

Table 3: Overall Satisfaction: Comparisons by Gender 
University Park Other PSU Locations  Female Male Significance Female Male Significance 

How satisfied are you with the overall quality of your 
formal academic experiences? 3.83 3.78 NS 4.02 3.86 *** 

How satisfied are you with the overall quality of your 
organized extracurricular experiences (member of 
student clubs, participating in intramural sports, 
involved in organized cultural or social activities etc.)? 

3.75 3.69 NS 3.38 3.22 ** 

How satisfied are you with the overall quality of your 
out-of-class experiences (attending plays, hearing 
speakers, having informal student discussions etc.)? 

3.87 3.71 ** 3.51 3.18 *** 

How satisfied are you with the overall quality of your 
sense of belonging at Penn State? 3.74 3.61 * 3.74 3.55 *** 

How satisfied are you with the overall quality of the 
safety and security at your campus location? 3.22 3.85 *** 4.17 4.23 NS 

 How satisfied have you been at Penn State with the 
opportunities to meet with faculty outside of the 
classroom? 

3.80 3.84 NS 4.05 4.04 NS 

Scale: 5=very satisfied, 3=neutral, 1=not at all satisfied 
 

Table 4: Use of Time: Comparisons by Gender 
University Park Other PSU Locations During this current semester, how many hours a week 

do you generally spend … Female Male Significance Female Male Significance 
  working for pay? 6.27 5.87 NS 17.33 16.94 NS 
  studying/doing homework or team projects outside of 

class? 19.43 17.95 * 15.46 14.51 NS 

  being involved in club-sponsored extracurricular 
activities? 4.08 4.21 NS 2.23 2.52 NS 

   ***Statistically different at the .001 level; ** at the .01 level; * at the .05 level and “ns” indicates that the differences are not significant. 
 

• At University Park, men are significantly less likely to say that they would choose to attend Penn State if they were starting again than are 
women (85.8% compared to 88.5% respectively). At the campus locations, men and women responded similarly.  

 
• There are no differences at University Park between men and women with regard to their class attendance in an average week or in the number 

of faculty members they know well enough to ask for recommendations. At the campus locations, women are less likely to skip classes than are 
men (60.7% and 53.2% respectively), and women are more likely to know a faculty or staff member well enough to ask for a recommendation 
than are men (77.1% compared to 69.2%). 
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FINDINGS

INTRODUCTION

The focus of this 
survey is on men’s 
perceptions about 

stalking, relationship 
violence, and 

sexual assault.

Perceptions of Stalking, Relationship Violence, and Sexual Assault

For more information 
please visit Student Affairs 

Research and Assessment at
 http://www.sa.psu.edu/sara

U.Ed. STA  05-214

The focus of this survey is on men’s perceptions about stalking, relationship violence, and sexual assault. 
Topics include their awareness of women friends who have encountered behaviors related to these problems, 
how they have responded to such situations, and their own experiences with relationship violence. This sur-
vey, conducted by Student Affairs Research and Assessment, was administered by phone and also by Web1  
at the request of The Center for Women Students. In addition, a similar survey was conducted in 2003.

In total, 1,036 male students at University Park responded to the survey. By phone, 634 responded for a 
29.1% response rate and, of those contacted, 58.3% participated. By Web, 402 responded for a 14.2% re-
sponse rate. The confi dence interval for the total sample is +/-3.0%.

Of the respondents, 82.7% are undergraduate students; 45.5% are 20 years old or younger, 38.1% are 
between 21 and 23 years of age, and 16.5% are 24 or older; 81.0% are White/Caucasian; and 54.6% live 
off campus. For additional information on the Pulse methodology, please visit http://www.sa.psu.edu/sara/
qa.shtml.

1 The Web survey administration is utilized in order to account for students for whom local phone information was unavailable.

Men were asked if they perceived stalking, relationship violence, and sexual 
assault as serious problems on campus (see Chart 1).

Men’s Perceptions About 
Relationship Violence

February 2005

2005 2003
exual assa 56.5 25.7
lationship 33.7 11.5
lki 27 7 7 4

Chart 1. Percent who Perceive these as Serious Problems on Campus 
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� In both 2003 and 2005, men were most likely to perceive sexual 
assault to be a serious problem on campus than they were to 
perceive stalking or relationship violence as serious problems. 

� Since 2003, there was a 20% increase in the percent of men who 
perceived stalking to be a serious problem, a 22% increase for 
relationship violence, and a 31% increase for sexual assault. These 
increases may be a reflection of the success of educational efforts 
directed toward men. 
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Stalking

Table 1: Awareness of a Female Friend who had Experienced Stalking Behaviors

Men were asked, since coming to Penn State, if they were aware of women friends who had experienced a series of be-
haviors related to stalking (see Table 1).

Table 3: Awareness of a Female Friend who had Someone Try to Force
Sexual Interaction by the Following Behaviors

Table 2: Awareness of a Female Friend in a Relationship Whose Partner
Exhibited Behaviors Related to Relationship Violence

Relationship Violence

Sexual Assault

� Men were most frequently aware of women who had been pursued without encouragement on their 
part (53.5%) or followed (45.0%).

� In 2005, men were less likely to be aware of women friends who had experienced stalking behaviors 
than they were in 2003.

Another section of the survey focused on men’s awareness of women friends who had experienced behaviors related to 
relationship violence. The most frequently reported behaviors are provided in Table 2.  

Percent 2003 2005 
Constantly checked up on where they were, what they were doing, or who 
they were with 55.5 58.6 

Prohibited them from hanging out with other friends or guys 58.0 55.9
Verbally belittled them 63.3 54.9 
Used extreme jealousy as a means of control 73.0 47.4
Verbally threatened them 31.9 27.2 
Pushed or shoved them 28.2 24.2

Similarly, men were asked if they were aware of women friends who had someone try to force sexual interaction through a 
number of behaviors (see Table 3).

� Men most frequently (43.4%) reported having women friends who had someone use alcohol or other 
drugs to get what they wanted.  

� In 2005, men were less likely to be aware of women friends who had experienced someone trying to 
force sexual interaction through each of the behaviors than they were in 2003. 

Percent 2003 2005 
Using alcohol or other drugs to get what they wanted 47.3 43.4 
Continued pressure or pestering 37.3 34.4
Causing them to feel afraid 25.8 20.2 
Verbal threats 17.5 13.4
Physical threats 11.2   8.2 

� In addition, white men, off-campus residents, and undergraduate students were significantly more 
likely to perceive stalking, relationship violence, and sexual assault as serious problems on campus 
than were men of color, on-campus residents, and graduate students, respectively (data not shown). 

Percent 2003 2005 
Pursued without encouragement on their part 60.6 53.5 
Followed 47.9 45.0
Frightened by someone showing up at their residence, classroom, or 
workplace 39.2 32.0 

Sent unwanted personal e-mail notes (not including junk mail) 37.5 28.7
Sent unwanted personal letters 21.6 16.0 
Sent unwanted personal gifts 21.7 14.4

� Over half of the men reported knowing at least one woman whose partner had constantly checked 
up on her, prohibited her from hanging out with other friends, or verbally belittled her. 

� With the exception of knowing a woman whose partner constantly checked up on her, men were less 
likely to report having a female friend whose partner had exhibited behavior related to relationship 
violence in 2005 than they were in 2003. 
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Table 4: Men’s Responses to Women Friends’ Experiences

Responses to Stalking, Relationship Violence, and Sexual Assault

Men who had been aware of a woman friend who had experienced at least one of the behaviors related to stalking, rela-
tionship violence, and sexual assault were asked how they responded to these situations.

Table 5: With Whom Did Men or their Women Friends Discuss These Situations

Percent 2003 2005 
Friends 71.3 83.2 
On- or off-campus police 10.9 13.4
CAPS counselor or off-campus counselor   8.8   9.7 
Health care provider in UHS   4.6   7.4 
Staff member in Judicial Affairs   2.3   3.3 
Advocate in the Centre County Women’s Resource 
Center   1.7   3.5 

Staff member in the Center for Women Students   2.1   2.9 

Obstacles to Seeking Help
A series of questions assessed the extent to which men perceived a variety of consequences as obstacles to seeking help 
or discussing these types of relationship violence situations with someone. 

� Men responded that feeling embarrassed or uncomfortable served as the greatest obstacle to 
seeking help followed by the fear of being labeled (see Chart 2). 

� Other obstacles included worrying about retaliation, unaware of resources, and concern that family 
would find out (data not shown).  

minimally moderately strongly
fear of bein 31.3 30.6 38.1
feel embarr 17.9 25.1 57.1

Chart 2: Obstacles to Seeking Help (by percent)
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� In 2005, 69.0% said they encouraged the victim to discuss the situation with someone, 
approximately a 10% increase from 2003 (see Table 4). 

� Men most frequently reported that they or their women friends discussed these situations with friends 
(83.2%) (see Table 5).  

� There was a slight increase in the percentage of men who reported that they or their women friends 
discussed these situations with various members of the Student Affairs staff, law enforcement, or 
community services (see Table 5). 

Percent 2003 2005 
Encourage the victim to discuss the situation with someone 59.4 69.0 
Do nothing or ignore the situation 29.6 28.4
Confront the person 25.3 28.6 
Find out who the harasser was and pursue them 26.6 21.7
Retaliate against the person   7.0   7.8 
Take any other action    na 32.0
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Personal Experiences
Men were also asked if they personally had been a victim of any of the behaviors related to stalking, relationship violence, 
or sexual assault or if they had initiated any of these behaviors (see Chart 3).

� Men were slightly less likely to report being a victim of relationship violence in 2005 than they were in 
2003.

� Of those who had been a victim, 45.9% reported that alcohol or other drugs were involved (data not 
shown). 

� The percentage who reported initiating such behaviors remained consistent between 2003 and 2005.  
� Of those who reported initiating such behaviors in 2005 (question was not asked in 2003), 55.0% 

reported that alcohol or other drugs had been involved (data not shown). 

2003 2005
victim 8.8 6.5
initiator 4.1 4.3

Chart 3. Percent of Men who had been Victims or Initiators of Relationship Violence
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Women and Relationship Violence
March 2004

Purpose
This survey examines the prevalence of stalking, relationship
violence, and sexual assault at University Park. Conducted
initially in 2002, the survey provides the ability to assess
changes over the past two years. In addition to measuring
the prevalence of relationship violence, women were asked
about their perceptions of obstacles to seeking help for
stalking, relationship violence, and sexual assault. Women
who reported having been a victim/survivor of stalking,
relationship violence, or sexual assault were asked who
initiated these behaviors, with whom they discussed these
situations, and what consequences they experienced.

Total: n = 1,327
Phone: n = 775; 56.2% response rate
Web: n = 552; 27.7% response rate

Margin of Error: +/-2.6%

Participation Rate

Findings

U.Ed. STA 04-265

Prevalence of Stalking, Relationship Violence,
and Sexual Assault
Women were asked if they perceived stalking, relationship
violence, and sexual assault as serious problems on
campus. Since 2002, there was a 5% increase in the percent
who perceived stalking as a serious problem and a 20%
increase in the percent who viewed sexual assault as a
serious problem.1  (See Figure 1.)

1 The survey was conducted shortly after a report on sexual assault
was highly publicized.

Despite the increase in the percent who believed sexual
assault and stalking were serious problems, the prevalence
of women who identified that they had experienced
stalking, relationship violence, and sexual assault remained
relatively consistent. (See Figure 2.)2
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2 These percentages reflect students who identified their
experiences using the labels of “stalking,” “relationship
violence,” and “sexual assault.”

Figure 3. Percent who Experienced at least One 
Behavior Related to Stalking, Relationship 

Violence, or Sexual Assault
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Students were asked if they had experienced specific
behaviors associated with stalking, relationship violence,
and sexual assault. Over half (56.4%) had experienced some
form of stalking; 53.2% had experienced some type of
relationship violence; and 37.3% reported experiencing a
behavior related to sexual assault. (See Figure 3.) These
percentages are notably higher than those of women who
identified that they had experienced “stalking,” “relation-
ship violence,” and “sexual assault” since coming to Penn
State.
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Stalking
Most commonly, women were pursued without
encouragement (41.5%), followed (25.8%), and received
unwanted personal e-mail (23.8%). (See Table 1.)

Table 1. Prevalence of Specific Stalking Behaviors:
By percent3

Pursued you without encouragement 41.5 
Followed you 25.8 
Sent unwanted personal e-mail 23.8 
Frightened you by showing up  16.3 
Sent unwanted personal letters 6.8 
Sent you unwanted personal gifts 6.5 
 

Relationship Violence
Approximately a third of respondents had been verbally
belittled (35.0%) and/or prohibited from hanging out with
other friends/guys (32.0%) by someone with whom they
were involved. In addition, 21.9% had someone with whom
they were involved use extreme jealousy to control them,
and 20.1% had someone constantly check up on them. (See
Table 2.)

Table 2.  Prevalence of Behaviors Related to
Relationship Violence: By percent3

Sexual Assault
In addition, 30.5% of respondents reported that someone
had made them or tried to make them have sexual interac-
tion by continually pressuring or pestering them, and
20.7% had someone use alcohol or other drugs in an
attempt to get what they wanted. (See Table 3.)

Table 3.  Prevalence of Behaviors Related to Sexual
Assault: By percent3

Continued pressure or pestering 30.5 
Using alcohol/other drugs 20.7 
Causing you to feel afraid 11.8 
Verbal threats 4.9 
 

Initiators
Among women who experienced a form of stalking,
relationship violence, and/or sexual assault, the initiators of
behaviors were most commonly boyfriends (42.2%),
acquaintances (37.1%), friends (26.5%), and strangers
(26.3%).

4  These percentages were similar to what was
found in 2002; the most notable difference was a decrease
in the percent of women who indicated that the initiator
was a stranger (from 33.3% in 2002 to 26.3% in 2004).

3

4

Included in these tables are behaviors that at least 5% indicated
they had experienced.

These percentages reflect the percent of women who responded
positively to each response option.  The data reported in the 2002
report reflect the percent of the total responses.

Consequences
Of women who had experienced behaviors related to
stalking, relationship violence, and/or sexual assault, 14.2%
indicated that they had gotten lower grades; 13.2% had
missed classes; and 8.4% had considered leaving school
temporarily as a result of their experiences. (See Figure 4.)

In addition, 22.6% indicated that their daily routine or
activities had changed as a result of their experiences
(compared to 29% in 2002). Most commonly, women
discussed avoiding places, phone calls, or the initiator;
avoiding walking alone or altering travel routes; changing
their social life; or experiencing depression or other
psychological consequences.

Seeking Help
Women who had experienced at least one behavior related
to stalking, relationship violence, and sexaul assault were
asked with whom they discussed their experiences. Over
two-thirds (69.6%) indicated that they dicussed their
situation with a friend/roommate, and 23.8% discussed it
with a family member. In total, approximately 12% dis-
cussed their situations with a Student Affairs staff member
(e.g. CAPS counselor, Residence Life staff, University
Health Services staff).

All women were asked about a series of obstacles to
seeking help. Over a third of respondents believed that the
fear of being labeled (38.9%), the concern about retaliation
(37.8%), and the concern that family would find out (35.7%)
serve as obstacles. (See Table 4.)

Table 4.  Obstacles to Seeking Help: By percent
Fear of being labeled 38.9 
Worry about retaliation 37.8 
Concern that family would find out 35.7 
Unaware of resources 31.1 
Concern about not being taken seriously 29.8 
Prior bad experience 22.3 
Fear of police in general  15.2 
 

Seniors were significantly more likely than first-year
students to believe that the lack of awareness about
resources, the fear of being labeled, and the concern about
not being taken seriously served as obstacles to seeking
help.

Verbally belittled you 35.0 
Prohibited you from hanging out with others 32.0 
Used extreme jealousy to control you 21.9 
Constantly checked up on you 20.1 
Pushed/shoved you 12.9 
Verbally threatened you 12.0 
 

Figure 4.  Consequences Women Experienced 
(by percent)
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Student Feedback from the Advocacy Centers  
2004-2009 Framework to Foster Diversity Update 

November 15, 2006 Meeting  
 

These notes represent the comments of a select group of students representing the three Student 
Affairs advocacy units, along with some of the staff from these units.  
 
Cabinet of Student Leaders (COSL) 

- good idea to establish cabinet, as was its expansion 
- productive, place to voice opinions and build relationships/network 
- the cabinet isn’t necessarily diversity related, but it brings some multicultural groups together 

o comfortable raising diversity issues 
- again, great idea, and the expansion has been good 
- selection process can be divisive among group/organization members within their 

groups/organizations 
- topics discussed aren’t student driven 

o this may cause some students to feel like they can’t bring up some topics 
o being able to suggest/add agenda items would be helpful 

- personal relationships and personalities with in the group can cause tension 
- outside meetings for members are needed 

o unify group 
o discuss what students really want to talk about 

- sometimes group think takes over 
o limits dissension, students don’t want to be the sole dissenting voice 
o power dynamic can be hard to overcome for some students 

- in the past, when certain groups (e.g., LGBT, Black Caucus) brought some/more controversial 
issues up, the students were taken off the Cabinet 

 
World Cultural Festival 

- positive, fun atmosphere 
- people actually listened to groups/organizations’ messages 
- in its second year, the festival seems to have made big gain and gave a lot of organizations 

recognition 
- carved out a space for discussion about diversity/cultural issues and involvement in the festivities 

 
Centre County Domestic and Sexual Violence Task Force and on the University’s Coalition to 
Address Relationship and Sexual Violence 

- does CARSV have much racial/ethnic diversity? 
- the relationship building across the university, State College, and Centre County is working 

 
Student Leadership Summit 

- entertaining and gave students an opportunity to talk with other leaders 
- activities allowed for discussion about diversity 
- experiential learning was useful 
- administrators/planners took note of the discussion between students, and student noticed 
- needs more networking opportunities, or process 

o would be helpful if participants were sent the contact information of the other participants. 
- the diversity focus should continue, especially since it is one of the only venues for student 

leaders to discuss diversity issues 
- include the other PSU campuses since so many of those leaders transfer to UP 
- dialogue/meeting between leaders needs to continue throughout the year, not just once a year 
- could link things/issues that come out of these summits/dialogues with issues discussed at COSL 

(action-oriented) 
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LGBTA Student Resource Center 
- the Center has outgrown its resources, space 

o lack of space is a big issue 
- internships offered have been phenomenal, great professional opportunity 
- needs to look at diversity within the LGBT community 

o students should feel like they have to pick a part of who they are 
- Straight Talks are great, necessary 

 
Online Learning Modules on Diversity (such as Power and Privilege) 

- get word out to faculty about it 
 
Counseling and Psychological Services 

- long-term counseling for LGBT students was good 
- needs to be bigger, needs more staff in order to meet the students’ needs 

 
FTCAP 

- too much time given to some areas 
- needs a diversity slot/piece, discussion of these topics is necessary 
- student reactions are positive to the sexual assault piece 

 
Taskforce for a Student Focuses Framework to Foster Diversity  

- what happened? 
- recommendations need to be implemented/discussed 
- the Student Programming Association may be an off-shoot of the funding subcommittee’s 

recommendations 
 
Campus Climate Summite 

- what happened? 
- where is it going?  
- is it being discussed? 

 
Homecoming 

- needs to be inclusive of cultural events, at least from the student affairs side 
- SA needs to promote and support the cultural programming, create a connectedness among all 

the traditions 
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Student Affairs Research and Assessment 

 

SSuunnddaayy,,  JJaannuuaarryy  2299,,  22000066  

HIGHLIGHTS OF THE EVALUATIONS 
 
The response rate for this evaluation was overwhelmingly improved from previous efforts; an unprecedented 99.5% 
of students completed the evaluation (212 of the 213 attendees). 
 
Overall, students responded positively to the day. 
• Of the 212 students who responded: 73.4% reported their gender identity as female (26.6% male and 0% 

transgender); 12.3% were first-year students; and almost all (97.1%) said this was their first Summit. 
• Almost 90% (88.3%) reported being “somewhat” or “very” satisfied with the Summit.   
• Most students agreed they connected with other campus leaders (93.3%); gained a broader institutional 

perspective as a campus leader (82.2%); identified common purposes (76.9%); and the experience created 
opportunities for collaboration with other campus leaders (80.7%).  

• Additionally, most students felt they were able to communicate ideas for “building community” at Penn State 
(78.9%) and established stronger relationships with members of the Penn State community (80.6%).  

 
INTENDED OUTCOMES OF SUMMIT % DISAGREE % NEUTRAL % AGREE OUTCOME ATTAINED 
Connect with other campus leaders 1.9 4.8 93.3  
Develop a broader institutional perspective 4.8 13.0 82.2  
Identify common purposes 6.7 16.3 76.9  
Create opportunities for collaboration 5.7 13.5 80.7  
Share ideas for community building 7.3 13.9 78.9  
Establish relationships 5.3 14.1 80.6  

 
When asked specific questions regarding certain program components, once again the overall response was positive. 
• Students responded most positively to the second activity of the morning, Corner to Corner (facilitated by 

Christian Matheis); 92.9% agreed (either “strongly” or “somewhat”) they were provoked by the exercise to 
think about how they valued human differences; additionally, a high proportion of students noted Corner to 
Corner as their favorite aspect of the day (see STUDENT VOICES). 

• Most of the participants agreed that the Social Group Membership Profile activity made them think about which 
identities are most important in their lives (78.6%), and 74.5% felt the Introduction to Multicultural 
Competency workshop allowed them time to reflect on the diversity that exists at various levels throughout 
society.  

• Finally, over 75% of the students in attendance left the 2006 Leadership Summit feeling empowered to be a 
more effective leader.  

 
Please refer to the STUDENT VOICES and ADMINISTRATIVE RESPONSES section of this report for more insight into 
opinions of the day. 

 
 
 

45



Student Affairs Research and Assessment 

 
FREQUENCY TABLES 

 
Student/Administrator: 

 Overall 2006 Overall 2004 
student n = 212 94.6% n = 38 79.17% 
administrator/staff n =   12 5.4% n = 10 20.83% 

2006 Student Response Rate = 98.6% (213 student participants) 
 
Gender Identity: 

 Overall Students Administrators 
female n = 139 72.0% n = 135 73.4% n =     4 44.4% 
male n =   54 28.0% n =   49 26.6% n =     5 55.6% 
transgender n =     0  -- % n =     0 -- % n =     0 -- % 
missing n =   31  n =   28  n =     3  

 
Semester Standing: 

 Students 
first-year  n =   25 12.3% 
second-year n =   44 21.6% 
third-year n =   80 39.2% 
fourth-year n =   41 20.1% 
fifth-year n =     4 2.0% 
graduate student n =   10 4.9% 
missing n =     8  

 
This is my first time attending the Leadership Summit (formerly known as “Encampment”): 

 Overall Students Administrators 
yes n = 203 94.9% n = 198 97.1% n =     5 50.0% 
no n =   11 5.1% n =     6 2.9% n =     5 50.0% 
missing n =   10  n =     8  n =     2  

 
Overall, how satisfied are you with the Leadership Summit? 

 Overall Students Administrators 
1 – very dissatisfied n =     4 2.3% n =     4 2.4% n =     0 % 
2 – somewhat dissatisfied n =     6 3.4% n =     6 3.5% n =     0 % 
3 – neutral n =   11  6.3% n =   10 5.9% n =     1 16.7% 
4 – somewhat satisfied n =   71 40.3% n =   71 41.8% n =     0 % 
5 – very satisfied n =   84 47.7% n =   79 46.5% n =     5 83.3% 
missing n =   48  n =   42  n =     6  
 mean = 4.28 mean = 4.27 mean = 4.67 

 
Indicate your agreement with the following: I connected with other campus leaders. 

 Overall Students Administrators 
1 – strongly disagree n =     3 1.4% n =     3 1.4% n =     0 -- % 
2 – somewhat disagree n =     1 0.5% n =     1 0.5% n =     0 -- % 
3 – neutral n =   11 5.0% n =   10 4.8% n =     1 11.1% 
4 – somewhat agree n =   92 42.2% n =   89 42.6% n =     3 33.3% 
5 – strongly agree n = 111 50.9% n = 106 50.7% n =     5 55.6% 
missing n =     6  n =     3  n =     3  
 mean = 4.41 mean = 4.41 mean = 4.44 

Note: “campus leaders” refers to students and administrators/staff. 
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Indicate your agreement with the following: I have a broader institutional perspective as a campus leader. 
 Overall Students Administrators 

1 – strongly disagree n =     2 0.9% n =     2 1.0% n =     0 -- % 
2 – somewhat disagree n =     8 3.7% n =     8 3.8% n =     0 -- % 
3 – neutral n =   28 12.9% n =   27 13.0% n =     1 11.1% 
4 – somewhat agree n =   97 44.7% n =   94 45.2% n =     3 33.3% 
5 – strongly agree n =   82 37.8% n =   77 37.0% n =     5 55.6% 
missing n =     7  n =     4  n =     3  
 mean = 4.15 mean = 4.14 mean = 4.44 

       Note: “campus leaders” refers to students and administrators/staff. 
 
The Summit helped me identify common purposes. 

 Overall Students Administrators 
1 – strongly disagree n =     6 2.8% n =    6 2.9% n =     0 -- % 
2 – somewhat disagree n =     8 3.7% n =    8 3.8% n =     0 -- % 
3 – neutral n =   36 16.6% n =  34 16.3% n =     2 22.2% 
4 – somewhat agree n =   87 40.1% n =  83 39.9% n =     4 44.4% 
5 – strongly agree n =   80 36.9% n =  77 37.0% n =     3 33.3% 
missing n =     7  n =    4  n =     3  
 mean = 4.05 mean = 4.04 mean = 4.11 

 
This experience created opportunities for collaboration with other campus leaders. 

 Overall Students Administrators 
1 – strongly disagree n =    3 1.4% n =     3 1.4% n =     0 -- % 
2 – somewhat disagree n =    9 4.2% n =     9 4.3% n =     0 -- % 
3 – neutral n =  30 13.9% n =   28 13.5% n =     2 22.2% 
4 – somewhat agree n =  75 34.7% n =   72 34.8% n =     3 33.3% 
5 – strongly agree n =  99 45.8% n =   95 45.9% n =     4 44.4% 
missing n =    8  n =     5  n =     3  
 mean = 4.19 mean = 4.19 mean = 4.22 

 
I was able to communicate my ideas for “building community” at Penn State. 

 Overall Students Administrators 
1 – strongly disagree n =     2 0.9% n =     2 1.0% n =     0 -- % 
2 – somewhat disagree n =   13 6.0% n =   13 6.3% n =     0 -- % 
3 – neutral n =   31 14.3% n =   29 13.9% n =     2 22.2% 
4 – somewhat agree n =   93 42.9% n =   89 42.8% n =     4 44.4% 
5 – strongly agree n =   78 35.9% n =   75 36.1% n =     3 33.3% 
missing n =     7  n =     4  n =     3  
 mean = 4.07 mean = 4.07 mean = 4.11 

 
I established stronger relationships with members of the Penn State community. 

 Overall Students Administrators 
1 – strongly disagree n =     4 1.9% n =     4  1.9% n =     0 -- % 
2 – somewhat disagree n =     7 3.3% n =     7 3.4% n =     0 -- % 
3 – neutral n =   31 14.4% n =   29 14.1% n =     2 22.2% 
4 – somewhat agree n =   95 44.2% n =   91 44.2% n =     4 44.4% 
5 – strongly agree n =   78 36.3% n =   75 36.4% n =     3 33.3% 
missing n =     9  n =     6  n =     3  
 mean = 4.10 mean = 4.10 mean = 4.11 
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(For morning attendees only) Indicate your agreement with the following:  
Through the Corner to Corner exercise, I was provoked to think about how I value human differences. 

 Overall Students Administrators 
1 – strongly disagree n =     2 0.9% n =     2 1.0% n =     0 -- % 
2 – somewhat disagree n =     3 1.4% n =     3 1.4% n =     0 -- % 
3 – neutral n =   11 5.1% n =   10 4.8% n =     1 14.3% 
4 – somewhat agree n =   64 29.5% n =   63 30.0% n =     1 14.3% 
5 – strongly agree n = 137 63.1% n = 132 62.9% n =     5 71.4% 
missing n =     7  n =     2  n =     5  
 mean = 4.53 mean = 4.52 mean = 4.57 

 
The Introduction to Multicultural Competence workshop allowed me time to reflect on the diversity that 
exists at various levels throughout society. 

 Overall Students Administrators 
1 – strongly disagree n =     5 2.3% n =     5 2.4% n =     0 -- % 
2 – somewhat disagree n =   14 6.5% n =   14 6.7% n =     0 -- % 
3 – neutral n =   35 16.3% n =   34 16.3% n =     1 14.3% 
4 – somewhat agree n = 105 48.8% n = 103 49.5% n =     2 28.6% 
5 – strongly agree n =   56 26.0% n =   52 25.0% n =     4 57.1% 
missing n =     9  n =     4  n =     5  
 mean = 3.90 mean = 3.88 mean = 4.43 

 
The Social Group Membership Profile activity made me think about which identities are most important in my 
life. 

 Overall Students Administrators 
1 – strongly disagree n =     6 2.9% n =     6 3.0% n =     0 -- % 
2 – somewhat disagree n =   11 5.3% n =   11 5.5% n =     0 -- % 
3 – neutral n =   27 13.0% n =   26 12.9% n =     1 14.3% 
4 – somewhat agree n =   78 37.5% n =   75 37.3% n =     3 42.9% 
5 – strongly agree n =   86 41.3% n =   83 41.3% n =     3 42.9% 
missing n =   16  n =   11  n =     5  
 mean = 4.09 mean = 4.09 mean = 4.29 

 
I would be interested in taking more workshops related to diversity and multicultural competence. 

 Overall Students Administrators 
1 – strongly disagree n =     7 3.3% n =     7 3.4% n =     0 -- % 
2 – somewhat disagree n =   14 6.6% n =   14 6.8% n =     0 -- % 
3 – neutral n =   37 17.5% n =   36 17.6% n =     1 16.7% 
4 – somewhat agree n =   86 40.8% n =   83 40.5% n =     3 50.0% 
5 – strongly agree n =   67 31.8% n =   65 31.7% n =     2 33.3% 
missing n =   13  n =     7  n =     6  
 mean = 3.91 mean = 3.90 mean = 4.17 

 
I feel empowered to be a more effective leader. 

 Overall Students Administrators 
1 – strongly disagree n =     6 2.9% n =     6 3.0% n =     0 -- % 
2 – somewhat disagree n =     7 3.4% n =     7 3.5% n =     0 -- % 
3 – neutral n =   39 18.8% n =   37 18.3% n =     2 33.3% 
4 – somewhat agree n =   83 39.9% n =   82 40.6% n =     1 16.7% 
5 – strongly agree n =   73 35.1% n =   70 34.7% n =     3 50.0% 
missing n =   16  n =   10  n =     6  
 mean = 4.01 mean = 4.01 mean = 4.17 
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STUDENT VOICES:  WWhhaatt  wwaass  yyoouurr  ffaavvoorriittee  aassppeecctt  ooff  tthhee  ddaayy??  

Themes Number 
Communicating with administrators 57 
Discussions 42 
Corner to Corner activity 42 
Connecting with other campus leaders 21 
Multicultural Competency workshop 17 
Miscellaneous 22 

Note: Some responses are coded in more than one category. 
 

Selected Excerpts 
 

COMMUNICATING WITH ADMINISTRATORS 
 meeting and talking with faculty, staff, and 

administrators (17) 
 Administrator Shuffle (17) 
 I loved the Administrator Shuffle, being able to 

express our feelings about different things going on 
on campus, and what we plan to do to make PSU a 
better place. 

 
DISCUSSIONS 

 table discussions (7) 
 My favorite aspect was having the opportunity to 

share opinions and observations with different PSU 
students and staff. I enjoyed learning about each 
other and getting ideas to form a better PSU 
community. 

 hearing the different student perspectives from a very 
diverse group 

 talking to other student leaders, seeing new faces, 
and hearing new ideas 

 
CORNER TO CORNER ACTIVITY 

 Corner to Corner exercise (26) 
 I liked the Corner to Corner exercise, because it 

made me really look at aspects of myself and the way 
I viewed others. 

 I really enjoyed the Corner to Corner activity; it 
allowed me to put myself in the shoes of people with 
lives more difficult than mine. 

 

CONNECTING WITH OTHER CAMPUS LEADERS 
 I enjoyed meeting new people. (4) 
 networking with other campus leaders and 

administrators, staff, and employees (3) 
 I really enjoyed meeting people and 

experiencing/learning about their diverse 
perspectives. 

 
MULTICULTURAL COMPETENCY WORKSHOP 

 the Social Group Membership Profile (10)  
 the Introduction to Multicultural Competence – It 

makes you really think about people throughout the 
Penn State campus. 

 My favorite aspect of the day was when we did the 
Introduction to Multicultural Competence. I felt more 
at ease speaking to smaller groups. 

 
MISCELLANEOUS 

 food/lunch (6) 
 the diversity theme of the morning 
 I think it is extremely important to recognize and 

bring together the many different Penn State leaders. 
To be recognized by Penn State demonstrates the 
respect this University has for our roles in this 
community. It is a great opportunity to share and 
learn from those leaders around us and to hopefully 
use what we’ve learned from today and one another 
to better understand ourselves and our organizations. 
Thank you for offering this experience to all of us. 
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STUDENT VOICES: CCoommmmeennttss  aabboouutt  tthhee  SSuummmmiitt//SSuuggggeessttiioonnss  ffoorr  ffuuttuurree  SSuummmmiittss  

Themes Number Themes Number 
Event logistics/suggestions for future 81 Connecting with other campus leaders 18 
Table/Group discussions 25 Event logistics/length 14 
Diversity - Leadership disconnect 24 Activities   9 
Thanks 22 Multicultural Competency workshop   8 
Administrator Shuffle 21  

Note: Some responses are coded in more than one category. 
 
Selected Excerpts 

EVENT LOGISTICS/SUGGESTIONS FOR FUTURE 
 Having both fall and spring sessions each year would 

have more people attend these summits. (4) 
 No balloons – I sat in the back and balloons blocked 

the PowerPoint presentation. (3) 
 Let people know what the dress code is for the day. (2) 

 

TABLE/GROUP DISCUSSIONS 
 more time for group discussions (4) 
 Switch small groups to get even more views on the 

topics. 
 There was not enough time to speak in small groups, 

and too much time was spent on one person speaking 
to the entire group. 

 

DIVERSITY – LEADERSHIP DISCONNECT 
 Talk less about diversity and more about leadership 

styles. (3)  
 It seemed that this was a “diversity” summit and 

touched very little on leadership. (2) 
 How about advertising that this has nothing to do with 

clubs/organization logistics and just say it’s a diversity 
seminar. However, it did get better when we finally 
got to talk to each other about what we wanted.  

 As a student leader, my colleagues and I don’t 
experience problems embracing or promoting 
diversity. We experience problems furthering the 
organization among the bureaucratic system of the 
University. Having more guidance on leading an 
organization here at PSU would be more beneficial to 
us. 

 

THANKS 
 great summit, great event, really enjoyed myself 
 Thank you for a great Sunday! 
 It was really great. I loved the format. 
 Great job overall with planning and organizing the 

event. 
 The summit was an absolutely fulfilling experience. I 

just ask that such efforts be taken to increase 
opportunities like these for non-leaders. Every student 
on this campus should be required to experience such 
an influential program. 

 This summit opened up my eyes to a lot of difference 
that my classmates and I all have; we all have a 
different story to tell, but we are all leaders in our 
own ways. 

ADMINISTRATOR SHUFFLE 
 Give more time with each administrator; don’t shuffle 

so frequently. (6) 
 Don’t make administrative shuffling so long. 
 faculty shuffle helped a lot – I really feel like the 

faculty was concerned, caring, and attentive. 
 

CONNECTING WITH OTHER CAMPUS LEADERS 
 Allow more time with other students; I was only able 

to talk with the same five students at my table, and I 
would have liked to talk to others.  

 switching tables for more networking opportunities,  e-
mails of people in attendance 

 I think it was really amazing to meet other leaders. 
 

EVENT LOGISTICS/LENGTH 
 Make it shorter. (4) 
 Although this was very involved and interesting; the 

conference was long and drawn out, and I lost interest 
at times. (2) 

 It was said that we wouldn't be lectured to, but in fact 
we very much were. I feel like it is not advantageous 
to sit us in a room for six hours and have the time be 
devoted, or at least most of it, to sitting at a table. I 
prefer small discussions and physical activities to 
large groups; do the small talks first, and then bring 
us together. This was done some but it could have 
been utilized more. 

 too short for too important an issue 
 The group activities were good, but too much time 

was given for each question and it made the day seem 
incredibly long. 

 

ACTIVITIES 
 Add more activities to get students out of their chairs. 
 more movement, maybe a student shuffle 
 less talk, more action – You lose the drive that you 

initially feel, because the talk becomes drawn out and 
repetitive. 

 
MULTICULTURAL COMPETENCY WORKSHOP 

 The multicultural competency workshop was fairly 
dry, and we had gone a long time without a break. 

 I was disappointed in the multicultural competency 
presentation. I felt like it was more lecturing than 
involvement, and as student leaders, we like 
involvement. 
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ADMINISTRATOR RESPONSES 
 

ALL RESPONSES 
WWhhaatt  wwaass  yyoouurr  ffaavvoorriittee  aassppeecctt  ooff  tthhee  ddaayy??  

 table discussions 
 great opportunity to interact with student leaders 

and hear their concerns 
 interacting with students 
 interacting with current student leaders 
 talking to students 
 hearing from the student leaders and enthusiasm for 

action 
 Corner to Corner discussions – getting up and 

moving around 

CCoommmmeennttss  aabboouutt  tthhee  SSuummmmiitt//ssuuggggeessttiioonnss  ffoorr  ffuuttuurree  
SSuummmmiittss::  

 Allow more time for groups to discuss topics; I felt 
rushed. 

 need a theme so participants can be 
grounded/prepared for exercises in advance 

 balloons blocked view of screen 
 good experience 
 have more fall and spring or brownbag student 

leader lunches 
 leadership training break-outs: sessions on ways to 

communicate, motivating new members, fund 
raisers 

 more opportunity for student/administrator 
interaction on a regular basis 
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AFA / EBI   
Fraternity / Sorority Assessment: Selected Findings 

Spring 2005 
INTRODUCTION 
 
This assessment of the overall effectiveness of fraternity and sorority life at Penn State utilizes a national 
student survey conducted by the Association of Fraternity Advisors (AFA) and Educational Benchmarking, Inc. 
(EBI).  It was administered to provide baseline data prior to the implementation of the Minimum Standards and 
the Standards of Excellence, products of the Return to Glory Greek Pride initiative. Survey topics include the 
overall fraternity and sorority experience, academics, leadership and personal development, community service 
and philanthropic involvement, alcohol and other drug usage, diversity, membership education, satisfaction with 
the Office of Fraternity and Sorority Life and anticipated alumni activity. It was administered by Web to students 
who were members of social fraternities and sororities at University Park during spring 2005; 26 other 
institutions also participated. Student Affairs Research and Assessment coordinated the study at University 
Park. 
 
In total, 696 Penn State students responded to the survey for a 22.0% response rate and a +/- 3.29% 
confidence interval. Of the Penn State respondents, 51.0% were female, 49.0% lived in chapter housing (on and 
off campus), 68.0% were affiliated with their fraternity/sorority for more than two semesters, and 88.0% were 
white Americans. 
 
Diversity 
 
Students were asked a series of questions about how their attitudes had changed toward people different from 
themselves since joining their fraternity or sorority.  

• Over 40% of Penn State students indicated they had developed a more positive attitude toward 
people with religious affiliations and ethnicities different from their own (see Table 3.0). 

• Interestingly, 17% indicated their attitudes toward the opposite gender had become more negative 
since joining their fraternity/sorority (see Table 3.0).  

 
• When compared to students at peer institutions and to the total sample, Penn State students 

rated themselves significantly lower with regard to ATTITUDE CHANGES REGARDING DIVERSITY, 
making this an area for improvement at Penn State. (Note: Penn State ranked second to last 
when compared to the other institutions.)  

 
 

Table 3.0. Attitude Changes Regarding Diversity: By Percent 
Extent participants attitudes about the 
following groups of people changed since 
joining their fraternity/sorority (in percent) 

More 
Negative Unchanged More 

 Positive 

Religious affiliations different from yours 5 47 47 
Ethnicity different from yours 7 51 42 
Persons from other countries 5 58 37 
Opposite gender 17 46 37 
Sexual orientation different from yours 9 56 36 
Persons with disabilities 5 61 34 
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Gender Identity & 
Sexual Orientation: 

LGBTA Climate 
October 2005

This survey 
focuses on 

campus climate 
as it relates to 
gender identity 

and sexual 
orientation.

This survey focuses on the campus climate related to gender identity and sexual orientation. Included in the 
survey are questions concerning students’ awareness of and attitudes about people who are LGBT. This survey, 
conducted by Student Affairs Research and Assessment, was administered by phone and also by Web1 and was 
requested by the Lesbian, Gay, Bisexual, Transgender, and Allies Resource Center at Penn State.

For the random sample, 1,128 undergraduate students at University Park responded to the survey. By phone, 560 
responded for a 21.6% response rate and, of those contacted, 57.9% participated. By Web, 568 responded for 
a 20.7% response rate. The confi dence interval for the total sample is +/-2.87%. Of the respondents, 59.2% are 
female; 84.7% are white/Caucasian; 45.4% are fi rst- or second-year students; and 52.4% reside off campus. 

In addition to the random sample, the survey was sent using a snowball sampling technique to members of the 
LGBTA community through available listservs and club and organization membership lists. While these data 
(n=97) do not allow us to generalize to the population, they do provide an avenue for students who are LGBT to 
provide feedback on their experiences at Penn State.2 

Within this report, comparisons between groups of students from the random sample are provided. Comparisons 
are based on factors created through statistical analysis.3

Overall Satisfaction with Penn State

Overall, students in the snowball sample responded more negatively to their 
overall satisfaction with Penn State than did students in the random sample. 

• For example, 78.4% of students in the snowball sample expressed 
satisfaction with their Penn State experience compared to 88.6% of 
students in the random sample (data not shown), and

• 67.7% of students in the snowball sample responded they feel as though 
they belong in the Penn State community compared to 84.4% in the 
random sample (see Chart 1).  

• While students in the random sample who are lesbian, gay or bisexual 
expressed less satisfaction with their overall experience than did 
heterosexual students, the differences were not statistically signifi cant 
(data not shown).

1 The Web survey administration is utilized in order to account for students for whom local phone information was 
unavailable.

2 It should be noted that these students are more likely to be “out” and active in the LGBTA community than what may 
be found in the population.

3 Factors are a data reduction tool that combines multiple questions into a larger concept based on logic and statistical 
analysis. The factor composition is typically found in the corresponding table, and factor names are

   denoted by the use of SMALL CAPS.
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Chart 1. Agreement with Feeling They Belong in the Penn State 
Community (by percent)
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Inclusive Community

Several questions focused on the level to which students perceived Penn State to be an inclusive community.
• Approximately two-thirds (67.1%) of the students from the general population agreed the University Park climate 

is supportive of students who are LGBT compared to 33.4% of students from the LGBTA community (see Table 
1).

• While men and women responded similarly when rating the INCLUSIVE COMMUNITY, fi rst-year students and athletes 
perceived Penn State to be a more INCLUSIVE COMMUNITY when compared to upper-class students and non-athletes, 
respectively (data not shown). 

• Students who are lesbian, gay, or bisexual and students of color perceived Penn State to be signifi cantly less 
of an INCLUSIVE COMMUNITY than did heterosexual students and white students, respectively (data not shown).

• In addition, 54.8% of the random sample responded they are aware of University procedures for addressing 
discrimination/harassment based on sexual orientation, and 53.9% agreed it has been easy for them to get to 
know people of differing sexual orientations (data not shown).

Table 1: Inclusive Community 
Percent who agreed: Random 

Sample
Snowball 
Sample

Penn State provides a safe environment for freedom of expression. 82.2 49.5 
Overall, Penn State promotes understanding of differences. 76.4 42.8
The University Park climate is supportive of students who are LGBT. 67.1 33.4 
INCLUSIVE COMMUNITY (averages) 3.99 2.99

Scale: 1=strongly disagree; 5=strongly agree 

LGBTA Presence on Campus

Students were asked to identify their own sexual orientation and knowledge of openly LGBT persons on campus. 
• Among the general population, 4.5% of students identifi ed as lesbian, gay, bisexual, or unsure about their sexual 

orientation (compared to 3.8% in a similar survey in 2002). None of the respondents identifi ed themselves as 
transgender in either the random or the snowball sample (data not shown). 

• Among heterosexual students from the random sample, 65.4% identifi ed themselves as being an ally, a 
heterosexual who supports the issues and struggles of the LGBT community (data not shown). 

• When asked how many openly LGBT professors, teaching assistants and/or staff members students knew, 24.0% 
of the general population knew at least one (compared to 85.5% of the snowball sample) (data not shown). 

• In addition, 79.4% of the random sample indicated they knew at least one student who is openly LGBT. In 2002, 
a similar question revealed 42.6% of students knew at least one openly LGBT student (data not shown).

• Furthermore, two-thirds of students from the general population indicated they had at least one friend who is 
openly LGBT (see Chart 2). 
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Chart 2. Number of Friends who are Openly LGBT
 (by percent: random sample)
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Awareness of LGBT Issues

Students were asked their level of familiarity with LGBT issues.
• Students from the general population were most likely to be aware of legal and legislative issues related to 

same-sex marriage and civil unions and least likely to be aware of the current scholarship regarding sexual 
orientation, queer theory, and gender theories (see Chart 3).

• Not surprisingly, students in the snowball sample were more likely to be aware of LGBT issues than were 
students in the random sample (data not shown).

• Women, LGB4 students, upper-class students, and non-athletes reported signifi cantly higher levels of 
AWARENESS OF LGBT ISSUES when compared to their respective counterparts (data not shown). 

Chart 3. Level of Familiarity (by percent: random sample)
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Comfort Levels

Students were also asked about their comfort level with people who are LGBT and with behaviors related to 
sexuality. 

• Approximately 69% of students from the general population and 81% of students from the LGBTA community 
reported being comfortable with women who are lesbian, men who are gay, and people who are bisexual 
(see Table 2).

• Less than half of the respondents from the random sample indicated they are/would be comfortable with people 
who are transgender and with a roommate who is LGBT (see Table 2). 

• While students from the general population were generally less comfortable with public displays of affection than 
were students from the LGBTA community, they were least comfortable with seeing same-sex male partners display 
affection in public (see Table 3). 

4 There were no students who identifi ed as transgender in the sample.
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• Women expressed a signifi cantly higher COMFORT LEVEL WITH PEOPLE WHO ARE LGBT than did men (data not shown).
• Consistently, students who are gay, lesbian, or bisexual reported a signifi cantly higher COMFORT LEVEL WITH PEOPLE WHO 

ARE LGBT and COMFORT LEVEL WITH BEHAVIORS RELATED TO SEXUALITY (data not shown).
• While white students and students of color reported a similar COMFORT LEVEL WITH PEOPLE WHO ARE LGBT, white students 

had a signifi cantly higher COMFORT LEVEL WITH BEHAVIORS RELATED TO SEXUALITY than did students of color (data not 
shown).

Table 2: Comfort Level with People who are LGBT 
Percent who are comfortable with: Random 

Sample
Snowball 
Sample

Women who are lesbian 70.5 80.4 
Men who are gay 69.3 82.4
People who are bisexual 67.2 79.3 
People who are transgender 46.2 64.9
A roommate who is lesbian, gay, bisexual, or transgender 48.9 85.0 
A faculty member / instructor who is lesbian, gay, bisexual, or transgender 71.0 88.6
COMFORT LEVEL WITH PEOPLE WHO ARE LGBT (averages) 3.72 4.22 

Scale: 1=very uncomfortable, 5=very comfortable 

Table 3: Comfort Level with Behaviors Related to Sexuality 
Percent who are comfortable with: Random 

Sample
Snowball 
Sample

Taking part in a class discussion on sexual orientation or gender identity 74.2 85.6 
Seeing heterosexual partners display affection in public 59.2 68.0
Seeing same-sex female partners display affection in public 50.8 63.9 
Seeing same-sex male partners display affection in public 41.2 64.9
COMFORT LEVEL WITH BEHAVIORS RELATED TO SEXUALITY (averages) 3.54 3.97 

Scale: 1=very uncomfortable, 5=very comfortable 

Attitude Change toward LGBT Persons

The survey also addressed how students’ attitudes related to LGBT persons have changed since coming to Penn State. 
• The majority of students from the general population indicated their attitudes toward LGBT persons have not changed 

since coming to Penn State (see Chart 4). 
• Women, LGB students, and upper-class students reported a signifi cantly more positive ATTITUDE CHANGE TOWARD LGBT 

PERSONS than did their respective counterparts (data not shown).
• There were no differences based on athletic status or Greek status for students’ ATTITUDE CHANGE TOWARD LGBT PERSONS 

(data not shown).

* Responses were similar for men who are gay and people who are bisexual.

Chart 4. Attitude Change toward LGBT Persons 
(by percent: random sample)
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Likelihood of Supporting LGBTA Persons

In another series of questions, students were asked about the likelihood of them supporting LGBTA persons in a variety 
of ways. 

• While 60.2% of students from the general population reported they were likely to report an LGBT-related hate/bias 
incident, only 28.5% indicated they were likely to attend educational programs on sexual orientation and gender 
identity topics (see Table 4). 

• Approximately 59% (58.7%) of students from the LGBTA community responded they were likely to visit or contact 
the LGBTA Student Resource Center (compared to 11.9% of the general population) (see Table 4).

• Women and LGB students reported a signifi cantly higher LIKELIHOOD OF SUPPORTING LGBTA PERSONS than did men 
and heterosexual students, respectively (data not shown). 

• When comparing students’ responses in 2005 to similar questions asked in 2002, evidence suggests that students 
from the general population are more likely to support LGBTA persons. However, when comparing students’ re-
sponses from the LGBT community, the opposite is true. In 2005, students in the snowball sample reported being 
less likely to report an LGBT-related hate incident, attend educational programs, and attend social activities hosted 
by LGBTA persons than in 2002 (data not shown). 

Table 4: Likelihood of Supporting LGBTA Persons 
Percent who are likely to: Random 

Sample
Snowball 
Sample

Report an LGBT-related hate/bias incident you witnessed/experienced 60.2 79.1 
Attend social activities hosted by people who are LGBTA 38.6 75.0
Take a class that focuses on sexual orientation 34.8 78.2 
Attend educational programs on sexual orientation/gender identity topics 28.5 76.3
Visit or contact the LGBTA Student Resource Center 11.9 58.7 
LIKELIHOOD OF SUPPORTING LGBTA PERSONS (averages) 2.78 3.97

Scale: 1=very unlikely, 5=very likely 

Indicators of a Negative Climate

Areas that measure aspects of a negative climate for LGBTA students were also included in the survey. 
• Overwhelmingly, respondents were more likely to report hearing students making disparaging comments about 

others because of their sexual orientation than they were faculty or staff members (see Table 5). 
• Approximately 17% (16.6%) of students in the snowball sample indicated they have at least “sometimes” stayed 

away from areas of campus where LGBT people congregate for fear of being labeled (compared to 6.3% of the 
random sample) (data not shown). 

Table 5: Frequency of Disparaging Remarks 
Percent who have at least “sometimes” heard the following 
people make insensitive / disparaging remarks about others 
because of their sexual orientation: 

Random 
Sample

Snowball 
Sample

A student 66.5 89.5 
A university faculty member, instructor, or T.A.   7.8 23.7
A university staff member   5.3 27.2 

Similarly, students who identifi ed as LGB were asked several questions about their own experiences. 
• Fifty-three percent of LGB students in the random sample and 71.9% of LGB students in the snowball sample 

indicated they have at least “sometimes” concealed their sexual orientation, gender identity, or gender expression 
to avoid harassment or discrimination (see Table 6).

• Of LGB students, 23.8% of the random sample and 52.5% of the snowball sample responded they had been a 
victim of harassment or discrimination due to sexual orientation, gender identity, or gender expression within the 
past year (data not shown).

• Approximately 61% (60.9%) of LGB students in the random sample and 53.1% of LGB students in the snowball 
sample believe university administrators are at least “moderately” interested in their thoughts and/or concerns 
about the climate experienced by LGBTA students (data not shown).

Importance of LGBTA Student Resource Center Services

In addition, all students were asked to rate the importance of several functions or services of the LGBTA Student Resource 
Center. 

• Over 75% of students from the general population believed each of the services is important (see Table 7). 
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• Most frequently students from the random sample rated providing a safe place for LGBTA students as important (86.6%), and they 
were least likely to place importance on raising awareness of LGBT issues among heterosexuals (76.8%) (see Table 7).

• Most frequently students from the LGBTA community rated raising awareness of LGBT issues among heterosexuals as important 
(94.6%), and were least likely to place importance on providing a safe place for LGBTA students (90.2%) (see Table 7).

• Women and LGB students reported a signifi cantly higher IMPORTANCE OF LGBTA STUDENT RESOURCE CENTER SERVICES than did men 
and heterosexual students, respectively (data not shown). 

Table 6: Frequency of Unsupportive Climate 

Percent who have at least “sometimes”: 
Random 
Sample
(n=49) 

Snowball 
Sample
(n=64) 

Concealed their sexual orientation, gender identity, or gender  
   expression to avoid harassment or discrimination 53.0 71.9 

Felt the climate for LGBT students was less welcoming and  
   supportive than they thought it would be 49.0 76.2

Feared for their physical safety because of their sexual orientation,  
   gender identity, or gender expression 18.4 48.4 

Table 7: Importance of LGBTA Student Resource Center Services 
Percent who felt the following are important: Random 

Sample
Snowball 
Sample

Provide a safe place for LGBTA students 86.6 90.2 
Foster a sense of community for students who are LGBTA 84.2 91.2
Provide library and research materials on sexual orientation and gender  
   identity 79.2 92.4 

Provide ways to highlight LGBTA activities, events, and meetings 77.4 94.5
Raise awareness of LGBT issues and concerns among heterosexual  
   students, staff, and faculty 76.8 94.6 

IMPORTANCE OF LGBTA STUDENT RESOURCE CENTER SERVICES
   (averages) 4.23 4.63

Scale: 1=very unimportant, 5=very important 
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1 In addition, the study of students’ fi rst year at University Park will continue with the tracking of approximately 1,300 of the respondents throughout the year.

New Students 
September 2005

This survey 
focuses on 
fi rst-year 
students’ 

initial 
transition to 
Penn State,
University 

Park.

The focus of this survey is on fi rst-year students’ initial transition to University Park. Included in the survey are ques-
tions concerning students’ fi rst impressions of Penn State; their involvement in and the effectiveness of the First-Year 
Testing, Counseling and Advising Program (FTCAP), Convocation, and Orientation; and their awareness of the Penn 
State Principles. This survey, conducted by Student Affairs Research and Assessment, was administered by phone 
and by Web. A similar survey was conducted in 2004; comparisons are provided.1

In total, 1,684 students responded to the survey. By phone, 1,047 responded for a 36.7% response rate, and, of those 
contacted, 79.6% participated. By Web, 637 responded for a 25.5% response rate. The confi dence interval for the 
total sample is +/-2.08%. 

Of the respondents, 99.3% are between 18 and 19 years of age, 55.8% are female, 86.7% are White/Caucasian, 
98.0% live on campus, and 13.9% began summer semester. For additional information on the Pulse methodology, 
please visit http://www.sa.psu.edu/sara/qa.shtml.

Overall Impressions

In general, students responded positively to their initial experiences at Penn State, and 
their responses were similar in 2004 and 2005:

• 91.5% were either “somewhat satisfi ed” or “very satisfi ed” with their experiences 
at Penn State (compared to 92.1% in 2004; data not shown), and

• 96.0% said if they were starting college again, they would probably or defi nitely 
choose to attend Penn State (compared to 95.7% in 2004; see Chart 1).  

• However, 49.5% (compared to 56.6% in 2004) felt that new student orientation 
was either “substantially” or “extremely” effective in assisting in their transition 
to Penn State (data not shown).

Chart 1. If you were starting college again, would you choose 
to attend Penn State? (by percent)
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Interpersonal Progress

Several questions focused on students’ transition to Penn State based on their feelings of interpersonal connectedness to the 
University. Research (such as work by Tinto, Upcraft, and Astin) reveals that students’ personal connection to other students, faculty, 
and staff is critical to their success at an institution.

• Within their fi rst weeks at Penn State, 76.3% reported feeling a strong sense of belonging at the University, and 87.5% felt 
strongly that Penn State is a welcoming community2 (compared to 77.9% and 88.6% respectively, in 2004; see Chart 2).

• Moreover, 75.2% reported they had been at least “substantially” successful in establishing friendships with other students, 
and 52.9% had gotten “substantially” involved in campus events and activities (see Table 1).

• However, relatively few students reported having made substantial progress in interacting personally with faculty members/
instructors and with staff members (see Table 1).

• Generally, students responded similarly in 2004 and 2005.
• Students who arrived during the summer were signifi cantly more likely than students who arrived during the fall to report 

having personal interaction with faculty members and instructors (data not shown). 

Chart 2. Students' Connectedness (by percent: 2005)
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2 Percents represent those who indicated “substantially” or “extremely.”

Table 1: Personal Connections 
To what degree have you: percent2

2004 
percent2

2005 
Established friendships with other 
students 78.7 75.2 

Gotten involved in campus events 
and activities 52.9 52.9

Interacted on a personal level with 
faculty members and instructors 31.8 30.9 

Interacted on a personal level with 
staff members 24.3 25.3

Academic Planning

Another important aspect of students’ transition to college is developing an academic plan. 
• Half (50%) of fi rst-year students reported they had not met with their academic advisor other than during FTCAP (compared 

to 51.0% in 2004); 43.4% had met with their academic advisor between one and two times (data not shown).
• At the same time, 65.8% reported they had not determined what classes they need to take during the spring semester 

(compared to 62.5% in 2004; data not shown).
• However, 65.3% reported being comfortable with their academic plan (compared to 68.6% in 2004), and 54.0% felt strongly 

that they had made progress in defi ning their career goals (compared to 55.6% in 2004; see Chart 3).
• Men reported being more comfortable with their academic plan than did women. White students and students of color 

responded similarly (data not shown). 
• Students who began in the fall were more likely to feel comfortable about their academic plan and to have made 

progress in defi ning their career goals than those who began in the summer (data not shown).
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Penn State Principles

Part of becoming a member of the Penn State community is understanding the values that are embodied in the Penn State 
Principles. Hence, a goal of new student programming is to educate fi rst-year students on the Principles. Overall, students indicated 
less familiarity with the Penn State Principles than they were with each of the values espoused in the document. 

• Only 57.8% (compared to 53.7% in 2004) indicated they were either “substantially” or “extremely” familiar with the Penn 
State Principles (data not shown), whereas over 85% responded similarly to each of the espoused values (see Table 2).

• In 2005, students were more likely to be aware of the expectations that they maintain individual responsibility for their 
academic progress and for their social and personal behavior than they were in 2004 (see Table 2).

• Women and white students reported being signifi cantly more aware of the Principles than did men and students of color, 
respectively (data not shown). 

Chart 3. Students' Academic Planning (by percent: 2005)
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Table 2: Penn State Principles 
To what degree has the University been successful in 
communicating the expectation of: 

percent3

2004 
percent3

2005 
Practicing academic integrity 92.0 91.5  
Maintaining individual responsibility for your academic progress 88.4 90.2
Respecting the dignity of everyone in the PSU community 86.6 89.6  
Maintaining social and personal responsibility 84.8 85.9

FTCAP, Convocation, and Orientation Events

Students were asked a series of questions about their participation in a variety of programs for new students as well as specifi c 
questions about the effectiveness of certain events. 

• Evidence suggests that in 2005 new students were more engaged in the opening activities than they were in 2004 (see 
Table 3). For example, in 2005, 75.6% attended the President’s Convocation compared to 62.1% in 2004. 

• Women and men were equally likely to attend the fi rst-year events. Notably, with the exception of FTCAP and Real Life 
Choices, attendance by both groups increased in 2005 (data not shown). 

• White students were signifi cantly more likely to attend FTCAP, President’s Convocation, the Dean’s Meeting, and the resi-
dence hall house meetings than were students of color. Students of color were more likely to attend Late Night after the 
pep rally and Real Life Choices than were white students (data not shown). 

Table 3: Attendance at Events for New Students 

Events 
percent 

who attended 
2004 

percent  
who attended 

2005 
FTCAP 96.4 95.8 
President’s Convocation 62.1 75.6
Dean’s Meeting 48.9 65.0 
Late Night (after Convocation) 44.0 55.2
Be a Part from the Start 54.9 59.3 
Late Night (after pep rally) 25.7 30.4
Real Life Choices 22.6 18.3 
Residence Hall House Meeting* 93.4 95.6
Residence Hall Orientation Events* 27.1 28.8 

* Students who live on campus 
3 Percents represent those who indicated “substantially” or “extremely.”
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Of students who attended FTCAP:
• 78.2% agreed FTCAP assisted in clarifying Penn State’s academic requirements (compared to 82.8% in 2004),  
• 72.3% agreed FTCAP assisted in preparing them for their fi rst semester at Penn State (compared to 77.3% in 

2004),
• 68.3% agreed the video in the introductory session demonstrated the importance Penn State places on the appre-

ciation of diversity (compared to 58.3% in 2004),
• 64.7% agreed the Real Life Choices discussion helped them to develop a plan for safe socializing (compared to 

61.1% in 2004), and
• 76.7% agreed the Real Life Choices discussion helped them to prevent acquaintance rape and sexual assault 

(compared to 75.2% in 2004; data not shown).

Of students who attended President’s Convocation in the fall:
• 84.2% agreed the event welcomed them into the Penn State community (compared to 73.9% in 2004), and
• 79.0% agreed the speakers clarifi ed what is expected of students as members of the Penn State community (com-

pared to 75.9% in 2004; data not shown).

Of students who attended the Dean’s Meeting:
• 80.8% agreed the Dean’s Meeting provided them with information related to the college’s programs, activities, and 

resources (compared to 81.2% in 2004), and
• 78.2% agreed the meeting provided them with information related to academic advising (compared to 79.4% in 2004; 

data not shown). 

Of students who lived on campus and attended their house meetings during Orientation week:
• 77.0% felt strongly the meeting was helpful in sharing useful information about policies, resources, and upcoming 

events (compared to 76.9% in 2004), and
• 67.7% felt strongly the meeting was helpful in providing an opportunity to meet others on their fl oor (compared to 

73.5% in 2004; data not shown).
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First - Year Experience
April 2006

1 The students participating in this survey also participated in the New Students survey at the beginning of the academic year. Subsequent reports will be provided on the longitudinal 
analysis.

2 Of the total sample, 55.5% responded by phone and 44.5% responded by Web. The Web responses included students who were contacted by phone but preferred to take it by Web.
3 Five factors were created based on the outcomes. Factors are a data reduction tool that combines multiple questions into a larger concept based on logic and statistical analysis. The 

factor composition is typically found in the corresponding table, and factor names are denoted by the use of SMALL CAPS.

This survey focuses on the academic and social integration of University Park students at the end of their fi rst year and 
is based on Penn State’s Ten First-Year Student Outcomes and Competencies. Included in the survey are questions 
concerning students’ satisfaction with Penn State and their progress in establishing academic and career goals, adjusting 
to college-level academics, developing inter and intrapersonally, and navigating college. 

This survey, conducted by Student Affairs Research and Assessment, was part of a longitudinal project examining the fi rst-
year experience.1 The First-Year Experience survey was administered using a bimodal design. Students were fi rst contacted 
by phone; students who were unreachable by phone were sent an e-mail invitation to participate in the Web survey.2 

In total, 791 fi rst-year students responded to the survey for a 58.3% response rate. The confi dence interval for the sample 
is +/-3.28%. Of the respondents, 56.3% are female; 89.5% are white/Caucasian; 96.6% lived on campus; and 99.0% were 
18 or 19 years of age. 

Satisfaction with Penn State

Students were asked several questions regarding their satisfaction with their Penn State experiences and their connectedness 
to the college community. 

• Approximately 96% of fi rst-year students replied that, if starting college again, they would defi nitely or probably 
choose to attend Penn State, a 6% increase from the 2005 fi ndings (see Chart 1). 

• Furthermore, 94.8% reported they defi nitely intend to return to Penn State in the fall, and another 3.9% said they 
will probably return (data not shown). 

Chart 1. If you were starting college again, would you choose 
to attend Penn State? (by percent)
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• When asked about their overall experience at Penn State, 92.5% responded they were satisfi ed (see Table 1). 
• In addition, 84.8% believed the Penn State community is welcoming (see Table 1). 
• White students and students with a GPA of 3.0 or higher reported higher levels of SATISFACTION WITH PENN STATE than did 

students of color and students with a GPA lower than 3.0, respectively (data not shown).

Table 1: Satisfaction with Penn State 
Overall, how satisfied are you with your: Percent

Satisfied Average 

Overall experience at Penn State 92.5 4.44
Social life at Penn State 85.0 4.26
Academic experiences at Penn State  85.5 4.13 
Out-of-class/cocurricular experiences 82.1 4.19
To what degree: Percent4 Average 
Is the Penn State community welcoming 84.8 4.22 
Do you personally feel a sense of belonging at PSU 81.3 4.12
SATISFACTION WITH PENN STATE (average) 4.23 

Scales: 1=very dissatisfied, 3=neither, 5=very satisfied or 1=not at all, 3=moderately, 5=extremely 

Navigating College 

Important in the achievement of many of the other outcomes (including satisfaction) is the successful navigation of college including 
being familiar with and using campus resources, interacting with faculty and staff, and interacting effectively with peers in social 
settings and through educationally purposeful student activities. 

• First-year students’ social integration into college is noted by 82.3% responding they had made at least substantial progress 
toward developing close friendships with other students (see Table 2). 

• Within this area, students were least likely to report substantial progress in getting to know faculty (34.3%) (see Table 2). 

Table 2: Navigating College 
To what degree have you made progress toward: Percent4 Average 
Developing close friendships with other students 82.3 4.24
Understanding the importance of lifelong learning 80.5 4.12
Understanding the purpose of the general education requirements 67.9 3.84
Being aware of available campus services 65.2 3.79
Getting to know faculty 34.3 3.12
NAVIGATING COLLEGE (average) 3.82

Scale: 1=not at all, 3=moderately, 5=extremely 

Also important in successfully navigating college is the use of campus resources. 
• Close to 70% reported they at least sometimes used campus resources for help with course work (see Table 3). 
• Almost 36% indicated they never or rarely met with an academic advisor (see Table 3).

Table 3: Utilization of Campus Resources 
Percent Never  or 

Rarely Sometimes Often  or 
Very Often 

Discussed class projects or topics with other students outside of class 12.7 36.4 50.9
Used campus resources for help with course work 31.4 37.6 31.0
Met with an academic advisor 35.8 39.5 24.7 
Attended a workshop, lecture, or presentation outside of class 45.3 34.8 19.9
Met with a faculty member or instructor outside of class 48.5 34.9 16.7 
Used student services for personal/non-academic issues 67.2 22.2 10.5

Establishing Academic and Career Goals

Students were asked several questions related to their progress in refi ning their short- and long-term academic goals and establishing 
more specifi c career goals. 

• Over three-quarters of students felt they had made at least substantial progress toward choosing a major/program of study 
(80.1%) and toward determining what classes they need to take (76.8%) (see Table 4). 

• Over half (54.6%) reported making at least substantial progress in defi ning their career goals (see Table 4). 
• Students with a GPA of 3.0 or higher reported signifi cantly higher progress in ESTABLISHING ACADEMIC AND CAREER GOALS than 

did students with lower than a 3.0 (data not shown).

4 Percents represent those who indicated “substantially” or “extremely.”

64



Table 4: Establishing Academic and Career Goals 
To what degree have you made progress toward: Percent5 Average 
Choosing a major/program of study 80.1 4.17
Determining what classes you need to take 76.8 4.02
Defining your career goals 54.6 3.57
Acquiring job-related skills 52.4 3.52
ESTABLISHING ACADEMIC AND CAREER GOALS (average) 3.82 

Scale: 1=not at all, 3=moderately, 5=extremely 

Adjusting to College-Level Academics

Other questions focused on students’ abilities to meet academic demands and expectations.
• While 80.6% believed they had made at least substantial progress in improving their ability to successfully complete col-

lege-level work, 59.8% reported making similar progress managing their time effectively (see Table 5). 
• Students with a GPA of 3.0 or higher reported signifi cantly higher progress in ADJUSTING TO COLLEGE-LEVEL ACADEMICS than 

did students with lower than a 3.0 (data not shown).

Table 5: Adjusting to College-Level Academics 
To what degree have you made progress toward: Percent5 Average 
Improving your ability to successfully complete college-level work 80.6 4.06
Adjusting to the academic demands of college life 77.6 3.98
Balancing your academic work with your social activities 75.7 3.94
Developing effective study skills 63.0 3.71
Managing your time effectively 59.8 3.64
ADJUSTING TO COLLEGE-LEVEL ACADEMICS (average) 3.87

Scale: 1=not at all, 3=moderately, 5=extremely 

When asking students about various aspects of academic engagement, they reported the following:
• 54.3% participated in class discussions often or very often (see Table 6);
• 75.6% worked on a group project at least sometimes (see Table 6);
• 69.9% never turned in course assignments late, and 25.3% rarely did (data not shown); and 
• 18.1% never skipped class, and 44.1% rarely skipped class (data not shown). 

Table 6: Academic Engagement 
Percent Never  or 

Rarely Sometimes Often  or 
Very Often 

Participated in class discussions 12.1 33.6 54.3
Worked on a group project for class 24.4 45.6 30.0

Personal Development 

Also important to students’ successful transition to college is their personal development including effectively interacting with others, 
engaging in activities related to personal health and fi tness, and contributing positively to the Penn State community. 

• Almost 80% reported making at least substantial progress in developing empathy and compassion for others (see Table 
7). 

• Sixty-fi ve percent responded that they made substantial progress in getting to know others different from themselves (see 
Table 7). 

• Students with a GPA of 3.0 or higher reported signifi cantly more progress in PERSONAL DEVELOPMENT than did students with 
lower than a 3.0 (data not shown).

5 Percents represent those who indicated “substantially” or “extremely.”

Table 7: Personal Development (Inter & Intrapersonal) 
To what degree have you made progress toward: Percent5 Average 
Developing empathy and compassion for others 79.5 4.14
Making responsible decisions 76.3 3.97
Contributing positively to the Penn State community 67.3 3.84
Getting to know others different from yourself (i.e. race/ethnicity, sexual orientation) 65.2 3.80
Improving your personal health 58.1 3.59
PERSONAL DEVELOPMENT (average) 3.86

Scale: 1=not at all, 3=moderately, 5=extremely 
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Corresponding to their PERSONAL DEVELOPMENT are several aspects of cocurricular engagement. 
• Almost half reported attending multicultural events (49.7%) or volunteering (47.2%) at least sometimes (data not shown). 
• Contradictory to these personal development goals, 47.9% reported engaging in high-risk drinking behavior (data not 

shown).

Time Spent

Other behaviors related to students’ achieving the outcomes and competencies for fi rst-year students - and overlapping the various 
areas discussed previously - included the time students spent during a typical week in various activities. 

• Students, on average, spent 5.72 hours a week exercising or participating in intercollegiate, club, or intramural sports (data 
not shown). 

• In addition to participation in sports, 83.4% indicated they spent at least one hour a week participating in other cocurricular 
activities, with an average of 4.75 hours a week (data not shown). 

• Almost 46% reported spending 10 hours or less a week studying or preparing for class (see Chart 2). 
• Only 17.3% and 8.2% reported working for pay on campus and off campus, respectively (data not shown).

Chart 2. Hours Spent in a Typical Week Studying or 
Preparing for Class (by percent)

17.7

28.2

18.9
21.1

14.1

0

10

20

30

0 to 5 6 to 10 11 to 15 16 to 29 30 or more

66



 

Student Engagement: Selected Findings  
Pulse Survey #139 

February 2006 
 
INTRODUCTION 
 
This survey focuses on Penn State students’ level of engagement in cocurricular activities, programs, and 
experiences based on the premise “that the impact of college is largely determined by individual effort and 
involvement in the academic, interpersonal, and extracurricular offerings” on campus (Pascarella & 
Terenzini, 2005, p. 602). Included in the survey are questions concerning students’ satisfaction in meeting 
educational goals, their participation level in a wide range of student clubs and organizations, and their 
involvement in various other cocurricular experiences.   
 
This survey, conducted by Student Affairs Research and Assessment, was administered by phone and also 
by Web.1 In total, 1,008 full-time undergraduate students at University Park responded to the survey. By 
phone, 534 students responded for a 19.1% response rate and, of those contacted, 52.1% participated. By 
Web, 474 responded for a 19.0% response rate. The confidence interval for the total sample is +/-3.04%. 
 
Of the respondents, 51.3% are female; 84.1% are white/Caucasian; 70.7% are juniors or seniors; 93.6% are 
between 18 and 22 years old; and 73.1% began their Penn State career at University Park.  
 
FINDINGS 
 
Cocurricular Involvement 

 
• Approximately half of the respondents indicated they attended events, were actively involved, or held 

a leadership position in academic clubs/organizations (49.8%) and in THON (47.6%) during the 
current academic year (see Table 1).  

• Over 27% of students were actively involved or held a leadership position in intramurals or club 
sports and 16.2% in service organizations (see Table 1).  

• Women (74.2%) and on-campus residents (74.3%) were significantly more likely to be actively 
involved or hold a leadership position in a campus club or organization than were men (64.9%) and 
off-campus residents (67.2%), respectively (data not shown).  

 
Table 1. Participation by Type of Club or Organization (by percent) 

Activity Not Involved Attended 
Events 

Actively 
Involved/ 
Leader 

Academic clubs / organizations 50.2 22.6 27.2 
THON 52.4 24.8 22.8 
Intramurals or club sports 60.1 12.7 27.2 
Service organizations (excluding THON) 71.4 12.5 16.2 
Music and other performing arts 72.1 19.3   8.6 
Social fraternities or sororities 78.9   8.3 12.9 
Religious, interfaith, or spiritual groups 79.1 12.6   8.3 
Multicultural clubs / organizations 81.6   9.3   9.2 
Political or social action groups 85.5   9.1   5.2 
Student newspaper, radio, TV, etc. 85.9   9.2   5.0 
International or language groups 88.9   6.3   4.9 
Student government organizations 91.8   3.6   4.6 

 
 

 
• Approximately 85% of respondents attended at least one athletic event during the current academic 

year; the average number of athletic events students attended was 9.74 (see Table 2). 

                                                           
1 The Web survey administration is utilized in order to account for students for whom local phone information was 

unavailable.   
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• In addition, 67.9% attended at least one lecture outside of class, and 60.4% attended at least one 
cultural event (see Table 2).  

• Close to 35% participated in spiritual or religious events either on or off campus; the average number 
of spiritual or religious activities attended was 5.46 (see Table 2).  

 
Table 2. Participation by Type of Activity (during the current academic year) 

Activity Percent2  Avg. Number 
of Times 

Attended an athletic event 85.4 9.74 
Attended a lecture outside of class 67.9 2.19 
Attended a cultural event 60.4 2.03 
Participation in spiritual/religious activities on/off campus 34.8 5.46 

 
• Related to students’ civic engagement, 48.5% of respondents indicated they had volunteered on 

campus or in the community at least once; on average, students volunteered 3.78 times during the 
current academic year (see Table 3).  

• In addition, 24.7% and 16.4% had participated in at least one of the State College area events/ 
organizations and participated in political activities, respectively (see Table 3).  

 
Table 3. Participation in Civic/Community Activities (during the current academic year) 

Activity Percent2  Avg. Number 
of Times 

Volunteered on campus or in the community 48.5 3.78 
Participated in State College area events / organizations* 24.7 1.32 
Participated in political activities (campaigns, rallies, etc.) 16.4 0.59 

* such as attending a local council meeting or serving on a community committee 
 

                                                           
2 Percent who participated/attended at least once during the current academic year. 
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Student Affairs Staff Data Tables & Selected Charts 
Fall 2005 

Student Affairs Staff: Distribution by Gender (Fall 2005) 
Unit Class Grade Female Male Totals 

      # % # %   
 EXEC   1 100.0%    1 
  EXEC SbT   1 100.0%     1 
  ADMR   2 33.3% 4 66.7% 6 
  ADMR SbT   2 33.3% 4 66.7% 6 
  STAFF 26-32 8 42.1% 11 57.9% 19 
    20-25 61 64.9% 33 35.1% 94 
    11-19 146 87.4% 21 12.6% 167 
    Comp 5 31.3% 11 68.8% 16 
  STAFF SbT   220 74.3% 76 25.7% 296 
  TECH 8-12 9 36.0% 16 64.0% 25 
    1-7 3 42.9% 4 57.1% 7 
  TECH SbT   12 37.5% 20 62.5% 32 
Totals     235 70.1% 100 29.9% 335 

 

Percent of Administrators by Gender
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Percent of Staff Grades 20-25 by Gender *
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Percent of Staff Grades 26-32 by Gender *

40 39 41 42

60 61 59 58

0

20

40

60

80

100

1997 2000 2002 2005

female male

 

Number of Staff Grades 26-32 by Gender *

6
7 7

8
9

11
10

11

0
2
4
6
8

10
12
14
16

1997 2000 2002 2005

female male

  
* Note: The 2005 data do not include those positions that are now classified under the competency model.  
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Student Affairs Staff: Distribution by Race (Fall 2005) 

Unit Class Grade Am Indian/ 
Ala Nat 

Black/ 
African Am 

Asian/ 
Pacific Am Hispanic Multicultural 

Subtotal White Totals 

      # % # % # % # % # % # %   
 EXEC                       1 100.0% 1 
  EXEC SbT                       1 100.0% 1 
  ADMR       2 33.3%         2 33.3% 4 66.7% 6 
  ADMR SbT       2 33.3%         2 33.3% 4 66.7% 6 
  STAFF 26-32     2 10.5%         2 10.5% 17 89.5% 19 
    20-25     10 10.6% 1 1.1% 4 4.3% 15 16.0% 79 84.0% 94 
    11-19 1 0.6% 7 4.2% 1 0.6% 2 1.2% 11 6.6% 156 93.4% 167 
    Comp     1 6.3% 1 6.3%     2 12.5% 14 87.5% 16 
  STAFF SbT   1 0.3% 20 6.8% 3 1.0% 6 2.0% 30 10.1% 266 89.9% 296 
  TECH 8-12                     25 100.0% 25 
    1-7                     7 100.0% 7 
  TECH SbT                       32 100.0% 32 
Totals     1 0.3% 22 6.6% 3 0.9% 6 1.8% 32 9.6% 303 90.4% 335 
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Percent of Staff Grades 20-25 by Race *
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* Note: The 2005 data do not include those positions that are now classified under the competency model.  
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