PROGRESS REPORT
A FRAMEWORK TO FOSTER DIVERSITY: 2004-2009
COLLEGE OF THE LIBERAL ARTS
Revised
Introduction
The College of the Liberal Arts is pleased to submit this report on progress toward the
welcoming and inclusive college and university envisioned in the Framework to Foster
Diversity. The grid on the following page summarizes the major goals, actions, and progress
initiated by our 2004 report. While much remains to be done, our progress has been significant
and sustained. Such improvement is in certain respects particularly significant given that
progress in the several areas has required more than mere rhetoric and process improvements;
meaningful and lasting progress almost always requires dollars, and permanent dollars, not just
temporary boosts or add-ons to existing programs and activities. The University’s budgetary
situation, and the cumulative permanent taxes over the last three years (which resulted in the
College returning $1.3 million to the University), make the progress registered all the more
notable.
Although this report will include many different accomplishments, initiatives, and challenges, we
are especially pleased to be able to report progress in:
• Increasing the diversity of our faculty
• Increasing the diversity of our curriculum, including new interdisciplinary minors in
disability studies and Latino/Latina studies
• The launch of our minority scholars post-doc program, co-sponsored by the Africana
Research Center and the Provost
• The growth of our Race Relations Project, supporting the discussion of race in
classrooms, student organizations, and elsewhere throughout the campus
• New diversity research initiatives, including those funded by a $1 million NEH
Challenge grant to the Richards Civil War Era Center; and
• Significant progress on gender diversity among department heads

The detailed responses to the questions posed to us follow the grid below which summarizes
progress toward the major goals identified in the 2004 report. As always, we look forward to
constructive suggestions for accelerating progress that are sensitive to our multiple missions and
our budgetary environment.
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Challenge 1: Developing a Shared and Inclusive Understanding of Diversity
1. How does Liberal Arts define or describe diversity?
The liberal arts encompass an array of disciplines that study the human condition across time,
across the globe, and across analytical, linguistic, cultural, and social perspectives. Hence,
diversity is a core element of the College, not an add-on that might be spliced into teaching,
research, and service. Our commitment manifests itself in our acceptance, understanding, and
support for individual differences in gender, race, ethnicity, background, orientation, and beliefs.
We believe such commitment develops through a variety of avenues including our curriculum,
research, workplace and service activities. It permeates the daily interactions among faculty,
students, staff, and visitors. The foundation of a quality liberal education in the humanities and
social sciences rests on our commitment to diversity.
We cannot continue toward our goal to be among the most outstanding public universities
without sustaining an environment that includes recruitment and retention of outstanding faculty,
staff, and students who infuse different backgrounds and experiences into our community. Our
support of diversity must not be silent and invisible, but must be demonstrated in actions.
Increasing the numbers of traditionally underrepresented groups throughout the College is one
way of making our beliefs tangible and visible. Others include the development of student
organizations and interest groups; new curricular initiatives, including courses, minors, and
options; a multiplicity of research initiatives; and growing collaborations across departments and
among the colleges—activities that inculcate diversity in everything we touch.
2. How has Liberal Arts distributed and discussed information with students about the
University’s diversity initiatives? Does Liberal Arts have formal mechanisms in place for
discussion of diversity initiatives with students?
Liberal Arts continues to distribute information to students in written, oral, and electronic form
about the University’s and College’s diversity initiatives. Each semester, in meetings with
incoming students and prospective students, the Liberal Arts multicultural coordinator discusses
how diversity is an important part of the academic and social experience. We recently created a
Diversity Fact Sheet (Appendix 1) to distribute to students at a variety of events. The fact sheet
highlights the College’s mission of creating a climate of excellence for underrepresented groups
and includes demonstrated measures of success in graduation rates for these groups within the
College, as compared to the University as a whole. (The relevant data appear on pages 13-14.) It
also presents information pertaining to graduate and professional school and co-curricular
opportunities. Over the course of the year, information about specific opportunities for
underrepresented students is made available via department list-serves and through our advisers.
In all of our public information (Web pages, mailings, high-traffic area bulletin boards, etc.),
samples of which appear in Appendix 2, we strive to depict the variety that is the norm in our
College.
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3. How has Liberal Arts distributed information to faculty and staff about the University’s
diversity initiatives? Describe the formal mechanisms for discussion of diversity initiatives.
Information concerning diversity and diversity-related events is distributed to faculty, staff, and
alumni through announcements in LA Times, the College’s monthly faculty/staff newsletter, now
on-line (Appendix 3); LAzine, the College’s on-line magazine (Appendix 2); the Liberal Arts
Web Site, department Web Sites and list serves; and high-traffic-area College and department
bulletin boards. In addition to being available on line, the LA Times is distributed six times
annually to the following groups: staff (200), fixed-term faculty (200), multi-year fixed term
faculty (75), tenure track faculty (355), individuals who requested subscription (27). LAzine is
distributed four or five times annually in addition to being available on line. Distribution for
LAzine includes Liberal Arts Alumni Association members (25,000), Liberal Arts and Division
of Undergraduate Studies students (7600), and staff and faculty. Diversity-related initiatives are
also discussed throughout the year during monthly administrative committee meetings that are
chaired by the dean and attended by department heads. The director of administrative services
(including human resources) incorporates diversity issues in a variety of workshops for the staff
throughout the year. A partial list of such workshops appears in Appendix 4.
4. What is the role of the diversity committee and its composition?
In Liberal Arts, a long-standing faculty advisory committee (FAC) advises the dean. In addition,
a committee of administrative assistants works with the College’s director of administrative
services. Diversity and climate issues are important parts of the discussions with these groups
and they provide a formal mechanism to address any diversity-related issues within the College.
Moreover, in response to suggestions in the review of our last diversity report, we formed a
College Climate Committee in spring 2005. The dean appoints faculty and staff members and
charges the committee to consider how workplace issues that emerge at the department level can
be resolved most efficiently by the College or via recommended College “best practices.” The
composition of the committee and its current agenda are shown in Appendix 5. Their major
project for 2006 was compiling a climate survey to be administered spring 2007 to faculty,
students, and staff throughout the College. The faculty version appears in Appendix 6. Results
are being analyzed and will be used in 2007-08 to gauge progress and design appropriate
strategies and tactics to accelerate progress.
5. What is the role of the Multicultural Coordinator in Liberal Arts?
The Liberal Arts multicultural coordinator is a key participant in the recruitment, retention, and
achievement of underrepresented students. For example, the coordinator currently works within a
Social and Behavioral Sciences grant (from NSF) related to graduate students from
underrepresented groups being recruited into the fields of sociology and psychology. The
coordinator works closely with undergraduates in an academic advising capacity, including
coordinating interventions with students’ academic advisors and instructors as needed. He
coaches at-risk students and helps them develop strategies for academic and personal success. He
assists in addressing concerns related to classroom climate issues. He also provides guidance and
shares information about post-graduate opportunities such as law school, graduate school and
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other professional program recruitment fairs, internship opportunities, and McNair Scholars
activities. The coordinator uses student indicators, such as GPA, to generate lists and mailings to
best target and communicate resources and opportunities for this student population throughout
the academic year. In addition to his duties as multicultural coordinator, he also assists the
Liberal Arts Undergraduate Studies office with Faculty Senate petitions and course substitutions,
and he coordinates the grade appeal process. The multicultural coordinator identifies and
recommends students for the Bunton-Waller Undergraduate Fellow and Merit Scholars
programs: Liberal Arts averages between five and nine such scholars each academic year. The
coordinator serves on the College Climate Committee and supplies data and recommendations to
the committee and to College administrators.
The coordinator also assists graduate directors in each department. In addition to making
personal contacts with students who are offered Bunton-Waller fellowships, he works with
departments to assist them in improving their recruitment practices—particularly with an eye
toward increasing the number of applications that come from under-represented minority
students.
6. Which strategies have been most/least successful in addressing this challenge and which
could be termed “best practices?”
The most successful strategies in addressing this challenge, and most others, revolve around the
proactive recruitment and retention of underrepresented faculty and students. We have been
particularly successful with faculty. However, we are concerned that the number of minority
students has not grown much during the past five years at either the graduate or undergraduate
level. Looking ahead, faculty and staff communications and awareness of diversity-related
concerns and initiatives are being elevated by the recently formed College Climate Committee.
Their efforts, particularly the survey they have distributed, and the associated analysis of the data
and recommendations from that will further enhance our efforts to ensure that support for
diversity is an integral part of everyday life in Liberal Arts. Beyond this, our extensive efforts to
broaden and deepen the curriculum, discussed in detail below, are an essential ingredient to our
overall approach to developing a shared and inclusive understanding of diversity across the
College and University. The Diversity Fact Sheet has been identified as a potential best practice,
particularly if it is expanded and more widely distributed; we intend to do this.
7. What measures of success have you identified to gauge your progress in this Challenge?
The data, summarized on pages 6-7, are important measures of progress. Beyond this, the results
from the survey administered in spring 2007 will serve as an important benchmark going
forward.
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Challenge 2: Creating a Welcoming Campus Climate
1. How does college leadership demonstrate support for diversity?
The College currently has, and continues to develop, a faculty mix that is multicultural and
diverse in other ways, and a leadership team that has also registered further progress in its
diversity. These are key foundations upon which student and curricular diversity have been built.
We continue to invest significantly in faculty because they shape the curriculum and have a
major impact on improving campus climate in both their formal and informal leadership roles, in
and out of the classroom. The proportion of women and minorities throughout the faculty ranks
continued to increase over the past three years in the College. Figure 1 shows the growth of
women faculty since 1994. The proportion of women at the assistant level is stable, reflecting an
even gender distribution in keeping with pools of candidates coming into the new Ph.D. market.
But the increase in the proportion of women at the tenured ranks has been dramatic, jumping
from 11 to 23 percent at the professorial level and from 27 to 45 percent at the associate
professorial level. That growth has been sustained during the past five years.

percent

Figure 1
Proportion of Women Faculty, by Rank
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Figure 2 illustrates the growth in African American, Asian American, and Latino/Latina tenureline faculty during this same period. Our highest diversity priority in recent years has been to
increase the number of our African American faculty, and the progress flowing from that priority
is reflected by the fact that we now have a faculty that is almost 9 percent African American, an
increase from 4 percent in 2000. This increase accelerated with the provost’s generous support
for new appointments of African American faculty. The College’s representation of African
American faculty is now almost double the University-wide figure for this group. Moreover,
Liberal Arts is home to one third of the entire African American faculty at University Park.
The College’s proportion of Asian American faculty has also grown over this period while
Latino/a faculty have remained relatively stable. However, our proportion of Latino/a faculty is
well above that of the University’s representation for this group as a whole, and Liberal Arts is
home to 27 percent of the entire Latino/a faculty at University Park. Nineteen percent of our
tenure-line faculty is now African American, Latino/a, or Asian American. These faculty are in
the classroom at all levels—general education, major courses, and graduate courses—serving in
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the Faculty Senate and in other service roles that both demonstrate the College’s inclusiveness
and provide visibility to the important perspectives such faculty bring to department, College,
and University discussions.

percent

Figure 2
Proportion of African American, Asian American, and Latino/a
Tenure Line Faculty
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2. How does Liberal Arts identify climate issues?
The dean consults with the faculty advisory committee and the recently formed College Climate
Committee, and the director of administrative services also consults staff committees.
Department heads are charged with monitoring the climate for students, staff, and faculty in their
departments and pursuing resolution, including bringing problems to the attention of the
associate dean for graduate and undergraduate education when necessary. In addition, we believe
that the College Climate Committee, as discussed on page 4, will become an important force in
identifying climate issues throughout the College. The committee has already identified several
issues, including curricular diversity, use of GRE scores as primary indicators in admitting
graduate students, retention of graduate and undergraduate students, the pre- and post-doctoral
fellows program (more on this on page 16), training department heads, mentoring junior faculty,
demystifying the promotion and tenure process, post-tenure research assistants, recruiting diverse
faculty, retaining women faculty and faculty of color, and modification of the SRTEs as possible
areas of focus. As noted above, the committee designed a survey over the past year which will be
administered in spring 2007. The committee will report the results to the dean, noting concerns
raised by respondents, and recommend implementation strategies. Thus, the climate survey will
serve as a roadmap for any action plans needed to address climate issues.
While sometimes it is possible to visually identify diversity issues, in many cases it is not. For
example, we do not attempt to identify any individual on the basis of sexual orientation, veteran
status, disability, and so on. On the other hand, once an individual self-identifies in any variety of
categories we are proactive in encouraging that person to take advantage of the many
opportunities for support. One example is the partner health benefits program. We have helped a
number of people take advantage of the health care benefits available for same sex partners. We
make full use of the variety of opportunities provided through the Office of Human Resources,
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including the Opportunity Network for Employment, Dual Career Program, the Staff Assistant
Training Program, Staff Internship Program, and a variety of diversity training programs offered
both through HRDC and Affirmative Action. One success that we experienced in the last year
was the transition from intern to standing staff appointment for an African American student
from the South Hills School of Business.
3. How does Liberal Arts monitor climate?
The associate dean for graduate and undergraduate education is charged with advising
department heads, faculty, and students of the appropriate responses when climate issues arise
relative to students. He works with the multicultural coordinator on student issues and consults
with the director of administrative services as needed. The associate dean for administration,
research and college advancement assists when climate issues focus on faculty and staff. The
highest levels of administration work closely with the University Office of Affirmative Action,
the Office of Human Resources, and other University offices to address climate and equity
issues. The College has four sexual harassment contact people, including two faculty members
and two staff members. These people serve as a resource for anyone with questions or concerns
about sexual harassment and other potentially discriminatory issues. The director of
administrative services conducts exit interviews with departing staff to determine whether or not
an adverse climate contributed to that person’s decision to leave. We plan to expand the latter
effort to be sure those exiting are comfortable with fully sharing any climate related reasons for
leaving. As in the past, any issues uncovered will immediately be brought to the attention of the
dean for appropriate action.
4. How does Liberal Arts respond to climate issues?
Liberal Arts takes a proactive approach through education and increased awareness of climate
issues within the College and the University. Each year all new teaching assistants are required
to attend a workshop on sexual harassment and classroom climate offered by the Affirmative
Action Office and the College’s director of administrative services. (The outline for a recent
workshop is shown in Appendix 4.) The multicultural coordinator sends individual greeting
letters to all first-year and change-of-assignment African American, Latino(a), and Native
American students before they arrive on campus each fall (see Appendix 7) and follows up (email) with them throughout the semester (125+ students). Thirty first-year students attended a
Planning for Academic Success session conducted in the fall; an important metric of success is
that all of the 2005 students are still enrolled at Penn State. The coordinator has also regularly
maintained over 700 contacts with enrolled students each year, ranging from notifying students
about scholarships, internships, and research opportunities to inviting them to stop by to discuss
their plans or concerns. The coordinator also personally mentors over 25 students and 100+
students who stop by the office during each semester for academic, financial, and personal
advice and support. An example of a metric we use in tracking programs, the students who seek
assistance for Books and Education Abroad have earned an average grade point of 2.8 or greater
over the past five years. In addition to the activities of the multicultural coordinator, all other
College advisors are tasked with supporting open communication and quick responses to climate
issues or concerns that arise. Because we have so many administrative staff trained to respond to
climate issues, we are able to respond quickly and consistently.
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We also provide a variety of training for staff and Department Heads throughout the year
including topics in Affirmative Action, diversity and climate. These are offered as small
workshop sessions with attendance ranging between 12 and 35.
5. What unit-wide and individualized approaches has Liberal Arts developed to enhance
overall climate and individuals’ satisfaction with the environment?
Liberal Arts has developed an environment that demonstrates our commitment to diversity. Most
prominently, this involves hiring a diverse faculty with members who serve as role models and
resource persons for the students in our community. We also hire staff members who can
contribute to a supportive climate for diversity. In both cases, the selection process utilized
involves the dean and her staff urging, whenever possible, that every search committee include
minority members and that every appropriate advertising medium and networking mechanism be
aggressively pursued. Going forward, the College Climate Committee recommendations from
the recent survey will serve as a critical tool in continuing to improve the overall climate in the
College.
The College directly contributed to funding numerous programs and events over the past three
years to enhance the overall climate and to demonstrate the value of a diverse community. These
include:
•
•
•
•
•
•
•
•
•
•
•
•
•

Martin Luther King Banquet
Africana Research Center
Navajo Service Learning Project
State of the Community Program
Round the World Cultural Festival
United Nations Model Nations Conference
Social Change Week
Black Graduate Student Association
Sonia Sanchez presentation
Puerto Rican Student Association
Club Kreyol–students of color cultural event
Breaking the Silence project
Visits of over 150 speakers each year, including Julian Bond, Charlotte McClain-Nhlapo,
Angela Davis, and Lani Guinier, and numerous internal speakers; see Appendix 8 for a
listing of speakers during the past two years.

The College’s involvement with these programs includes providing funding, advertising,
encouraging attendance and providing publicity through College outlets. The dean or a member
of her staff also often provides opening remarks for such events, as appropriate, to demonstrate
an engaged and committed administration.
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6. Which strategies for creating a welcoming campus climate for diversity have been
most/least successful and which and which could be termed “best practices?”
A welcoming climate often depends on being able to identify others who are like us in some
way, who can share our concerns and ideas and relate to our experiences and backgrounds.
Building a diverse and strong work force of both faculty and staff immediately establishes our
community as one in which new faculty, staff, and students can identify. The launch of our preand post-doc fellows program, described on page 16, is an important step in this regard and is
emerging as a best practice with wide applicability. In addition, mentoring for success further
strengthens the ties between old and new community members. We consider the design and role
of the College Climate Committee to be a best-practices initiative in both identifying and
responding to campus climate issues going forward.
7. What measures of success has Liberal Arts identified to gauge progress in this challenge?
We consider our progress in recruiting and retaining minority and women faculty an important
measure of success in this area (see the responses to questions about the next challenge).
Increasing numbers of underrepresented faculty, staff, and alumni engaged in College activities
and sponsoring activities that underrepresented faculty and staff organize are other measures. In
addition, our ability to retain undergraduates and graduate students through their graduation is an
indirect measure of climate.
One additional measure is obtained through the staff evaluation process which addresses support
for diversity as an expectation for all individuals in performance of job responsibilities. The Staff
Review and Development Plans (SRDP) are reviewed for any potential problems as well as for
best practices.
Unfortunately, we still experience incidents that detract from a welcoming climate. While
thankfully few in number given the size of our faculty, staff, and student body, we remain
vigilant as developments unfold. For example, the dean and her staff took strong action in the
face of a recent hate mail incident, including sending an e-mail to the College community (see
Appendix 9). Similarly, when several faculty from underrepresented groups announced their
intention to possibly leave Penn State, the dean put together aggressive counteroffers (with the
help of the Provost) and held meetings with other senior faculty of color to help identify what if
anything could be done to retain the best of these faculty. (More on this on page 17.) Achieving
meaningful progress, whatever the endeavor, is seldom a linear, process. Accordingly, measuring
success requires commitment, patience, and a willingness to reevaluate strategies and tactics on
an ongoing basis. The results of the previously mentioned survey should help us identify
additional metrics to monitor in order to gauge climate in the College.
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Challenge 3: Recruiting and Retaining a Diverse Student Body
1. Describe specific initiatives that Liberal Arts has that are intended to contribute to
recruiting or retaining undergraduate and/or graduate students from underrepresented
groups.
Undergraduate Students
Throughout the year our professional advisers participate in recruitment activities in
collaboration with the Admissions Office. Activities include Achievers’ Weekend, Spend A
Summer Day, Students in Offer Status Programs, and recruitment fairs at various geographic
locations, particularly those where underrepresented students are likely to be in attendance. We
also supplement group programming with individual advising sessions for families who are
considering Penn State among their college choices. Families meet with the adviser who
represents areas of most interest to the future student.
All undergraduate students, including incoming first-year students, are eligible to apply for
scholarships awarded by the College. The multicultural coordinator assists our scholarship
coordinator in identifying students for College scholarships. (From academic year 03/04 to
present, Liberal Arts awarded nearly $300,000 of its scholarship funds, 14 percent of the total, to
minority students.)
Specific initiatives of note include scholarships awarded to students enrolled or planning to
enroll in African and African American Studies. To date, this five-year old program has awarded
a total of $170,000 to thirty-four students.
A path-breaking pilot program tested in spring 2006 offered the promise of support for study
abroad in their third year to a group of minority freshman applicants with especially strong
quality indicators. Out of the fifty underrepresented minority students targeted, we would have
expected to enroll five to seven in the absence of this special program (based on historical
patterns). Instead, an astounding twenty-one students accepted our offer. The Academic Promise
Group comprises high-performing students who have been offered admissions to University
Park. Liberal Arts offered each student an incentive of $1500 toward an education abroad
experience if they maintained a cumulative grade point average of 3.00 and continuous
enrollment in the College of the Liberal Arts through the fifth semester. As always, advisers
followed up on this recruitment initiative and determined if special interventions were needed.
Examples include alumni phone contacts, on-line open houses, and frequent informational
postcards highlighting enrichment opportunities—experience suggests all impact the final
acceptance rate. Beyond this, the College advising staff, including the multicultural coordinator,
are doing all they can to maximize the retention rate for this group (see discussion below).
Needless to say, we plan to expand this program going forward—100 minority students are being
recruited as part of this Academic Promise group this current year—and we will feature it as an
investment opportunity for alumni in the upcoming capital campaign.
In addition, the College contributes annually toward the Philadelphia Honors Convocation in an
effort to recruit the best students from the Philadelphia School District. Our multicultural

11

coordinator, who attends the Philadelphia event each year, also works with the Community
Recruitment Centers in Philadelphia and Pittsburgh to identify schools and key staff who will
promote Liberal Arts at Penn State.
An important retention mechanism is our textbook assistance program. Last year funds totaling
$3,473 were provided to students who were experiencing financial hardship so they could
purchase textbooks.
Some new initiatives under consideration include the following. Advisers will submit retention
reports at the end of every semester that list any student on their roster whom they know is not
returning. They can also do this at the beginning of each semester when they complete academic
reviews This practice may be one way to get detail that data alone doesn't demonstrate, e.g.,
students’ reasons for leaving.
A new strategy for the Multicultural Equity Programs Coordinator would be to have him
function as a kind of co-adviser to minority students; if we could link him to rosters on eLion, he
would have easy access to these populations without having to get data warehouse reports. He
also would have group e-mailing capabilities and reports he could generate on his own, making
consistent contact/support easier.
We are also considering a Liberal Arts version of the program that the Admissions Office
coordinates called S.M.A.R.T., or the Student Minorities Active Recruitment Team. This would
entail student volunteers partnering with our advisers in a recruitment capacity. We envision this
as enhancing recruitment for all populations and possibly transitioning to a retention program
down the road.
Graduate Students
Recruiting top graduate students, especially those from underrepresented groups, requires, at a
minimum, a welcoming environment, aggressive and proactive recruiting strategies and tactics,
the prospect for degree completion and subsequent quality placement, and attractive financial
packages that reflect the stiff competition for such students. Environmental issues have been
addressed in the preceding paragraphs. In terms of strategies and tactics, the associate dean for
graduate and undergraduate education has made such recruitment a priority, devoting a
considerable portion of monthly meetings with graduate directors to discussion of relevant issues
and best practices. Beyond this, the dean allocated an additional $15,000 during the last
academic year to be used for the recruitment of graduate students from underrepresented groups
(in addition to money awarded to students in the form of fellowships and assistantships). These
monies augment the $37,000 already allocated on a matching basis to units. They are available
across the College and require each department to come up with specific plans and strategies for
improving the pool of minority applications, including trips to HBCUs and graduate recruiting
fairs, the development of magnet intellectual and professional events, and the creation of
meaningful partnerships with likely feeder institutions.
To increase the attractiveness of our offers and, therefore, the yield (that is, the ratio of
acceptances to offers), the Liberal Arts Graduate Office supplements the Bunton-Waller program
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by topping off department graduate assistantships in years one through four by an average of
$3,500 each year. In addition, students receive summer awards of $2,500 in each of their first
three years. Thus, we make offers with average stipends of over $20,000 per year for at least four
years, well above the $15,000 available through general funds. In addition, we provide research
funds and releases from teaching assistant responsibilities, bringing the value of the typical
financial package offered to minority applicants to approximately $25,000. In the past two
recruiting seasons, about 10 percent of new students are underrepresented minorities, and our
goal is to increase that percentage in coming years.
2. Describe specific initiatives Liberal Arts has that are intended to reduce intergroup
disparities in enrollment, retention, and graduation rates
Funding is probably the biggest obstacle students encounter in their bids to stay enrolled and
graduate. Again, our textbook assistance program for underrepresented undergraduate students is
one small program that strives to confront financial disadvantages. Last year we also provided
special funding so that an outstanding Schreyer Honors College African American Liberal Arts
student could finish his last semester at Penn State after his other sources of funding ran out.
The associate dean for graduate and undergraduate education works closely with the
departmental directors of graduate studies and puts a major emphasis on the recruitment,
retention, and graduation rates of talented underrepresented graduate students. The associate
dean meets each month with directors—and with each unit’s director and department head
annually in a one-on-one meeting—during which time minority recruitment plans are discussed
and successful strategies are reviewed; the latter include collaborations with feeder schools,
relevant conferences and events on and off campus, and other best-practice initiatives that are
specific to each unit. Furthermore, officers are required to meet with the multicultural
coordinator in the development of these plans to best support coordination of efforts throughout
the College.
One of the primary mechanisms to support new undergraduate students is through the “planning
for academic success” programs conducted by the multicultural coordinator. These programs
target first-year and change-of-location minority students each year. The primary goal is to
support a successful start and transition to the Liberal Arts and University Park. The program
provides tools and guidance to assist them with the rigors of academics and help in balancing
personal and social lives.
The Liberal Arts is also expanding a new program launched in spring 2006 involving study
abroad opportunities for underrepresented minority groups (see discussion on page 10). In
addition to newly recruited students, those underrepresented students already enrolled, assuming
they achieve at least a 3.0 GPA after their sophomore year, will receive financial support from
the College for study abroad. Twenty-one students have been accepted into this program to date.
3. What mechanisms for collaboration has Liberal Arts established?
The College supports participation in programs on leadership and graduate/professional school,
such as the Penn State Achievement Conference and the Fattah Graduate Opportunities
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Conference. The multicultural coordinator serves on a panel at the Fattah Conference that
promotes students’ entry into Liberal Arts majors.
The College also collaborates with the Dickinson Summer Scholar Law Program to identify
underrepresented students who are interested in and qualified for entrance into law programs.
Over the past three years, ten Liberal Arts students have participated, representing the majority
of students in the program.
Currently, the College is seeking to collaborate further with the Graduate School to improve the
chances that Summer Research Opportunity Program prospects will choose to enroll at Penn
State. Faculty in psychology and sociology are being enlisted to establish partnerships with
minority faculty and talented undergraduate students at particular feeder colleges and
universities.
4. Which recruitment and retention initiatives have been most/least successful and which
could be termed “best practices?”
The combined activities of our multicultural coordinator and our professional advising staff in
both recruitment and retention efforts for underrepresented undergraduate groups have been
effective in the College. We have compared the graduation rates for successive cohorts of
baccalaureate, regular-admit students. The improvement in graduation rates for minority
students, shown in Figure 3, has been substantial and sustained.
Figure 3
Graduation Rate Comparisons
4-year Graduation Rate
UP – All Colleges
UP – Liberal Arts Only

1998 Cohort
Total Minority White
27%
45%
63%
75%

2001 Cohort
Total Minority
White
58%
74%
67%
77%

5-year Graduation Rate
UP – All Colleges
UP – Liberal Arts Only

1997 Cohort
Total Minority White
67%
79%
67%
84%

2000 Cohort
Total Minority
White
74%
87%
73%
87%

Top minority graduate students have many choices of graduate schools, and many times we are
not financially competitive for those top students. The increased flexibility in allocating funds
through the Bunton-Waller program, approved by the Graduate School in 2005, has been a
welcome improvement in supporting our efforts. Given the limited funds available to reach our
collective goals in this area across the University, a wide-ranging drive to lower any and all
perceived and actual barriers, administrative and financial, using the Graduate School’s approach
as a best practice, is well worth pursuing.
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Our program of offering a semester’s release from teaching assistantship responsibilities in the
first year to help with the acclimation to graduate school, and another release in the final year to
help with the timely completion of a high-quality dissertation, has been a significant new
commitment that should help us to meet the competition. It has resonated well with top minority
applicants. Expensive though it is in an era of surging undergraduate enrollments and our need
for instruction from graduate students, it must be viewed as a best practice.
5. What measures of success have you identified to gauge your progress in this challenge?
Our undergraduate recruitment efforts and scholarship funding, the Bunton-Waller program and
other top-offs and supplements for graduate students, direct involvement with students through
our multicultural coordinator and professional advisers, and the guidance provided to faculty
through both the dean and associate dean for graduate and undergraduate education, have all
yielded results in the development and retention of a diverse student body in the Liberal Arts.
Despite these efforts, our enrollment numbers for underrepresented groups within the
undergraduate ranks have only increased modestly in recent years, accounting for 10.8 percent of
our total undergraduate majors as of fall 2005. This percentage does compare favorably to the
University’s underrepresented undergraduate enrollment, which is 7.4 percent of total
enrollment. Breaking it down further, Liberal Arts enrollments of African American and Latino/a
students comprise 5.8 percent and 4.8 percent of total enrollment, respectively. These
percentages not only exceed the University’s associated representations for these groups, but also
mean that the College is home to 21.3 percent of the total African American undergraduates and
22.1 percent of the total Latino undergraduates on the University Park campus.
Progress in graduate recruitment has been decidedly mixed (Figure 4). Applications to Liberal
Arts from underrepresented graduate students continued to climb from fall 2000 through fall
2006. The caliber of applicants also increased, based on average GPAs. However, the yield on
offers has not increased. And, despite our efforts, we are not making satisfactory progress in
increasing the numbers of underrepresented minority students in our entering classes.
Figure 4
Progress in Graduate Recruitment of
Underrepresented Students

Applications
Offers
Acceptances
Yield %
Avg GPA
Financial Package

2000
105
29
14
48.3%
3.31
$15,000

2002
128
22
14
63.6%
3.62
$17,000

2006
147
31
14
45.2%
3.79
$25,000

The College’s overall enrollment numbers for minority groups within the graduate ranks are
more encouraging. Aggregate enrollment of minority students is 10.7 percent of the total
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graduate student population as of fall 2005, exceeding the University’s 8.8 percent for these
groups. In addition, these numbers reveal that the College is home to 18.5 percent of the total
African American graduate student population and 20.1 percent of the total Latino/a graduate
population on the University Park campus.
Finally, the number of Ph.D.s awarded to minority students in the College has increased from
eight annually during the 1999-2003 period to twelve during the 2003-2006 period. The latter
represents 13 percent of total doctoral degrees awarded annually, compared to eight percent for
the earlier period.

Challenge 4: Recruiting and Retaining a Diverse Workforce
1. How has Liberal Arts actively and successfully engaged in locating and recruiting faculty
and/or staff from underrepresented groups?
Departments are encouraged to identify and seek out qualified minority faculty candidates. The
dean reinforces this message and works with department heads and others within the College to
maintain this focus. As the most recent version of an annual memo from the dean indicates
(Appendix 10), if a department locates and recruits an excellent African-American candidate,
whether or not there is an opening, the dean (with assistance from the Provost) guarantees an
appointment. The current budgetary mechanism that enables these appointments is one-half of
the salary for the lifetime of the appointment contributed by the Provost while the College
provides the other half. We would consider requesting similar assistance in the recruitment of
excellent candidates from any underrepresented group. This fall 50% of new untenured faculty
are women and 30% of new tenured faculty are women. Of the total of 21 new faculty appointed,
6 are minorities (4 African American). Taken together, 43% of those hired with tenure are
women or minorities.
Regarding staff recruitment, there are numerous challenges in locating and recruiting staff from
underrepresented groups simply based on the demographics of the communities surrounding
University Park. The pay-grade level of most staff jobs does not make relocation for candidates
to Central Pennsylvania an attractive option. It is also difficult to accurately identify diversity
from applicants’ submitted information other than what is self-reported to the director of
administrative services.
The College has implemented processes to best capitalize on those instances where qualified
underrepresented individuals can be identified from the applicant pool. For example, prior to the
filling of any staff position, the director of administrative services verifies that all qualified
underrepresented individuals are considered for the position as appropriate. We also use the
Diversity Talent Bank Web site to target those individuals who have indicated interest in a
position with the University. Peer-to-peer recruitment efforts are also pursued within, and
outside, the University community to fill positions with qualified underrepresented individuals
where possible. Most recently, this resulted in the successful hire of an African American staff
member in the Africana Research Center, even though the initial pool of applicants was small
and lacked diversity. Additionally, College human resources staff frequently serve on staff
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search teams and are charged to encourage consideration of applicants who may add diversity to
the work unit. Administrative staff are trained in search and interview procedures to ensure a
level playing field for all qualified applicants. Training includes diversity, affirmative action and
legal issues.
2. What strategies have been implemented to improve identification and assessment of
credentials for purposes of hiring and promotion?
The most successful recruitment strategies for faculty involve our faculty and department heads
contacting colleagues across the country to identify promising new Ph.D.s, as well as faculty
who might be under-placed in their current academic positions.
The overarching constraint we face in recruiting new minority faculty is the relatively small
numbers of Ph.D.s being awarded to underrepresented scholars across the country in our
disciplines, and the intense competition for the best of them. In response, we launched a bold
new program in 2005. In a joint venture with the Provost and the Africana Research Center, the
College funded a pre and post-doctoral fellowship program for scholars from underrepresented
groups conducting research on the African Diaspora. Housed in the Africana Research Center
(ARC), this initiative is intended to foster a world-class community of early-career scholars.
More specifically, the program, and the associated research it supports, will enable and support
an improved climate where study by African Americans and others from the African Diaspora
are nurtured to advance the research, teaching, and outreach missions of Liberal Arts and the
University. We also view the program as an important feeder for new faculty hires as participants
finish their dissertations, are awarded their degrees, and begin writing for publication. The
mentoring surrounding the program, both formal and informal, and the fact that acclimation to
Central Pennsylvania is a natural by-product, have been key in the recruitment of the best of
these scholars to standing faculty positions. As the program evolves, we expect the atmosphere
being created by these endeavors will have a positive effect throughout our faculty ranks. Thus
far, we have appointed five fellows to two-year positions, and moved two to tenure-track
positions, with a third under active consideration.
3. What retention strategies have you implemented in Liberal Arts to retain and promote
the success of faculty and/or staff from underrepresented groups?
Underrepresented junior faculty, like all untenured, tenure-line faculty in Liberal Arts, receive a
research semester free of teaching prior to the final tenure decision and a research fund of at least
$10,000 to be used at their discretion during their provisional period. (Some faculty in lab- and
equipment-heavy disciplines, such as psychology, receive substantially more.)
Of course, at the heart of retaining top faculty is salary. The salary averages for faculty from
underrepresented groups are well above the averages for white males in the same rank and field.
Other race, ethnic, and gender differences are not statistically significant. These differences take
into account years since degree, discipline, and whether or not one holds a named professorship.
These data, along with data provided by the CIC and the Provost’s office, suggest that our
salaries are more than competitive with the national averages for Research 1 universities.
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Despite our efforts, including attention to climate as well as teaching load, research support, and
salary, we have recently experienced some unwelcome departures by strong African American
faculty. While departures by top faculty should provoke reflection on what can be done to limit
them, dispassionate analysis is crucial, for it may be that such departures are simply the natural
result of having a mobile, quality faculty. The latter appears to be mostly the case here. The
faculty, despite strong counter-offers, left for Johns Hopkins, California-Berkeley, and IllinoisChicago. Nonetheless, the dean has met with senior African American faculty to enlist their
support in redoubling our retention efforts and in identifying attractive new hires. As mentioned
above, we will welcome 4 new African American faculty colleagues this fall.
Several new initiatives are underway to help retain College staff including an in-grade promotion
program and larger salary adjustments for those promoted within the College. The new Staff
Advisory Committee took on consideration of merit and recognition programs as one of their
first initiatives. While it is early in that process, they sent a survey to all staff asking what
additional forms of recognition they would like to see implemented.
4. Which recruitment and retention strategies have been most/least successful and which
could be termed “best practices?”
Senior recruiting, coupled with competitive salaries, continues to be a very successful strategy.
At the junior level, generous start up packages and pre-tenure, semester-long teaching releases
are best practices. Lastly, the pre- and post-doctoral fellowship program, discussed on pages 1516, is certainly a “best practice” program.
Individual units use a variety of retention strategies. One example is our Information Technology
Unit. The unit manager takes each employee to breakfast on his/her employment anniversary
date.
5. What measures of success have you identified to gauge your progress in this challenge?
The Liberal Arts faculty statistics, shown above in Figures 1 and 2, speak for themselves in terms
of the significant number of female faculty and faculty from underrepresented groups within the
College. The female representation across all tenure-line and tenured faculty is 39 percent and,
including instructors, is 45 percent, which well exceeds the University’s overall 33 percent rate.
In addition, the College’s representation for African American and Latino/a faculty of around 12
percent, taken together, also exceeds by a wide margin the University’s overall representation of
6.6 percent.
Staff statistics for the College are also encouraging. The proportion of our full-time staff from
underrepresented groups is at 7.4 percent as of this report, up fractionally from 5.8 percent in
2000, and more than double the University’s 3.4 percent. Women comprise 79.5 percent of the
Liberal Arts staff, well above the University rate of 63.9 percent for College staff positions.
Moreover, 71 percent of our senior staff, those at grade 20 and above, are women, as are 33
percent of our ungraded IT staff.
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PART 2: INTEGRATED QUESTIONS
Challenge 5: Developing a Curriculum that Fosters Intercultural and
International Competencies
1. What initiatives has Liberal Arts taken in supporting multicultural curriculum efforts?
Liberal Arts is, by definition, multicultural. The humanities and social sciences focus on different
cultures, different languages, different histories, and different nations. That’s what we do. Thus,
it is not surprising that we now offer 728 courses that meet the University’s U.S.
Cultures/International Cultures requirement, nearly double what was available to the University
community in 2003/2004.
Liberal Arts is home to the Department of African and African American Studies; the
Department of Women’s Studies, which we elevated from program status since the last report in
recognition of their programmatic and scholarly achievement; the George and Ann Richards
Civil War Era Center; the Africana Research Center; and the Rock Ethics Institute. All of these
areas are directly involved in multicultural curriculum efforts or provide significant support and
resources through faculty involvement in such initiatives. In the aggregate, more than $2 million
of College resources support the activities of these entities, including the ongoing development
of a dynamic and relevant curriculum. At least another $2 million supports the offering of our
diversity courses.
While AAA S is still a relatively young unit in the College, the expansion of its faculty from 5 in
1999 to 13 in 2006, along with strong leadership from an experienced and talented head, have the
department on a positive trajectory, contributing importantly to Penn State’s multiple missions.
To illustrate, AAA S has added many new courses to the curriculum since the publication of the
last report, including AAA S 445, Politics of Affirmative Action; AAA S 302, Diversity and
Health; AAA S 440, Globalization and its Implications; AAA S 443, Ethnic Conflict in Africa;
AAA S 250, Introduction to the Modern Caribbean; AAA S 454, Government and Politics of
Africa; and AAA S 432, Between Nation and Empire: The Caribbean in the Twentieth Century.
These courses further broaden the multicultural curriculum options available. AAA S also added
a bachelor of science degree option in 2005, complimenting its existing bachelor of arts.
Reflecting the significant broadening and deepening of their course offerings, general education
enrollments have shown steady increases for African and African American Studies (AAA S)
courses throughout the period 2001-2005, reaching 620 students in fall 2005. This represents a
55 percent increase in enrollment numbers as compared to fall 2001. At the same time, our race
relations course, Sociology 119, taught by Sam Richards, has expanded its enrollment from 430
in 2000-01 to nearly 1,000 this year. These figures provide a dramatic illustration of what the
College has accomplished in expanding the number of students afforded an opportunity to
explore racial issues in an educational setting.
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Liberal Arts also added both an undergraduate and doctoral minor in Latino/a Studies in 2006
(final approval of the doctoral minor is anticipated early in 2007). These minors reflect
collaboration among several departments: English, comparative literature, sociology, and
Spanish, Italian, and Portuguese, among others. They offer an interdisciplinary approach to
understanding the social fabric of the United States and prepare students to live and work in a
variety of cultures and communities. In conjunction with the minors, five new courses have been
approved:
LTNST 100, Introduction to Latina/s Studies
LTNST 300, Latina Feminisms
LTNST 315, Spanish and Spanish-Speakers in the U.S.
LTNST 326, Reading the Border/lands
LTNST 403, Varieties of Latina/o Cultural Expression
An undergraduate and graduate minor in Disability Studies is in the final development phase.
When finalized and approved (it has already been blessed by the ACUE pre-approval process), it
will be housed in the Program in Science, Technology, and Society. The curriculum will support
a broad-based approach to education and awareness related to the issues facing this segment of
American society. The College is also in a planning stage to increase our Asian American
curriculum, and has recently, in partnership with the Office of the Vice Provost for Educational
Equity, been offering an introductory course in that area within sociology. The College has also
participated actively in discussions with the College of Health and Human Development
concerning the possible establishment of a LGBT minor. The further development of a LGBT
minor - currently in draft form under the tentative title Sex and Gender Studies Minor - will
depend on the commitment and availability of interested faculty. Associate deans Jack Selzer
(Liberal Arts) and Anthony D'Augelli (HHD) convened potentially interested faculty in the fall
of 2006 to see if the minor could be finalized, but of that group one faculty member was leaving
Penn State, another had assumed major administrative duties that would take him away from
teaching, and a third was busy as department head. The department head's term has since been
completed, and after an administrative leave he may be free and willing to take on the project. In
addition, two other new faculty members in English have an interest in this scholarly area. If
other faculty members are able to commit themselves to teaching courses in the minor - for the
minor must depend on the active involvement of a corps of faculty from several departments then a minor might well be proposed in the next year.
While we do not have a program focused on Asian American studies, we do offer an Asian Area
Studies minor and an East Asian Area Studies Minor. Both are interdisciplinary and afford
students the opportunity to concentrate on cultural, language, political and social issues in Asian
geographic regions within the context of a specific discipline. The Department of Comparative
Literature received a focus grant from the National Endowment of the Humanities to explore the
literatures of the Asian Diaspora (see: http//complit.la.psu.edu/asiandiaspora/culturalcontextsfor-this-project for further information on the project.) The Chinese, Japanese and Korean
languages (often referred to as Less Commonly Taught Languages) are offered on a regular basis
as well as a number of dialects which are taught less frequently. Last spring our students had the
opportunity to participate in a CIC course share offering as described below.
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Course: Asian American History
Host: OSU, Professor Judy Wu
Spring 2007
Description: This graduate level course will explore the field of Asian American History.
The category Asian American refers to people in the United States of Chinese, Japanese,
Korean, Filipino, South Asian, and Southeast Asian ancestry. The readings selected
represent new scholarship in the field. The authors frequently incorporate
interdisciplinary approaches to enrich their understanding of history or use history to
further their analysis of contemporary issues. Through readings and discussion, we will
examine central concepts in Asian American History and ask how the experiences of
Asian Americans complicate existing understandings of American race relations, gender
roles, sexual norms, national identity, and international relations.

The Middle East Area Studies minor is designed for students having special interest in the
geographical area that includes Afghanistan, Iran, Turkey, and the Arabic-speaking countries of
southwestern Asia and northern Africa. This, too, is an interdisciplinary program drawing on
courses from a variety of areas including history, religious studies, foreign languages (Hebrew
and Arabic), literature, art history, anthropology and others.
Our less commonly taught language initiative is helping to build Penn State’s range of foreign
languages through conventional and innovative options, such as a Swahili language course in
collaboration with the University of Wisconsin in fall 2006. This course-sharing opportunity is
available as a collaborative effort through the CIC.
Lastly, the College has also taken the lead in extending its on-line course offerings to Penn State
campuses and around the world through the World Campus. Among those offerings are courses
on North American Indians; race, gender, and employment; Ibero American civilization; women,
humanities, and the arts; and an introduction to women’s studies. Further diversity courses will
be added to our on-line portfolio, including those in African American studies.
2. What research and teaching in Liberal Arts has advanced the University’s diversity
agenda?
Biological anthropologists in the College actively study the evolutionary origins of human
diversity and the consequences of diversity for social and biological well-being. To cite just one
achievement, Nina Jablonski, new head of the Department of Anthropology, received a recent
award for her research on the evolution of human skin color. The Richards Civil War Era Center,
increasingly focusing on the long road from the Civil War to civil rights, has become a national
resource for secondary education on the causes and consequences of the transatlantic slave trade,
including modern forms of slavery and racism. In 2005 the Center was awarded a $1 million
National Endowment for the Humanities Challenge Grant acknowledging their outstanding work
in advancing knowledge about the Civil War era and its impact on the related issues of freedom
and equality in contemporary life. The center is the national office of the United States
Partnership of the UNESCO Transatlantic Slave Trade Education Project. In June 2006, the
Richards Center hosted the sixth annual “Breaking the Silence Summer Teachers Institute” that
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brought together an interdisciplinary working group of educators interested in slavery, abolition,
and the continued manifestations of both racism and unfree labor in the contemporary world.
The Race Relations Project (RRP), with the help of College investments of space and funding,
and strong program leadership, continues to grow and currently works with eleven of the thirteen
colleges across the University. Trained facilitators lead groups of approximately ten participants
in a unique dialogue on various facets of race. The RRP engages students in discussions of real
issues and situations at Penn State with a goal of improving the racial climate and better
equipping our graduates to function more effectively as citizens of a multicultural world.
Approximately 750 programs, each of which includes 90-minute discussions on race relations,
were completed over the last year, and we expect to meet or exceed that number this year. This
represents a five-fold increase in programming compared to those completed in the project’s
2002-2003 inaugural year. Evaluations of the RRP establish that this project has had a significant
positive impact on the Penn State community.
The Rock Ethics Institute also supports a variety of diversity-related initiatives, including those
that investigate and educate on inequities in income, wealth, and power that have intensified
within and among nations. The lecture series on “Social Justice and the Economy: National and
International Perspectives” is taking place from September 2006 through April 2007 and
includes eight lectures that explore economic policy, the nature of corporate or public
responsibility for the economically disadvantaged, and the morality of economic practices that
result in extreme inequities and human suffering. Topics such as “The Racial and Gender
Dynamics of Being ‘Foreign’ in America” and “Transnational Challenges: Reflecting on Local
Feminism and the Development of Africa” are part of this series. (See Appendix 8 for details on
this and other College lecture series.)
The research programs of the College’s faculty reflect the multicultural nature of most Liberal
Arts disciplines. Since fiscal year 2002-2003, Liberal Arts funded forty-six research projects
proposed by existing faculty, shown in Appendix 11, dealing with diversity-related or focused
topics, totaling $343,000. Individual start-up packages for new minority and women faculty have
averaged $40,000 over the past two years. In addition, as shown in Appendix 12, there have
been forty-one externally funded, diversity-related grants held by Liberal Arts faculty, totaling
$17.2 million since 2002/2003.
Liberal Arts also actively promotes diversity-related research and scholarship at the national and
international level through numerous activities of the Africana Research Center (ARC). The
ARC’s mission is reflected by a range of initiatives that represent the development of Africana
scholarship across the Diaspora. The ARC itself has funded fifteen to twenty faculty or student
projects in each of the last two years, awarding $60,000 to $80,000 annually. In addition,
whether it be Lani Guinier or Angela Davis speaking in the ARC’s Barbara Jordan Lecture
Series, or Charlotte McClain-Nhlapo speaking in the ARC’s Nelson Mandela Lecture Series, the
University community is being exposed to important and thought-provoking work on a wide
range of political, cultural, economic, and social issues.
The ARC also supports undergraduate development through the African School run by Penn
State undergraduate students for elementary and middle school youth. The Undergraduate
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Research Symposium acknowledges excellent Africana research papers written by Penn State
undergraduate students and nominated by Penn State faculty.
The Black Graduate Research Forum offers a brown bag series (sponsored by ARC, the Black
Graduate Student Association, and the Paul Robeson Cultural Center) as an outlet for Penn
State’s Black graduate students to refine their presentation skills and continue development of
their research.
Two new ARC programs focus on graduate and post-graduate development—College-funded
Humanities Dissertation Fellowships and the pre- and post-doc fellows program.
Finally, two special initiatives have been ongoing—Breaking the Silence and Recognizing
Pennsylvania Black Artists. Africana scholarship is emphasized differently in each. As noted
above, the focus of Breaking the Silence is on furthering scholarship and outreach on modern
day forms of slavery. In contrast, Recognizing Pennsylvania Black Artists brings in
internationally renowned Pennsylvania Black artists to increase cultural diversity at Penn State
while providing exposure to role models and masters at the apex of their craft. Long-term goals
of both projects are to institutionalize Africana scholarship through conferences, the production
of manuscripts, the possible emergence of resident scholars, the creation of archives, and course
development.
Clearly, in just five years, the ARC has become a valuable University asset.
3. How is diversity integrated into the curriculum of Liberal Arts?
In addition to the inherent multicultural nature of hundreds of Liberal Arts courses and dozens of
curricula, all Liberal Arts bachelor of arts programs require an additional 3 credits in “other
cultures,” courses that are non-western, pre-European domination, or non Judeo-Christian
focused. Eight of our majors require additional diversity courses for the major, and
approximately 30 percent of our first year seminars in fall 2006 include diversity-related subject
matter.
4. Which strategies for developing a curriculum that fosters intercultural and international
competencies have been most/least successful and which could be termed “best practices?”
The College’s recent development of five new course offerings in AAA S, and adding a BS
degree option, has further expanded our diversity-related offerings to both students in our
College and students completing general education requirements. The addition of undergraduate
and doctoral minors in Latino/a Studies in 2006 does the same. The continued growth in
diversity-related research funding and the activities within our institutes and centers noted
previously are best practices as related to support and development of a curriculum rich in
diversity.
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5. What measures of success have you identified to gauge your progress in this challenge?
The measures of success Liberal Arts identified are objective and quantifiable measures of
progress made in this challenge. The additional diversity-related course offerings and minors are
success benchmarks in terms of curriculum development. The significant growth in general
education enrollment numbers over the past four years illustrates success in expanding the
number of students exposed to diversity-related curriculum. Research funding numbers have also
increased, along with the numbers of ARC-related programs and initiatives. The success of the
Race Relations Project is demonstrated by both the increased number of programs over the last
year and even more importantly by the fact that it has expanded its scope to working with eleven
of the thirteen colleges comprising the University.
Lastly, with a change in ARC directors occurring, we seized on the opportunity to reflect on the
first five years of the ARC and to help the new director map out a course of action for the next
five that would bring the ARC to the next level of development. In February 2006, the dean
engaged two prominent scholars, Dr. Manning Marable and Dr. Gwendolyn Mikell, with many
years of experience with entities like the ARC, to conduct an external review of our center. The
executive summary of the review, shown in Appendix 13, makes clear that we have come a long
way and many good things have occurred. However, there are a number of additional steps we
plan to take to increase the reach and effectiveness of the ARC. We are currently working with
the new director toward that end.

Challenge 6: Diversifying University Leadership and Management
1. How are Liberal Arts leaders actively involved in diversity efforts?
The deans actively support all of the diversity initiatives outlined in this document. In
collaboration with the department and program heads throughout the College, the deans provide
consultation, financial support, and human resources to visibly and comprehensively establish
diversity as a foundation for the College both as a place of learning and work. The dean consults
with the faculty advisory and College Climate committees, and the director of administrative
services consults staff committees in order to engage any climate-related issues arising within the
College. Department heads are charged with monitoring the climate for students, staff, and
faculty in their departments and with pursuing resolution, including bringing problems to the
attention of the deans as appropriate.
2. What is the diversity profile of the College’s administrative and executive levels?
The dean of Liberal Arts is a woman. Of nineteen department heads, eight are women; one is
African American. Four centers/institutes are led by women and one is headed by an African
American male. Four of the highest staff grades in the College are held by women, including the
director of administrative services, director of development, manager of information technology,
and director of continuing and distance education. In the aggregate, approximately 71 percent of
the College’s administrative and executive positions, including administrative assistants and
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advisers, are held by women. There are a total of six African Americans represented within these
same positions.
3. Describe the procedures followed to create both diverse applicant pools and search
committees for administrative searches. How is information about expectations regarding
candidates’ skills and experience with managing diversity communicated to the committee
and to the candidates?
Search committees are established by the dean and work with the University Affirmative Action
office as appropriate. Expectations regarding managing diversity come from the dean and are
communicated to the search committees and, in turn, are then discussed with the candidates. The
search committee determines the best advertising vehicle, such as Black Issues, to achieve
diverse applicant pools.
A “Form A” is completed and is sent to the Affirmative Action office. The form includes entries
for faculty position, department, department head name, chair of search committee, and the staff
assistant involved in order for the office to provide guidance and support in recruitment of
underrepresented individuals.
4. How does Liberal Arts identify staff and faculty from underrepresented groups who
have administrative aspirations and potential, as well as assist them in developing
leadership and management skills? How are such individuals supported in identifying
opportunities for advancement?
The senior administrators staff group within the College provides a forum to develop leadership
and management skills and to support development for individuals that have administrative
aspirations. This group includes representation from all the lead administrative staff from
departments throughout the College, has a standing meeting structure, and elects officers from
within their ranks. They have developed a key initiative, our Administrative Assistant Internship
program.
This program allows an individual to spend sixty hours a semester on nine different topic areas
with designated mentors within the College. In its second year, the intern from the initial year
recently accepted an administrative assistant position within her home department.
Regarding faculty, Liberal Arts nominates individuals who have administrative aspirations to the
CIC Academic Leadership Program for further growth and development. Last year, Iyunolu
Osagie, associate professor, English, was the recipient. Internally, Cheryl Glenn, professor of
English, and Ron Jackson, associate professor of Communication Arts and Sciences, have been
part of the Provost’s administrative fellows program.
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5. Which strategies for diversifying the College’s leadership and management have been
most successful? Which have been least successful? Which could be termed “best
practices?”
The College’s Administrative Assistant Internship program has proven to be a successful tool in
identifying and developing staff within the College who have leadership and management
aspirations. This program will continue to be supported and be a key mechanism in working with
women and individuals from underrepresented groups in the College to provide career
opportunities and professional growth.

6. What measures of success have you identified to gauge your progress in this challenge?
Include data demonstrating outcomes.
An indicator of the College’s success in this challenge is the large percentage of women
throughout leadership ranks within the College. Liberal Arts is led by a female dean and the
majority of the College’s administrative and executive positions are also held by women, as
noted above. That Liberal Arts leads by example is demonstrated by these outcomes and the
associated resources that support them.

Challenge 7: Coordinating Organizational Change to Support Our Diversity
Goals
1. How does the College’s strategic plan reflect the importance of diversity for meeting
your goals and objectives?
The College of the Liberal Arts has two clear missions. Excellence in the liberal arts is essential
to any university with aspirations to national distinction and, therefore, the College must play a
leading role in the University’s drive for increased national research visibility. Secondly, it is the
responsibility of the College to supply the basis for all students’ liberal education at Penn State.
These missions cannot be successfully achieved without a sustained commitment to diversity,
which includes curriculum, research, students, faculty, and staff alike. As demonstrated by the
data presented throughout this progress report, the College remains on track to improve upon an
environment already rich in diversity.
Some specific references to diversity-related goals and actions are illustrated in excerpts from the
College of the Liberal Arts, Strategic Plan 2005–2008. (Appendix 14)
2. What organizational realignments, systems of accountability, resource mobilization and
allocation strategies, and long-term planning strategies has Liberal Arts implemented to
ensure the realization of the University’s diversity goals?
Liberal Arts continues to balance the increased demand for courses, and the associated capital
and technology needs that go with it, with available resources through operational efficiencies
garnered across departmental lines and through streamlining of administrative functions where

26

possible. For example, the staffs of the Departments of African and African American Studies,
Labor Studies and Employment Relations, and Women’s Studies, all located in Willard Building,
were merged in 2000. The arrangement has been very successful, providing the units a level of
administrative support that small units, two of which are directly focused on diversity issues,
could not attain were they dependent upon their own small administrative staffs. Additionally,
this year we completed staff reviews in two of our largest departments, English and sociology,
which resulted in a reorganization of activities, elimination of redundancies, and increased
numbers of staff support. The staffing of the Department of Psychology is also under review.
These three departments represent the lion’s share of our undergraduate majors and a significant
number of general education courses that broadly serve all undergraduates at the University.
Improved organizational structure and smoother operational activities will contribute to retention
of our faculty as well as staff in those areas.
In 2006 we restructured our undergraduate advising services throughout the College, moving to a
distributed model that provides greatly increased accessibility to students. This reallocation of
resources is improving advising services for underrepresented groups as well as the general
undergraduate population by providing on-demand services at many locations around the
College, rather than just one in the dean’s offices.
3. What budget and development approaches have been implemented by Liberal Arts to
ensure financial stability of diversity priorities?
Support for diverse faculty appointments and for minority graduate students are built into our
hiring and graduate recruitment budgets. Similarly, diversity topics are key parts of the research
and teaching programs of our faculty, ranging from the study of stereotyping in psychology, to
minority families in sociology, to African American literature in English. Support for these
topics is embedded into our faculty research support and in support for curricular offerings.
Obviously, with annual recycling, no part of the budget can be guaranteed to remain constant,
including the budget allowing us to hire new faculty, but we continue to give increased faculty
and student diversity priority in our overall budgets.
4. Describe the systems of accountability and reward that support the achievement of
diversity goals?
Support, reinforcement, and direction on diversity-related issues and initiatives come from the
executive leadership level in the College of the Liberal Arts. The dean communicates
expectations and holds department heads accountable as appropriate in terms of the objectives
and their priority.
Liberal Arts allocates a significant proportion of its undergraduate scholarship funds to minority
students; from 2003-2004 to date this totals nearly $300,000. The College encourages eligible
students to file the College scholarship form in the spring for the next academic year.
For graduate students, the Liberal Arts Graduate and Undergraduate Studies Office supplements
the Bunton-Waller program by topping off department graduate assistantships in years one
through four by an average of $3,500 each year. This action, along with releases from teaching
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assistantship responsibilities in the first and dissertation years, results in offers that average over
$25,000 per year for at least four years.
The Pavoucek Shields Faculty Award is also in place and available to all tenured faculty
members in the College who have undertaken professionally-oriented service and mentoring on
behalf of women at the University. This is an annual award that includes a plaque and monetary
component.
5. What partnerships, with internal and external units and/or constituencies, has Liberal
Arts created to advance the University’s diversity goals?
Liberal Arts has been active in promoting diversity-related research and scholarship at the
national and international level through numerous activities within the Africana Research Center
(ARC). The ARC’s mission is reflected through a range of initiatives that represent the
development of Africana scholarship across age range, academic level, and the Diaspora.
The Richards’ Civil War Era Center is also becoming a national resource for secondary
education on the causes and consequences of the transatlantic slave trade, including modern
forms of slavery and racism. The center is the national office of the United States Partnership of
the UNESCO Transatlantic Slave Trade Education Project.
The following are some examples of the collaborative research projects within the College that
are diversity-related and have many partners at Penn State and elsewhere:
* Drug Resistance Strategies Minority Project
* Racial Disparities in College Adjustment Experiences and Related Outcomes
* Establishing a Penn State Institute for Disability Studies
* Breaking the Silence
* A Cultural-Based Approach to HIV and Substance Use Prevention for African
American Girls
* Africa and its Diasporas
* Concentrated Homelessness in Metropolitan Neighborhoods
* Feminist Philosophy in the United States
6. Which strategies to coordinate organizational change in support of diversity goals have
been most successful? Which have been least successful? Which could be termed “best
practices?”
The activities and initiatives within and surrounding the ARC are key to the organizational
change in support of diversity throughout the College. The research and educational-related
activities have also included the necessary resources from Liberal Arts to support them.
In addition, the College has been successful in making substantial progress on many of the goals
outlined in the last report, focusing efforts in areas that we believe have the most impact on the
enhancement of diversity in the College and throughout the University as a whole. A summary of
our progress is shown on the grid on page 2.
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7. What measures of success have you identified to gauge the College’s progress in this
challenge? Include data demonstrating outcomes.
The leadership provided by the dean, which recognizes the importance of diversity within the
curriculum, research, student body, and faculty/staff alike, is noted in the College’s strategic
plan. In addition, data demonstrating our achievements and progress, as measured against our
goals enumerated in the last report, are illustrated within the appendices of this report. Going
forward, Liberal Arts will continue to balance resources across the areas of recruitment,
curriculum, and research in order to support the greatest impact on the enhancement of diversity
throughout the College and University.
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Appendix 1:

Liberal Arts Diversity Fact Sheet

Appendix 2:

Liberal Arts Excerpts, Images, and Diversity
Related Coverage in LAzine
(On-line College Newsletter)

IMAGES: Roland Fryer, economist at Harvard,
PSU econ grad (right). Featured in a variety of
College publications. Below, WMNST 497 trip to
Tanzania, summer 2006.

A Pertinent Program (from LAzine 29)
One of the most important roles of a university is to reflect and respond to
intellectually significant shifts in society and the world. As is widely known, Latinos
have become the largest minority group in the country, and the population continues
to increase. Today, more than one in eight people in the United States is of Latino
origin ("Latino" generally refers to someone who is related to a Spanish-speaking
people or culture). In 2004, the Latino population in this country was over 40 million,
which includes over 19 million in the nation's labor force and over eight million in K12 schools.
Although there are some contentious issues which have accompanied this growth,
the presence of Latina/o people have been a vital part of American life and history.
This fall, Penn State will reflect this fact, with a new undergraduate minor in Latino
Studies.
Jane Juffer, an associate professor of English who has been teaching courses in
Latino Studies since 1999, says that she and her former colleague, Ralph Rodriguez,
who has since left, made a big push forward with plans for a program in January of
2005.
"In the years since we began teaching, all of our classes have been filled to
capacity," Juffer says. "After researching what was going on with Latino studies at
the other Big Ten schools and realizing how far behind Penn State was in terms of
Latino Studies, we wrote a fifteen-page report and presented it to the dean."
The Latino Studies minor, which will be available to undergrads in fall 2007 and
graduate students in spring 2007, will include seven new courses from a variety of
departments—English, comparative literature, Spanish, education, and sociology.
The minor is open to students from all fields. As student and faculty interest grow, so
too will the number and diversity of offerings.

"We've always believed that any large university should have a Latino Studies
program," says Juffer. "Whether students realize it or not, it's a part of the history of
this country—like African American studies."
Although there are approximately 1,600 Latino students on campus, Juffer says her
classes have always had a mix of students, which is important.
"There's something for the Latino kids, but it's also critical to show other students
that it's a valid topic to study," she explains. "For example, many of them have no
knowledge of the United States-Mexican War that produced the border that connects
to immigration issues today."
Juffer says that one of the problems is that much of the country views race in terms
of black and white, while someone described as "Latino" can come from a variety of
countries: Mexico, Guatemala, Puerto Rico, Cuba, Dominican Republic, El
Salvadolombia. Also, "Latino" refers to U.S. residents, not simply people from other
countries.
In addition to having intrinsic value, Latino Studies is ultimately extremely pragmatic
in today's global workplace.
"In the 1960s and 1970s, many college classes evolved out of issues of the day—
student protests, the Vietnam war, and women's liberation, for example," says
Juffer. "Everyone now recognizes the great need for diversity not only on college
campuses but in virtually all major U.S. corporations. It's a different historical
moment."

SIGNED COPY OF THE EMANCIPATION PROCLAMATION ON LOAN TO PENN
STATE FOR A YEAR (from LAzine 28)
For the next year, Penn State University will make available to scholars and students
a rare copy of a signed war-time printing of Abraham Lincoln's Emancipation
Proclamation. Penn State alumnus Albert L. Lord, a 1967 business graduate and
Chairman of the Board of the Sallie Mae Corporation, worked with Penn State, its
George and Ann Richards Civil War Era Center, the University Libraries and Special
Collections, and the document's owner to make the necessary arrangements for the
yearlong loan. The copy at Penn State is on loan from collector William Chaney, a
friend and associate of Lord's.
Known as the Leland-Boker Authorized Edition of the Emancipation Proclamation, the
document contains the entire text of the historic proclamation. Printed in June 1864
in a run of only forty-eight copies, the folio broadsides were signed by President
Abraham Lincoln and Secretary of State William Seward and intended for sale at the
Philadelphia Great Central Sanitary Fair of 1864, to raise money for sick and
wounded soldiers.
Only half of the original forty-eight copies are thought to exist, with known copies
currently in the collections of the Library of Congress, the National Archives, the
British Museum, libraries at the University of Chicago and the University of

Pennsylvania, a few historical societies, and those of four or five private collectors,
including H. Ross Perot.
“Bill Chaney is a collector of artifacts, and he was anxious that this particular
document be put to good use,” Lord says. “The Civil War happens to be an interest
of mine, and I like what I see being done at Penn State in this area, through the
Richards Center. So we talked and Bill agreed to make the document available to the
University for a year.”
The document will be at the center of several Richards Center events over its year at
Penn State, including two notable gatherings:
•

•

In June 2006, the Richards Center's annual teacher's institute will focus on
emancipation from the Revolutionary War to the Civil War. Sponsoring
teacher's institutes is a central mission of the Richards Center, working to
disseminate the latest scholarship to teachers and to assist them with
teaching subjects like slavery and the African American freedom struggle. The
summer institute will use the Proclamation as one of its key documents and
will let participants visit the Paterno Library's Special Collections area.
In the spring of 2007, the Richards Center's annual Steven and Janice Brose
Lectures will be expanded to a symposium of scholars on the topic of
emancipation, resulting in the likely publication of a volume of original work
by participants. The public will be invited.

Abraham Lincoln issued the Emancipation Proclamation in 1862, with its effects
taking the force of law on January 1, 1863. In frank and legalistic language that
historian Richard Hofstadter described as “about as exciting as reading a bill of
lading,” Lincoln spelled out that slaves held in any state in open rebellion against the
United States would be considered free, welcomed into the Union, and enlisted in the
Army.
When the proclamation was written in the summer of 1862, the Union army had
faced a reversal of fortunes in the Virginia theater that caused many in the nation to
begin to favor waging a sterner war against the Confederacy. Slaves increasingly
were viewed as an additional resource for the enemy, allowing more extensive
mobilization of white males in the South, while preserving war-time agricultural and
industrial production. The Union won the battle of Antietam in September 1862,
allowing Lincoln to issue the first version of the proclamation, which gave a deadline
of January 1 for Confederates to give up their fight and rejoin the Union. When that
did not happen, the version of the proclamation now housed in Paterno Library took
effect, not only freeing slaves wherever the army went from that time forward, but
also encouraging the enlistment of African Americans as soldiers.
As a result, the Emancipation Proclamation was a decisive step in eradicating slavery
in the United States and an important change in the overall purpose of the Civil War.
Even those who point out the proclamation's more conservative elements have
admitted that the enlistment of African Americans as soldiers provided a radical turn
to the conflict. The addition of slavery to preserving the Union as the reasons for the
war allowed the nation to embrace, as Lincoln later declared in his Gettysburg
address, “a new birth of freedom.”

“This is one of the more fitting gifts that could have come our way,” says William
Blair, associate professor of history and director of the Richards Center. “It perfectly
symbolizes the heart of the Richards Center's mission to interpret the struggle for
freedom, a goal recognized most recently by the National Endowment for the
Humanities.”
In 2005, the National Endowment for the Humanities named the Richards Center as
one of the recipients of its We the People Challenge Grants for 2005. The award
provides a grant of $1 million to the center to help build its endowment for
programming in the humanities and must be matched by another $3 million raised
by the University within a 56-month period. The initiative supports targeted
institutions that can help fulfill the goal of the We the People Initiative to further the
study, teaching, and understanding of American history. The NEH challenge grant
helps build resources for those projects that explore significant events and themes in
our nation's history, and shares these lessons with all Americans.
An avid reader of history, Lord lives in Virginia, minutes away from the site of Ball's
Bluff, a Civil War battle location along the Potomac River. Lord says his interest in
the period was sparked by driving past the location and ultimately reviewing a
historical marker commemorating the battle. Lord notes that encountering the
location and learning more about it brought history alive for him and began what is
now a continuing interest in the era and its implications for modern times.
“The Civil War was essentially the country's second start,” he says. “Slavery was left
delicately unaddressed in the Constitution, and the country's aspirations for freedom
were left unfilled. The Civil War righted that wrong.”
Lord has worked in banking and financial services for almost four decades, the
majority of it with Sallie Mae. Lord joined the company in 1981 as controller and
oversaw its servicing, marketing and financial operations until late 1993, during
which time Sallie Mae experienced record operating results. After a short absence,
Lord rejoined the corporation as an independent director in May 1995, and now
serves as Chairman of the Board of Directors.
Lord and his wife, Suzanne, are among Penn State's most generous benefactors,
having endowed a Chancellor's Chair at Penn State Abington, where Lord began his
Penn State career. The Lords have also supported the Bryce Jordan Center, Penn
State Athletics, the Smeal College of Business, and the Four Diamonds Fund.
In 2002, George and Ann Richards made a spectacular contribution not only to Penn
State but also to Civil War scholarship itself when they made a gift of $3 million to
provide the then-four-year-old Center with a permanent source of income. The
Richards' gift helps fund graduate and faculty research, as well as outreach programs
to influence students and educators around the country. Because of the magnitude of
the Richards' gift, the University elected to name the Center in their honor.
Risky Business (profile of Randy Houston, from LAzine 28)
Let's put it this way: sure, he took risks all this life. But it wasn't until 2005, when
Randy Houston, '91 prelaw, was confronting an imploding work situation, that he
really felt the risk.

Of course, he reached this point by rejecting the career trajectory that, as a child,
he'd always felt was his calling. This rejection occurred at Penn State, a school
Houston had chosen for his initial career plans.
“As a kid, I always wanted to be an architectural engineer,” he says. “So I picked a
school with a solid engineering program. I really liked Penn State, but after my first
year, I realized the program wasn't for me and turned back to my first love: music.”
But Houston also knew that trying to make it as a successful musician was too
unstable a career path. So he decided to go into the music business and that's how
he ended up at … law school?
“A friend's father worked at the William Morris
Agency, one of the biggest talent agencies in the
world, and he got me a summer internship,” he
explains. “Interning there for two summers, I
realized that many of the agents were lawyers. If
the agent wasn't a lawyer, he or she could only
take a deal so far; then they would have to turn it
over to a lawyer. That's when I decided to go to
law school and become an entertainment lawyer.”
While at Penn State, prior to attending the
University of North Carolina law school, he
discovered that the field of intellectual property
law—which includes trademark and copyright law—
would be a perfect (and less risky) segue into
entertainment law. Upon graduating from law school, Houston joined a firm in
Harrisburg, then took a position with noted intellectual property firm Arnold, White &
Durkee, in Austin, Texas.
“I never had any desire to go to Texas, let alone live there,” he recalls. “But I had
the strangest experience: when I flew to Austin for my initial interview and the
wheels of the plane I was on touched down, I suddenly knew Austin would be my
home. I absolutely love it; it's a great music town.”
After the firm he was working for disintegrated, Houston worked for other large
international and regional law firms and a corporate legal department before joining
with five other lawyers, with whom he had never worked before, to form a boutique
law firm focused exclusively on intellectual property. It was a risk for him,
representing the first time he was leaving the security of a big law firm.
“I took the leap out of the established 'tall building law firm' security, as we say,” he
recalls. “I quickly discovered the day-to-day difficulties of running a firm and not
being able to rely on a regular salary was very different than what I'd been used to.”
But soon, that was the least of his problems. The managing partner's management
did not suit the other partners. The firm eventually disintegrated and Houston and
one other partner left to form their own firm. He's never looked back.

“My partner and I pinch ourselves weekly, if not daily,” he says. “We have been
more successful, more prosperous and happier than ever.”
And he's comfortable taking even more risks these days. Houston has become
friends with several of his musician and artist clients who have asked him to take
more of an active role in their careers—that of manager.
“I've been doing that informally for my musician friends for quite a few years,” he
says. “Now I'm moving more into managing some of my clients' acting and film
careers.”
Houston credits his ability to evolve into different facets of his interests from his time
at Penn State. After he'd decided to quit the engineering program, he spent one
semester at home in New York. It didn't take him long to realize what he was
missing.
“When I came back for my sophomore year, I really took notice of what the
University had to offer,” he recalls. “I switched my major to Prelaw, which was a
combination of business, political science, and English. I couldn't have had better
preparation for the twists and turns my career has taken.”

TAKING A RISK TO STUDY RISK (profile of student Khadidiatou Ndiaye, from
LAzine 28)
The reality—and accompanying fear—really hit her at the airport, as she was saying
goodbye to her family in Dakar, Senegal. Arriving at the airport, Khadidiatou Ndiaye
left her family in the area where people see travelers off while she dealt with some
confusion about her reservation. She straightened out the problems, went through
customs and then returned to the area where she'd left her family.
“They had gone,” she recalls. “That's when I thought, ‘Uh oh, this is it. I'm really
alone here. It was really scary.”
Currently a graduate student in health communication in
the Department of Communication Arts and Sciences,
Ndiaye began her academic journey as an undergraduate
at Indiana University in Indianapolis ten years ago. Living
with her brother and his wife eased her transition, but
Ndiaye was on her own every day, trying to cope with a
new culture.
“My English was not so great and I had little interaction
with other students,” she says. “I missed my family
horribly.”
But she was also very aware of the opportunity presented
to her and what she wanted to do: develop and design
more effective international projects through

communication.
“When I was home, I was always aware of international initiatives,” she explains.
“People come to Senegal with projects that have the best intentions. But they don't
really understand the culture or the people and when the project fails they say, ‘We
tried to help them but it didn't work.'”
After earning her bachelor's degree in Indiana, Ndiaye went to the University of New
Mexico for her master's degree in communication. During her first week there, one of
her professors mentioned that Senegal had one of the lowest HIV rates in Africa—
something Ndiaye did not know and that spurred her to learn more.
“That's when I really started to see the need for this kind of study and focus on
health communication,” she says. “I ended up doing my master's thesis on health
communication strategies and specifically, why Senegal has such a low rate of HIV as
compared to other African countries.”
Now pursuing a Ph.D., Ndiaye studies health communication and HIV prevention
strategies from an ecological model; that is, from a societal and cultural context in
both interpersonal and intrapersonal settings, which, she feels, is the key to
effectiveness.
“You just cannot look at prevention strategies from one perspective,” she stresses.
“You can give people skills but if the environment is not conducive to applying those
skills, they really don't do much.”
One must look at priorities and act accordingly, Ndiaye believes. One of the factors in
Senegal's low disease rate, she points out, is effective government leadership that
recognized early on the implications of the epidemic. Because the country is in
competent hands, they can focus on their health—especially when the health
messages are delivered in a culturally and socially appropriate way.
“If people don't have enough food to eat, they're not going to be open to hearing
about HIV prevention,” she explains. “In South Africa, for example, apartheid was
the overwhelming priority for many, many years. Now that it is no longer the top
priority, a prevention campaign would probably be much more effective.”
After completing her Ph.D., Ndiaye hopes to work in a university setting—in
developing countries, especially in Africa. She knows that she will be among the
most qualified in her field because of the training she's receiving here at Penn State,
which was recently tied for first place in nationwide rankings of health
communication programs (from the National Communication Association) with the
University of Pennsylvania.
“The program is one of the best in the country,” she says. “My first semester was
great—very challenging but great.”

THE BIOGRAPHER'S CHALLENGE (from LAzine 28; women faculty, one in
Women’s Studies)

To most of us, being a biographer toiling away in library archives and among dusty
volumes would not seem like the stuff of high drama. But consider this: the
biographer's task has been described as locating the moment in which an entire age
seems to see its meaning through the moral drama of a particular life.
And if that's not a daunting enough challenge, consider writing a biography of a
person who has already had a plethora of articles and biographies written about him
or her. But Carla Mulford and Lori Ginzberg are meeting this challenge head on.
“Well, sometimes studying a well-known figure can work to your advantage,” says
Carla Mulford, an associate professor of English who is writing a study of Benjamin
Franklin's theories about empire that will be largely biographical. “From the 1990s
on, about three biographies of Franklin have appeared every two to three years.
Suddenly people are discovering Franklin,
creating a market—both for academic and a
general audiences—that's still going strong.”
One way to differentiate your work is to focus
on a particular time and aspect of someone's
life. Mulford's focus on Franklin's views about
empire suggests her interest in the social and
economic fabric of Franklin's day. The recent
recipient of a fellowship from the American
Council of Learned Societies, Mulford has been
interested in writing about Franklin since she
was in graduate school. Her adviser was writing
a multi-volume biography of Franklin at the
time, and it piqued her interest.
“Doing annotations for my adviser's book was
the first time I'd read Franklin,” she recalls. “My
adviser was incredibly knowledgeable about
Franklin—his biography of the man was projected to be six volumes long. But I knew
we had diametrically opposed viewpoints of Franklin and that I had a very different
understanding of his actions.”
Mulford was—and continues to be—especially interested in Franklin's writings about
peoples globally dispersed, Franklin's efforts abroad to negotiate peace, and his final
decision to join the colonists in their bitter fight against Britain. So now, about
twenty years past her doctoral thesis on Joel Barlow, British North America's second
international diplomat (in Mulford's words, “the next best person to working on
Franklin ”), she is finally fulfilling a long-awaited goal: reinterpreting a key period of
Franklin's life.
“People always believed that Franklin was enamored of Britain and that he wanted to
be a British statesman and leader. I don't hold with that view,” she says. “In his day,
leading ministers to the Crown offered to put Franklin up for the British Parliament, if
he'd remain in England. Franklin refused; he considered himself a Briton, but a
Briton of North America, not of England. I think when he saw the paucity of laboring
opportunities in England and the poverty of the working people in England, Scotland,
and Ireland—which had a manorial plantation system not unlike British North

America's—it was an epiphany. I believe this is when he began to critique the entire
system of empire and England's vaunted liberalism.”
One key to Mulford's perspective lies in some letters Franklin discovered while in
England in 1773. He'd always believed that the British should not impose governors
on the American colonies, because he thought that governors should come from the
colonists themselves. The letters, written by an American who was employed, in
effect, as a British governor for Massachusetts, complained that the colonial
Americans were recalcitrant and would not accept England's role—so oppressive
measures should be taken.
“Franklin knew immediately that this meant force by British militias,” says Mulford.
“He made copies of the letters and sent them to Boston—where they were circulated
and published. Franklin was discovered to be the vehicle by which these letters
appeared, and he was roundly denounced in the King's Privy Council. He was lucky;
he could have been tried for treason and hanged.”
All biographers must make decisions about their subjects—and their actions—and
draw conclusions. Bias is a given; the recording of history is a subjective task and no
one would claim total objectivity. There is fair and balanced history, says history and
women's studies professor Lori Ginzberg, but no such thing as writing history that
lacks perspective or point of view.
Having recently won a National Endowment for the Humanities (NEH) Fellowship
Award to write a biography of Elizabeth Cady Stanton, Ginzberg is grappling with her
subject's point of view on her own accomplishments.
“I'd always known that the idea of equal rights didn't spring full blown from Stanton's
head,” she says. “Yet this is what she implies in her memoirs and it has long
influenced both her and our notion of the history of
women's suffrage.”
In her previous book, Untidy Origins, Ginzberg wrote
about six entirely unknown women in upstate New York
who publicly demanded women's full equal rights two
years before Stanton's demand at the Seneca Falls
convention. Intrigued by this very radical thought by
these omen who lived in an isolated region on the
Canadian border and then began the process by
petitioning their state constitutional convention made
Ginzberg think about rewriting the standard narrative of
the women's rights movement. In her own memoir,
Stanton completely neglected these women that,
Ginzberg says, she had to have known about.
“She shaped her personal history to reflect both her
own singular leadership and a particular way of thinking
about women's rights and equality,” says Ginzberg. This
new work is Ginzberg's first venture into the life of a
famous person; her past publications have all been about largely unknown women.
Another aspect of the Stanton book has to do with the issue of women's history

writing, which only became a serious topic for academic study thirty years ago—
barely a blip in the realm of history.
“There hasn't been a serious biography of Stanton written since the bulk of the last
wave of women's history writing,” she explains.
The variables a biographer must deal with when undertaking a new work of a famous
person—the political and social tenor of the time both for the subject and the writer,
already written materials, commonly held beliefs, just to name a few—are vast and
can be intimidating. Lori Ginzberg says that for her, the main challenge is the
prospect of taking on a person's life when that person has become an icon.
“Different biographers ask different questions and reach different conclusions,” she
says. “The best history is clear argument and interpretation and, most of all, a great
story.”
THE OTHER SIDE OF THE OTHER STORY (from LAzine 27)
The next time you get frustrated because the Indian call agent on the other end of
the phone doesn't understand you (or vice versa), keep this in mind: “Sarah” or
“Tom” is sitting a cubicle in the dead of night, making or answering about 200 phone
calls over eight hours. Besides the fake name, the person often tries to pretend he or
she is located in the United States, trying mightily to
neutralize an accent.
“Call center agents are strongly encouraged to use a madeup American name,” says Sumita Raghuram, associate
professor of labor studies and industrial relations. “It is
supposed to help them relate to the people on the other end
of the line and may give the agents some psychological
distance.”
From what? The worst part of the job: frequent verbal
assaults by the person on the other end of the line. The call
center agent has to try to be impervious to a barrage of
often racial or sexual insults and tirades, usually inspired by
the outsourcing of jobs by major corporations.

Sumita Raghuram

Even in the face of all this, call agent jobs in India are in high demand, says
Raghuram, who studies workers at Indian call centers.
“These agents are either in college or college graduates. To find any kind of decent
job in India is almost impossible,” she explains. “The companies provide food and
transportation to and from the call centers. To find a job that pays this well—the
equivalent of about $200 a month—is like heaven.”
Call centers have become a major industry in India since General Electric opened one
of the first in the early 1980s. Due to the combination of a shift towards more
service-oriented jobs and technological advances, many American companies have
moved their customer service, or “back-office” operations, abroad. India, with its
large English-speaking population, is the ideal spot for this people-intensive job,

since wages are between one-tenth and one-half of the comparable pay scale in the
United States.
About 70 percent of all outsourced customer contract processes are now handled by
Indian call centers. Along with debt collection, call agents also reserve airline flights,
adjudicate insurance claims, and offer technical support. Many Fortune 500
companies, including IBM, General Electric, American Express, Citibank, Ford,
Hewlett-Packard, and Sprint, have at least one call center in India. According to India
's National Association of Software and Service Companies (NASSCOM), the number
of people working in call centers is expected to reach over 2 million by 2012.
Besides the low wages, another positive aspect of outsourcing cited by American
companies is the time difference, says Raghuram.
“If a job is outsourced to India, you can turn it around in 24 hours and you don't
have to wait an extra business day,” she says. “Call center agents all work the night
shift to cater to the needs of the customers in different countries and that can save
them a lot of money.”
Trailing agents during their working hours, Raghuram saw first-hand how the highstress job affected workers. One aspect that particularly interested her was the
impact of not only the verbal abuse, but the need to hide one's true identity on a
nightly basis.
“Who you are is defined by the social group to which you belong and are surrounded
by,” she says. “These workers are surrounded immediately by other call agents, their
families and their culture. All of this is constantly being bombarded—either directly
by customers or indirectly by trying to connect to people in alien cultures. The wall
between their own self and who they pretend to be is constantly breaking down.”
The call centers agents undergo intensive training in American sports, movies, and
geography, so they can make small talk. This is in addition to training in American
diction and vernacular, and of course, anger management and relaxation techniques.
There are also some ironic and potentially devastating consequences. Due to the
number of call center workers and their substantial earning power, the demand for
American products is growing, and the culture is permeating India. These spending
habits are unprecedented in others ways as well.
“It's all about immediate gratification. They are buying motorcycles, designer
clothes, fancy apartments,” says Raghuram. “They are also incurring debt, which is a
completely foreign notion in India. It is a strong tradition that no one would dream of
living beyond their means.”
She does say that there is the occasional positive phone call—when the person on
the phone is actually thankful and appreciative of the agent's work. These are the
times, she found, when the call agent would really like to let down her front or
“mask,” as Raghuram calls it.
“Agents would tell me that when they do talk to the person who appreciates what
I'm telling them and says, ‘I'd like to tell your supervisor just how helpful Patricia has

been,'” she says. “That is the moment I would like to say, ‘there is no Patricia; there
is a different girl behind this call.' That is when they'd like to be able to be
themselves.”

IT TAKES A CAMPUS: CHRISTY CHEUNG (from LAzine 26, on student life)
If you're from a different country and arrive as a first-year student at Penn State, it's
easy to feel overwhelmed by the multitude of academic and extracurricular options,
not to mention students. Christy Cheung, who arrived here having already spent
many years on her own, decided that not only would she create a 'family' for herself
at Penn State, she'd work to make the transition easier for others like her.
"I was born in Hong Kong and lived there with my parents until I was ten years old,"
she says. "That's when my parents sent me to a private school in Philadelphia so I
could obtain the type of education that was not
available at home."
Cheung first lived with her aunt and uncle in
Philadelphia but when family difficulties arose, she
moved to a small house next door where she lived,
alone, beginning in the tenth grade.
"Although my aunt and uncle lived close by, it got very
lonely while I was in high school," she says. "I couldn't
wait to be around a lot of people."
After graduating from West Philadelphia Catholic High
School, Cheung arrived at Penn State, and joined an
Asian-American interest service sorority, Alpha Kappa
Delta Phi. Discovering a skill and enthusiasm for
student affairs and leadership, she quickly joined the executive board for Asia
Pacific-American Coalition, and became very involved with the Multicultural Greek
Council (MGC), a new governing organization founded in 2002 to represent the many
diverse Greek organizations at the University. She serves as the current president.
"In individual sororities you can't really tell what the national chapters do," she
points out. "On the national level, I began learning much more about the
multicultural, panhellenic, and fraternity councils—and I realized I wanted to work to
raise people's awareness of these multicultural groups at Penn State."
To that end, Cheung organized "Rethinking America," the first-ever Penn State MGC
event, which will feature Dr. Evelyn Hu-Dehart, a professor of history and Director of
the Center for the Study of Race and Ethnicity in America, at Brown University.
Cheung arranged for Hu-Dehart to meet with development and panhellenic groups
and guest lecture in several College classes.
Cheung was also appointed to the Vice President's Cabinet of Student Leaders, a
group of 23 student leaders who represent leadership, multicultural, and eventplanning groups. The Cabinet, which began in 2004, meets monthly and serves an

advisory role for the vice president and other University leaders. Cheung says that
the goal is to foster collaboration between students and the administration in a range
of areas.
"Basically we give them feedback and tell them what's going on," she explains. "We
talk about lots of things-recent student activities, new technology on campus,
diversity, the current climate on campus, are examples. It's a great dialogue."
Until this year, Cheung was also the Mentor Coordinator for KEWL (Knowledge,
Excellence, Wisdom, Leadership Program), a mentoring program for Asian American
and Pacific Islander American students at the University, and Vice President of
Membership in the Order of Omega, the national Greek leadership and academic
honorary society.
And speaking of academics, Cheung is a psychology major with business option, and
a minor in human development and family studies (in the College of Health and
Human Development). She will graduate in spring 2006. Currently, she is doing
research for Professor Tom Borkovec and Professor Ken Levy, both in the
Department of Psychology. She is also the recipient of the John Oskison Trustee
Scholarship, established by Kye Mitchell ('91 LA) and her husband, Scott.
Cheung's own personal experiences have made her especially interested in family
and developmental psychology, and she plans to eventually attend graduate school;
she is also weighing pursuing a career in student affairs. But for the immediate
future, her own family in Hong Kong comes first.
"After 11 years of schooling without my parents, I'm planning a long visit home after
I graduate," she says. "Then I'm going to look around and see what's out there. I've
been so focused on my campus activities for so long; I need to see what the real
world is like these days."

Truth in Labeling: Leah Warner (grad student research on stereotypes,
LAzine 26)
The next time you call someone 'angry,' be aware that you're not just being
descriptive. In fact, according to Leah Warner, who is writing her dissertation on the
subject, labeling someone's emotion often imparts a much more potent-and often
negative-psychological impact. "When someone labels
our emotions, it works to discount our argument and
point of view," says Warner, a graduate student in
social psychology and women's studies. "If I'm arguing
with someone, I feel strongly about my topic; I state
the points to justify what I'm saying. But then
someone comes along and says, 'Why do you have to
be so emotional?' That simply ignores my argument
and discounts what I've said, reducing it to 'just
emotion.'"
A fifth-year doctoral student, Warner works with
Professor Stephanie Shields, and studies the relations
between emotion and power, and how this relationship

serves to maintain gender and racial inequities. Recently, her research won a
Florence Geis Memorial Award from the Society for the Psychology of Women, a
division of the American Psychological Association, and an organizational base for all
who are interested in teaching, research, or practice in the psychology of women.
The group promotes feminist scholarship and practice, and advocates action toward
policies that advance equality and social justice. Warner had a lot of competition for
the annual award, which is the only one the group makes for dissertation research.
A native of Chicago, Warner earned her bachelor's degree in psychology and Hispanic
studies at Vassar. She wanted to stay near an urban area but her advisor told her
about Penn State's social psychology program, which focuses on the issues of
prejudice, racism, and sexism, topics Warner was particularly interested in pursuing.
"Issues of justice and psychology have always been compelling to me," says Warner.
"For example, how do stereotypes come about? What are the processes that go into
creating stereotypes and how does that feed into discrimination? And, once we've
learned them, can we unlearn them?"
One of the factors that contributed to Warner's selection of her topic was its
multidisciplinary aspect.
"Women's studies is mainly concerned with women's experiences at the societal
level," she explains. "I'm coming from a psychology viewpoint which is all about the
individual, so the intersection is really fascinating."
Her work as a doctoral student encompasses many responsibilities. Besides learning
how to run an experiment (to provide the necessary research for her dissertation),
Warner is teaching, which she finds quite challenging but rewarding.
"I've always identified with being a student, so it's a little strange," she says. "You
need almost conflicting traits to be in academia. You need the ability to withstand
many hours alone to do research and writing but then you need to be an
extroverted, entertaining teacher that students respond to. It's daunting."
In keeping with her area of interest, Warner's goal is to work in the realm of social
justice.
"So many African American and Latino students feel academically stigmatized
because of preconceived stereotypes they come up against," she asserts. "They
leave their own environments and are suddenly judged in different ways, especially if
they are few in number. I want to help recruit and retain more people of color on
campuses. It's important for everyone. "

SHIFTING BELIEFS (from LAzine 25, issue on religion. Article related to
religious diversity)
According to data in 2000, Centre County, home to Penn State, has 174 religious
groups, ranging in type from Baha'i, to Old Order Amish, to the Evangelical Lutheran
Church in America. Out of the 174 total, 25 are Evangelical Protestant. Out of that
total, the Wesleyans were the county's fastest growing religious group, with a 490.07

percent increase since 1990. The fastest decreasing group were the Friends, who lost
208 adherents from 1990–2000, or 63 percent. During that same time period, the
country was home to 9,024 Catholics, 150 Jews, 400 Muslims, and twenty members
of the Free Methodist Church of North America.
And where does this bevy of religious information reside? At
the American Religion Database Archives (ARDA), an online
database started in 1997 by Roger Finke, professor of
religious studies and history. The idea behind the archive is
simple: Finke realized that when someone collected data for
a book or article, the information was usually then discarded,
left indefinitely on someone's hard drive or backup files.
Finke began contacting the authors of these books and
articles and asked them if they would donate their material
to the archive, which is free to the public. Launched in 1998,
ARDA began with 33 data sets; it now has over 300. The
ARDA is now housed at Penn State and is funded by the Lilly Endowment.
Chris Scheitle, one of Finke's graduate students, works with Project Manager Gail
Ulmer and fellow graduate student Heather Kindell to keep the archive up to date,
entering data, and tracking down authors. The archive, which gets a tremendous
number of daily users—between 50,000 to 60,000 hits each day—has evolved over
the years, he says.
“At first, ARDA was purely a data archive, geared primarily toward researchers and
statisticians,” he explains. “But we've made it much more accessible since we
realized it's used not just by researchers but by ministers, community group leaders,
and the media.”
So besides the type of information cited above (which was found under “Interactive
Maps and Reports for Religious Congregations and Membership 1990–2000”), you
can review the lineage and membership trends of over 600 religious groups, read
and download over 300 surveys including a 2004 ABC Poll on Religion and Politics,
the 1999 Gallup Poll of Catholics, or a 2002 survey from the American National
Election Studies and much more. Scheitle, who fields calls from the media at least
three times a week, helps make the information more user-friendly, determining
which parts of surveys may be the most interesting.
“We always make sure to describe the data set fully,” he says. “We provide the full
questions, when it was collected, who funded it, and then provide links to the
topics.”
Scheitle just recently finished his Master's thesis using Web site links to study the
social networks of congregations. His interest in religion began while he was at
Trinity University, in San Antonio. Although he says it's still early to firmly decide on
a dissertation topic, he thinks he wants to focus on so-called para-church groups, or
groups that have religious missions but aren't based in congregations, such as Focus
on the Family.
But whatever aspect he chooses to study, Scheitle emphasizes that he's not in it for
the theology.

“My friends will ask me ‘What do the so-and-so believe in?'” he laughs. “And I'll say I
have no idea. It's hard for them to remember that religious study doesn't necessarily
mean belief systems.”
Visit ARDA at: http://www.thearda.com/
ASSIMILATING ASSIMILATION (from LAzine 25)
When Lila Corwin Berman was a senior at Amherst College, she went to Jerusalem to
do research for her senior thesis. There, she found a large group of married
American women who'd given up their very comfortable secular lives back home to
practice not only religious Judaism, but the type of traditional orthodoxy that
stringently delineates gender roles. These women believed their prime duties were to
make their husbands happy and to have as many
children as possible.
“These were women versed in feminist discourse. One of
them graduated from Columbia University with a major
in women's studies. She'd marched in pro-choice rallies
and was a member of the National Organization of
Women and gave it all up for a lifestyle that was
radically opposite,” Berman, the Lea and Malvin Bank
Early Career Professor in Jewish Studies, recalls. “It was
completely fascinating to me and really sparked my
curiosity in Jewish American history.”
Berman's curiosity led to a doctorate in religious studies
at Yale University in 2004, with a focus on American religious history. Recently,
Berman, along with eleven other beginning professors from around the country, was
selected as one of this year's Young Scholars in America, a program sponsored by
the Center for the Study of Religion and American Culture at Indiana UniversityPurdue University at Indianapolis. The Young Scholars Program is designed to bring
together leading young scholars for discussions on teaching, research, and the role
of public intellectuals in current society. The Center is a research and public outreach
institution devoted to the promotion of the understanding of the relation between
religion and American culture.
Berman's research focuses on contextualizing twentieth century Jewish history in an
American historical framework, particularly during the time period from the 1920s to
the late 1960s.
“I'm interested in how Jews presented and explained themselves to non-Jews and
how their differences fit into or challenged a Protestant model of religion and
sociological models of immigrant group adjustment,” she explains. “In many ways,
this country was a perfect place for Jews due to the nature of American democracy
and the nature of liberalism, especially compared to places they had left.”
But the history of Jews in America was a two-way street, she contends.

“A lot of historians have seen assimilation as a linear path—how immigrants,
including Jews, adapted to America. But at the same time, there is also a parallel
history of how America adapted to Jews and other immigrant groups.”
One of the reasons that this historical dynamic is so striking for Jews, says Berman,
who is currently writing a book on her research, was that Jews had some major and,
often, quite visible differences from other non-Jewish Americans. They weren't
Christian—and that fact alone made them stand out and compelled them to explain
themselves.
Jews' efforts to explain themselves certainly bore fruit. For example, after World War
II, the notion of America as Judeo-Christian society took a firm hold within public life.
“At any public religious event, you now had to include a rabbi,” says Berman. “So the
Jews, who comprised just two or three percent of the total American population,
suddenly wielded a disproportionate influence.”
However, the issue of how Jews explained themselves to non-Jews is not one that
she encounters solely in her academic work. Berman says that although her family
attended an orthodox synagogue, they were not rigidly religious.
“As a child who kept Kosher and observed Jewish holidays, I spent quite a bit of time
trying to explain to friends, their parents, and my teachers why I couldn't eat certain
things or why I had to miss school,” she recalls. “I realize now that part of my own
sense of being Jewish was formed during those times and that this, in part, probably
drew me to study the history of Jews in America. ”
KNOWING YOUR ENEMY (LAzine 23, issue on national security. Navin Bapat
featured.)
Knowing your enemy is a basic tenet of war and essential to achieving victory. But in
attempting to comprehend the threat of terrorism, many in this country are laboring
under serious misconceptions. According to Navin Bapat, assistant professor of
political science, there are two major fallacies about terrorists that most Americans
believe: one is that terrorists are deranged, all come from poor backgrounds, and
are socially disaffected when in fact many of the terrorists are well educated, trained
in the United States and Europe, and are usually well adjusted. The second fallacy is
the motivation behind the act.
"It's a huge mistake to think that terrorists hate us because we're free or rich," says
Bapat. "There is always a reason, motivation such as territory, economic
circumstances, or government repression. And before we take any action, it's
essential to learn what has made them hate us."
His views are echoed by Kevin Murphy, professor of psychology, who recently put
together a team of psychologists, political scientists, religious scholars, sociologists,
and historians for a proposed multidisciplinary center in response to a 2004 call for
research proposals for the Department of Homeland Security. Murphy says when
trying to find out why people engage in terrorism, we cannot begin with an agenda
that assumes we know.

"What's broadly believed in Washington is that terrorists are psychotic, stupid, or
poor," he says. "None of these are even close to being right. In fact, many of these
people—especially the leaders - are very charismatic. We should be looking at real
variables that encourage people to become terrorists to achieve their goals. And
those reasons are not easily summed up."
In Bapat's undergraduate seminar on terrorism, he explores the question of why
people grow to hate each other. When certain people are associated with frightening
acts, it creates fear and animosity in others. When this happens, the people who are
personifying fear to the larger populace become defensive and eventually think, if
I'm viewed as a killer, I have to protect myself. Bapat calls this a security dilemma.
"Both of these sides are distrustful and fearful of each other," he explains.
"Eventually, this creates an 'ingroup' whereby a person begins to define himself by
exclusion by the 'outgroup'. And the more powerless the ingroup feels, the more
hostile towards the outgroup they become."
However, if there is a third party to adjudicate these disputes— such as police or a
judicial system—a peaceful solution may be reached. But if this third party does not
exist, or is biased or corrupt, the group may feel that it has to resort to violence
because there's no other recourse.
"What we've found that there are two things all these groups have in common," says
Murphy. "One of those is a passionate commitment to a cause. The other is that
violence is a desperation tactic which has been arrived at after they've run the
gamut of other, nonviolence tactics which has not been effective."
Murphy's point also illustrates why the nonviolent methods used by Gandhi and
Martin Luther King are even more impressive than we already acknowledge. Bapat
concurs, saying that a successful nonviolent campaign can signal more strength than
a violent one. If efforts to repress the nonviolent campaign fail, the group gains even
more followers and strength. So why don't more insurgent groups use nonviolence
as a tactic?
"Because it's very dangerous," says Bapat. "Think of what happened at Tiananmen
Square. Remember that it's always a strategic game: If I think the government is
going to come down hard on my group, it's not in my interest to put my members at
risk. If I feel that I don't have to arm my group, it sends a much stronger and more
confident message."
Another interesting aspect to understanding the mind of the terrorist is
understanding the mind of the person who is calling him a terrorist. To Americans,
the events of September 11, 2001, was unequivocally carried out by terrorists. But
to those who shared Al-Qaida's view of the world, the people who flew the airplanes
into the World Trade Towers were heroes, advancing their very real grievance
against the United States. But what about groups such as the African National
Congress, the young Freedom Riders during the early days of the Civil Rights
movement, or the Sons of Liberty, a "secret" organization formed by Samuel Adams
around 1765 who carried out the Boston Tea Party and grew to create the
Continental Army eventually led to the Revolutionary War? Are these terrorist or
patriot groups?

""In Afghanistan, the same group, the Mujhahadeen, who Reagan called 'freedom
fighters,'—against the Soviets—quickly found another cause when Iraq invaded
Kuwait: removing the American infidels from the Holy Land," Bapat points out.
"Osama Bin Laden, who considered himself a friend to the Saudis, asked if he could
participate in expelling Iraq from Kuwait. He was turned down in favor of the
Americans. It became his rallying cry and best recruitment tool."
This shift in perception is all about psychology, says Kevin Murphy. Although
Americans believe that Bin Laden's followers have been manipulated to perceive
certain threats, many would argue that Americans are manipulated in similar ways.
"There seems to be two schools of thought on the topic of risk," says Kevin Murphy.
"One is that we never took the threat seriously enough in the past; the other is that
the response is overblown in a way that is dysfunctional and threatens civil liberties.
But in any case, terrorism is most effective when people's response is
disproportionate to the real risk."
Both professors feel that a multidisciplinary approach to the problem of terrorism
must be implemented. Prevention is the ultimate solution, says Bapat, so it's vital to
understand the many factors that create a terrorist group.
"Terrorism is inherently a social phenomena, depending on a wide range of factors,"
says Murphy. "In response, we must use a variety of strategies from a variety of
sources. We may never get to the point where we can predict where and when an
attack might occur, but there's a tremendous amount we can do to make terrorist
groups less effective and disrupt their processes."
ON PSYCHOLOGY THEN AND NOW: THE PERSPECTIVE OF HENRY TOMES
(LAzine 21)
Henry Tomes '63 Ph.D. psychology knew he’d be facing an academic challenge
when he was accepted into Penn State’s psychology department. But he soon
discovered he’d be facing much more: Tomes was the first Black student ever
admitted to the clinical psychology doctoral program.
“What became clear to me is that I was likely viewed as a ‘test,’” Tomes recalls.
“And if I did okay, there would be others.”
And he did more than okay, to say the very least. Tomes,
executive director of Public Interest at the American
Psychological Association, recently came back to Penn State
to serve as a mentor to Valerie Earnshaw, a psychology
student in the new Liberal Arts Mentoring Program. Tomes
agreed to participate, recalling his own unique experience in
the psychology department.
“It was 1957. I had no expectations of getting help from
anyone,” says Tomes. “I met a visiting Black psychologist who
told me that if I became a doctoral level psychologist I’d be
one of fifty-five African Americans in the whole country.”

Tomes was born in San Antonio, Texas, to parents who had very little formal
schooling. His mother had about eight years of schooling and his father less than
that. Their goal was for Henry to simply finish high school. After graduating, Tomes
joined the Air Force, which he enjoyed, initially. However, his plans for a career in
the military were soon derailed.
“I was a sergeant by age 19. Some of my superiors thought I was too young and
not smart enough to hold that rank and let me know it,” Tomes said. “But the real
impetus was learning that an officer whose duties I was performing was receiving
almost seven times more pay.”
One positive result of Tomes’ military experience was his first exposure to the
practice of psychology.
“I worked a stint in the base personnel recruiting office,” he said. “I’d often come
cross evaluation reports done by psychologists which I found very interesting.”
Enrolling at Fisk University, Tomes learned that if he wanted to pursue clinical
psychology, he’d need to go to graduate school.
“I was looking at Brown, University of Texas, and Penn State,” Tomes remembers.
“But Brown didn’t have a clinical program and my advisor told me that the University
of Texas was not ready for a Black graduate student, so I decided on Penn State.”
Assuming that State College was close to either Pittsburgh or Philadelphia, he was
surprised to find he had to take a bus from Altoona to reach the campus. And the
surprises didn’t stop there.
“Not only was I the first Black student in the program,” says Tomes. “I soon
discovered that I was one of a very few Black students in Penn State’s graduate
school.”
During his time at Penn State, Tomes encountered some subtle prejudice—such as
not getting a prized counseling assistantship, like many of his fellow students. Years
later when he ran into the deputy director of the office, the man was honest with
Tomes.
“He told me, ‘Henry you were not going to be hired—it was that simple. There
weren’t enough Black students that would come to the counseling offices and white
students wouldn’t want to talk to you.’”
Aware of this, the psychology faculty arranged for Tomes to have an assistantship in
its clinic. He graduated in 1963 with an excellent academic record, but received no
job offers. Eventually accepting a position at Meharry Medical College, Tomes went
on to have a distinguished career, becoming one of the highest ranked AfricanAmericans in former Massachusetts Governor Michael Dukakis’ administration. In his
current position, Tomes works to promote ethnic diversity in the profession.
Although no other students of color were accepted during his time at Penn State,
Tomes stresses how much he enjoyed his fellow students who helped make up what

he was missing.

“My fellow students were wonderful,” he explains. “They always shared their
mentors’ information with me. I felt luckiest because I’d get everyone’s good
advice.”
WHERE BOOK REVIEWERS GET THEIR START
“This will be the most demanding and rewarding course you
take in graduate school.” Those are among the first words Robin
Becker utters when she enters English 570, a course in book
reviewing for graduate students in English and creative writing.
Her prediction, as it turns out, appears true. Almost every
student in every book reviewing class she teaches places at least
one (if not several) book reviews in serious literary journals,
including places like The Harvard Review, Prairie Schooner, and
Mid-American Review.
Becker, professor of English and women's studies, has
published numerous poetry collections including Venetian Blue,
The Horse Fair, and All-American Girl, and she has a reputation
among graduate students as a challenging mentor. Laura White,
a third year fiction student, joined the class forewarned about the
work it requires. “A student from a previous class told me to expect the class to be a
full time job,” she said. “That’s an exaggeration, of course, but not an extreme one.”
Becker structures her course with several key goals. First, students learn the basic
skills for beginning the book reviewing process. This includes contacting publishing
houses for review copies of their newest publications, learning what literary journals
are most likely to be interested in a particular book, and querying editors to read
reviews. Along with these challenges, students must write pieces of varying lengths
(anywhere from the 200 word reviews seen in Publisher’s Weekly to feature length
reviews like those in The Nation). In this way, when they leave the class, students
take with them the ability to market their reviews to a wide range of review
publishers. However, reviews do not get sent to editors until they receive the
approval of the editorial board comprised of fellow class members.
Graduate student Allison Schuette explains this part of the class as being where
“very intensive revision happened. Everyone signs off on the longer reviews before
we send them to Robin, who then signs off on the reviews before they go to an
editor. In other words, the reviews are pretty perfect by the time they make it into
the mail.”
Finally, the class inspires conversation and interaction among students about
writing in general, writing schedules, angles to take in a particular review, questions
to answer, and the literal exchange of books and information about what journals
might be interested in one review or another.
Another of Becker’s students, Robin Mozer, delineates the validity of her
experience in the class. “This has been by far my most productive semester ever.
The schedule has forced me to become a more organized, more deliberate writer and
learn how to manage my time for looming deadlines. I’ve also gotten my first
publication ever in this course. It’s done wonders for my confidence as a writer.”
Though the class fills almost immediately, Becker can only teach it every other
year. She demands as much of herself as she does of her students, meeting with
them several times over the semester, offering detailed suggestions and revisions,

and continually asking them about their progress with editors.
“ It’s been very rewarding for me as a teacher," Becker says. "I think people took
very seriously my request that they make the effort to have at least three pieces
accepted for reading. We’ve got fifteen weeks to do this great thing. The rigor pays
off and you can see it in the numbers of reviews that students are getting placed,
you can see it in the confidence with which they go about their lives as writers, and
you can see it in the quality of reviews that we’re getting out of the revisions.”
Laura White sums up her perspective of English 570. “Taking Robin’s class is like a
writing boot camp and I can say now, at the semester’s end, that we’re all in
excellent condition. Our writing has obviously improved. But it’s not just about the
writing. I’ve come to consider book reviewing as an important, on-going aspect of an
engaged writer’s life.”
BARRY ROBINSON ON THE INTERNET, THE RECORDING INDUSTRY, AND
PENN STATE (LAzine 19)
In late April, Penn State Trustee Barry Robinson ’67 political science visited
campus because the Department of Political Science honored him with their
Outstanding Political Science Alumni Award during a weekend that featured its
Alumni Board of Visitors meeting with students and participating in career and
mentoring events.
Robinson’s career provides plenty of grist for students to
consider. Today, Robinson is Senior Counsel for Corporate
Affairs for the Recording Industry Association of America, Inc.,
the nonprofit trade association representing the United States
sound recording industry. But he has also worked for the
Judge Advocate General, the Carter/Mondale campaign of
1976, and the Department of Commerce.

Robinson joined the RIAA thirteen years ago, just after one
major change in the industry—the widespread adoption of the
compact disc—and just before its latest growing pains, the adolescence of the
Internet and its famous MP3 files.
“It was an exciting time,” he recalls. “Experts forecast there would be some change
on the horizon, we didn’t know what. The chairman at the time asked me what I
thought of the idea of a celestial jukebox. He said, ‘We’re in this digital time. It may
be possible to have songs beamed to us from somewhere, and we just pick the song
we want at the diner, at home, wherever.’
“I said, ‘That would present a whole new way of doing business.’ That was ten years
ago.”
The business complications have dominated Robinson’s work. He notes that
technology is dictating a familiar cycle of change in the recording industry. As
anyone over 35 remembers, people used to buy music primarily through singles, and
it was a bonus if you found a whole album by a favorite group. Music recordings
were a singles driven market until the Beatles and others ushered in concept albums.
When CDs and other digital recording technology enabled artists and publishers to
put out more content, many felt there was a dilution of quality. Robinson says,

“Consumers responded to this frustration by saying, I want to get individual songs,
and the Internet made that available. You could pick the songs you liked, burn them,
and not have to buy the whole album—a great drawing card. Now, our industry has
had to get its mind around offering single selections again—and to deal with the
thorny rights problems that come with it.”
Penn State President Graham Spanier’s work on music piracy and a host of Internet
issues has attracted national attention, and because of his background and his
position as a Penn State Trustee, many wondered what role Robinson played in the
efforts to curb music piracy on University systems.
“It was a fortuitous coincidence,” Robinson says. “The fact that Graham Spanier has
been very involved in Internet 2, and chaired committees in the area of Internet tech
gave him a predisposition to look at uses of college networks for purposes other than
lawful ones. I happened to be in recording and highlighted our concerns, and
because of the large number of violations occurring on campuses nationwide, it was
a natural evolution to focus together on the problem.”
Robinson said many felt the gulf between universities and the entertainment sector
was unbridgeable, seeing first amendment rights and privacy rights as an
impenetrable barrier between the two, when, to Robinson’s thinking, the two had
much more in common.
“Universities are major generators of intellectual property, and they rely on copyright
to protect it,” Robinson says. He argues that the principal tool for research is the
computer network, to the extent that non-academic uses lessen the efficiency of
those systems and makes it awkward to get research accomplished. And when music
is disseminated without permission, the recording industry has a copyright problem.
Both have a stake in the problem.
Further, Robinson says, “It is very difficult to argue that the state legislature should
allocate more resources for information tech if much of the usage taking up the
capacity is illegal. It’s not a winning argument.”
Robinson is concerned about the argument as someone who cares a great deal about
students (to the extent that he established the Barry K. Robinson Undergraduate
Education Abroad Endowment, and has given to other funds in support of the
University, including the Renaissance Scholarship Funds) and the future of the
University.
“The Trustees’ tremendous job is to keep up with student abilities and aspirations
through facilities and curricular offerings,” he says. “Some of the students I come
across are so astoundingly bright and have great imagination about what they can
do, and because they can imagine what they can do, in most cases they will be able
to do it. Finding ways to keep them interested in following their ambitions is a huge
task for faculty and everyone, and is a constant learning process for everyone.”
Q&A WITH JUDGE CYNTHIA BALDWIN (from LAzine 18)
Judge Cynthia Baldwin '66 English, '74 M.A. English is the first African-American
woman to chair Penn State’s Board of Trustees. She was also the first AfricanAmerican female judge to be elected to the Allegheny County Court of Common
Pleas. After Penn State, she attended Duquesne University School of Law to pursue a

Juris Doctorate degree. For over thirteen years Judge Baldwin has been an active
member of the Penn State Alumni Association. She also is a former President of the
Association. In 1995, she was awarded the Penn State Distinguished Alumni Award.
What is a typical day for you as a judge?
The most exciting factor about my judicial career is that there is no
typical day. That is not to say that there are no repetitions. After all,
I've been on the bench for fourteen years, during the course of which
l have served in the Adult Family Division, the Juvenile Division, and
the Civil Division. I am also the Decertification Judge. My duty in that
position is to decide whether a person under the age of 18 years will
be tried as an adult or a juvenile. Recently, I have also been asked to
do some statutory appeals involving HUD Section 8 housing. This
month I'm serving as Motions Judge. l hear motions on cases as
varied as mortgage foreclosure and preliminary injunctions in
commercial matters, among others.
What’s the most challenging and/or interesting aspect of your career?
The most challenging aspect of my career is to care about the people and cases
before me, listen carefully to the cases, and make decisions in the cases, but not to
carry any case home with me. If a Judge is still mulling over yesterday's cases,
he/she will not be giving the next litigants his/her full attention.
What do you see as the role of the Board of Trustees as an entity? Your
role?
The Board of Trustees has many weighty matters that come before it. It is
imperative that we balance the cost of education for the students against keeping
Pent State a premier land grant university with top-notch faculty and teaching,
outstanding curricula, important and relevant research, and facilities with cutting
edge technology. Truly no student is attracted to a university that has only
reasonable prices without the rest. One of my roles is to keep the Board focused on
the issues that come before us and to ensure that we use the diversity of ideas
articulated by the Board members to the University's best advantage.
How do you envision Penn State evolving over the next ten years?
It is truly difficult to envision Penn State's evolution over the next ten years, but I
know it will be exciting. Who would have thought ten years ago that our education
delivery systems would be so different and that it would be possible for a student to
attain a Penn State education without ever seeing any of our campuses? How does
the University keep those alumni tied into its mission and spirit? Who would have
envisioned an IST building straddling Atherton Street with classrooms resembling
Star Wars rocket ships? Our library system allows our students to access books and
materials from anywhere in the world within a few days.
How has your education at Penn State affected your professional (and
personal) development?

The value placed on my Penn State education has made me a committed volunteer
for Penn State. Not only did I get a great undergraduate education, but also I
learned life skills from my interactions with faculty counselors and alumni.
What advice can you give to undergraduate students about how to face the
challenges of life in the “real” world?
My advice to undergraduates is to take full advantage of all of the opportunities Penn
State affords you, both in the classroom and in activities outside of the classroom.
Be involved in student government, clubs, and study abroad, among others so that
your horizons are broadened.
THE POWER OF BEADS (LAzine 18)
This month, Debby Rooney ’70 German will once again
travel to Kenya to work with young women on behalf of
BEADS for Education, the charitable organization she
founded to enhance the status of women in their
communities and to promote environmental awareness
with a goal of preserving natural resources.
She might talk to a 14-year-old Maasai girl whose beaded
key chains are keeping her in school. She might talk with
teachers at the Dupotu Women’s Group about progress at the school BEADS helped
establish in 1993. She might interact with supportive government officials about
ways to increase BEADS's effects. Her itinerary will be filled with appointments, and
the visit will continue her decade of work, helping her make BEADS selfperpetuating.
“This is an amazing, life changing program,” she says. “BEADS basically helps
support women’s businesses while sponsoring the education of girls in Kenya so they
don’t get married at 13.”
According to Rooney, girls without an education in Kenya can expect to be forced
into an arranged marriage to an older man, possibly as a second or third wife, and to
bear seven or more children in her lifetime. However, if a girl receives an education,
she will likely marry a man of her choice, have fewer children, improve the standard
of living for her family, educate her children, have greater self-esteem, and make a
positive impact on the environment by choosing to live a more sustainable lifestyle.
To achieve such a difference costs roughly US$30 per month per girl. The reason
more Kenyan girls are not educated is that the average monthly income for a family
in Kenya is US$25.
For the first several years, Rooney orchestrated the program to support fifteen girls.
Two years ago, with a change in government in Kenya and greater support from
advisors and other contacts in the United States, the group grew to its current size,
supporting the education of ninety-seven girls. Currently, the mothers of girls
supported by BEADS craft beaded products which are then sold. All of the proceeds,
100 percent, come back to support the girls. Beyond the craftwork itself, a core of
women who have been supported by the program take part in community service
and a variety of workshops: career counseling, AIDS training counseling, human

rights awareness, and more.
Now, with a Web presence and national press coverage in places like Ms., Elle
Magazine, African Wildlife News, and dozens of newspapers, BEADS is attracting
donors who make outright sponsorship commitments, pledging the US$30 monthly it
takes to support the girls.
“This year, we have seen a very widespread influence,” Rooney says. “Three girls
started college who had been in the program for several years. They hope to work
for the organization afterward. With their commitment and their success, I expect
BEADS will become self-perpetuating.”
BEADS has come a long way, as has Rooney herself. Before she knew she wanted to
help people, she worked to save animals. A twenty-year veteran environmental
educator, Rooney had traveled to Kenya in hopes of saving endangered and
mistreated animals. She soon realized she wanted to help the people she met and
talked about in her classes.
Before BEADS, she had worked at an aquarium and in other environmental activist
capacities. But, she says, “My education at Penn State really set me up to do what I
am doing. I was a German major, and I took my teacher credits, expecting to work
in a school. I didn’t realize how important languages would be. I’ve learned some
Swahili, and some bits of other east African languages, but you can get around the
world on German.”

WHAT IS AN ANCESTRY INFORMATIVE MARKER? (LAzine 18)
Geneticist Mark Shriver, assistant professor of biological anthropology, performs
what might be thought of as DNA macro-analysis. Shriver’s technique considers DNA
samples from large numbers of people, looking at the broadest trends and “markers”
(specific positions where there are sequence differences) which have taken
thousands of years to develop.
“Much of the human genome is very similar,” Shriver says. “So if you analyze several
samples at once, and most of it looks very similar, those places that have differences
show up dramatically.”
Such markers can often correlate with disease, but can just as often signify a
difference in an expressed trait, or be of no consequence whatsoever. An expressed
trait, or “phenotype,” might be an aspect of physical appearance, the likelihood of
contracting a disease, or any result of a genetic code as it manifests itself in an
individual and is effected by environment.
Scientists agree that the human genome looks the way it does today due to its
evolution over thousands of years of natural selection, mutation, migration, and
random drift (for a definition of random drift, click here). People interact and
reproduce, and certain traits endure in the species while others disappear.
But because large groups of individuals were isolated by various factors—mainly
geological barriers—off and on over the history of human evolution, there are some

rare markers that have persevered in their gene pools. The “allele frequencies” (click
here for a definition) within the markers reveal the populations’ geographic origins.
Generally, allele frequencies are quite similar across all human populations, reflecting
our very recent common origin.
Shriver’s work, termed admixture mapping, looks at the changes in genetic profiles
that have resulted as large populations came in contact with one another. For
instance, when people of West Africa—which includes several different groups—came
in contact with groups comprised of what we think of today as Europeans and
American Indians, resulting offspring carried markers from each group.
What does such work tell us? Shriver's lab works on applications of population
genetics to questions of human origins and human evolution. Which groups moved
where and when? How did they interact, genetically? Shriver focuses particularly on
normal and disease phenotypes that may have been subject to recent (last several
thousand years) active natural selection. These phenotypes include chronic diseases
such as obesity, diabetes, and hypertension, and normal variation in common traits,
namely skin and hair pigmentation, tooth features, and stature.
One interesting point Shriver makes resulting from his work is that there is no
typological basis for race. That is, no common characteristics allow for biological
classification of race. He explains, “Human populations are too closely related to be
considered subspecies. The surface appearance differences are too superficial to
constitute such categorization. There are no ‘pure’ human stocks and never were.”
Rather, Shriver points out that race as generally understood and as used in
biomedical research refers to cultural, social, and biological features of population
groups. The designation suggests greater human variation than actually exists
biologically. Although much genetic variation is shared among all human populations,
only about 5 percent of such markers can be considered “Ancestry Informative
Markers.”The results suggest what is supported by the movement of people over
time: ancestry is a tricky matter.
“It is simplistic to equate skin color and race,” Shriver says. “There are both dark
and light skinned populations in most parts of the world and extensive variation in
pigmentation within most regions.”
Even so, because Shriver’s work has pinpointed ancestry informative markers, or
AIMs, the science can be used for things other than population genetics. For
instance, Shriver’s research attracted national press coverage in June 2003, when
the New York Times reported that his techniques had been used to alter a police
investigation, revealing a murder suspect to be a black man, rather than a white
man, as profilers had deduced.
The technique is also being used to allow individuals to learn their ancestry mix. A
consulting business employs the technique to provide the test. People who are
thought of culturally as “white,” through such a test might find, for instance, that
their AIMs reveal them to be 80 percent European ancestry, 12 percent West African,
and 8 percent American Indian.
Shriver points out that many Americans will find their ancestry to be comprised of
many different peoples, with roots around the world, and that ancestry suggests

much more complexity than do cultural labels such as white or black or Native
American.

RECENT NEWS BLURBS (all from Fall Semester 2006)

An Immersion in Arabic
Graduate student Nathan Devir recently returned from his study abroad with much
praise for the College's intensive Summer Arabic Program. Based at Al-Akhawayn
University in Ifrane, Morocco, Devir went to his Arabic language classes five hours a
day, five days a week, followed by a mandatory Arabic-speaking lunch and four or
five hours of homework. With any leftover time, there were lectures (in Arabic) on
topics pertaining to North Africa and Islam, and a choice of weekly clubs, which
offered activities such as calligraphy, and Arab music.
Devir also took an excursion to the Sahara with a team of anthropologists from AlAkhawayn, and visited a Zaoui community—a Moroccan branch of Islam that
subscribes in part to the tenets of Sufi mysticism.
Growing up in Montana , Devir went to Israel for college, and stayed on to fulfill his
military service. With a Bachelor of Arts in French and fluency in Hebrew, he hopes
he has widened his job prospects with the summer program, on which, he says, he
learned an extraordinary about of Arabic. Besides the languages, he also has
expertise in the literature of the Near East, another area of expertise.
“The main reason I went on the summer program was to be able to read works of
literature in their original language,” he explains. “First-hand reading in Arabic is far
superior to a translation.”
Devir says he chose to attend Penn State because of the excellent reputation of the
Comparative Literature program.
“I am so grateful to the College for their support of my study in Morocco,” he says.
“It was such a beneficial experience.”

Probing Question: Is 'Just Say No' an effective anti-drug approach?
Thursday, January 26, 2006
By Tom Fitzgerald
Research/Penn State
Many people remember the famous anti-drug slogan coined by former First Lady
Nancy Reagan: "Just Say No." Critiqued by some for reducing a complex issue to a
catch phrase, Reagan's campaign generally is considered to have been unsuccessful,
and the phrase "just say no" has become a pop-culture joke.

"Effective resistance strategies go beyond repeating simplistic slogans at kids,'" said
Michael Hecht, professor of communication at Penn State. "Instead, researchers in
the field realized a couple of decades ago that we needed to give kids a variety of
skills to resist peer pressure, to 'say no,' and to make good decisions. We tried to
accomplish this through various structured programs."
One of these programs, D.A.R.E. (Drug Abuse Resistance Education), became
especially popular during the 1980s and '90s, and is still used by some school
systems today. But D.A.R.E. has been widely criticized as ineffective. One reason for
this failure, according to many, could be that D.A.R.E uses police officers to deliver
anti-drug lessons in schools. As Hecht noted, "there is no evidence that police
officers are effective in this role. Rather, it is clear from a large body of research that
students are more receptive when their peers are involved with delivering the
message."
Even programs that work well under ideal conditions frequently are less effective
when adapted to suit implementers' needs or tastes, Hecht said. And some programs
don't work at all, even with proper implementation. "That's why the federal
government keeps a database of anti-drug programs and their success statistics in
an effort to inform the public about which programs could work for their school or
community."
One program that has shown positive results is "keepin' it REAL" (an acronym for the
program's strategies: "Refuse, Explain, Avoid and Leave"). The four strategies
emerged in research conducted by Hecht and Michelle Miller-Day, associate professor
of communication, when both taught at Arizona State University in the 1990s.
"'Keepin' it REAL' differs from previous programs in that it works from the ground up
rather than from the top down," according to Miller-Day. In the program, high-school
students produced video narratives that show how youth have made good decisions
and dealt with offers of drugs in their own lives. These videos are shown to middleschool students, who then discuss the content.
By involving kids in making video presentations of the kind of real-life situations they
face, Miller-Day said, the social consequences of drug-taking are addressed in a way
that makes sense to other kids.
"Keepin' it REAL" also takes into account cultural and ethnic differences in the way
kids deal with offers of drugs. For example, Hecht and colleagues at Arizona State
University designed the program with a version of the curriculum which features
Mexican-American kids and their culture and a version that is multicultural.
How does Hecht know the program works? "That's the easy part," he said. "The
research shows that kids are fairly honest on anonymous surveys. Breathalyzer and
saliva test results correlate well with the surveys. And more to the point, kids don't
have any more reason to lie to us than to anyone else. The survey data show
significant positive effects on drug use and attitudes toward drugs."
Miller-Day and Hecht attribute this success to the fact that their program was
"designed by kids, for kids and through kids." Programs like "keepin' it REAL"
recognize that adolescence is complicated, Hecht suggested, and that kids can play a
vital role in explaining to their peers how to "say no" to drugs, even in situations that
are not simple or easy.

"Keepin' it REAL" now is being tested in four schools in Delaware. Next year, 14 more
schools in that state will test the program. Forty-seven schools in Pennsylvania also
have lined up to be involved in a Pennsylvania version of "keepin' it REAL" if funding
becomes available.
***
Michael Hecht is professor of speech communication and crime, law and justice. He
can be reached at mlh10@psu.edu via e-mail. Michelle Miller-Day is assistant
professor of communication arts and sciences. She can be reached at
mam32@psu.edu via e-mail.
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Tom Holt of the University of Chicago conducts a Breaking the Silence
Workshop for the Richards Center.

Public school teachers on tour at Mount Vernon during the
2006 Richards Center Summer Teacher's Institute.

Teachers at the 2004 UNESCO Transatlantic Slave Trade
Education Project Workshop.

Jewish Studies “Jewish Food Class” Prepares Sephardic Meal
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Appendix 4:

Workshops Dealing with Issues of Diversity
and/or Climate

WORKSHOPS FOR GRADUATE STUDENTS
Both the College and individual Departments and Programs offer a variety of
training workshops for graduate students. Issues of culture and diversity are
always a topic in the orientation workshops. The presentations are made by
administrative staff and faculty as well as staff from other units (e.g., Affirmative
Action).
Sexual Harassment
The College offers an Annual Sexual Harassment Workshop are scheduled each
October. All new teaching assistants or those who did not attend the previous
year are required to attend one of the workshops. All faculty and teaching
assistants are welcome and encouraged to attend. Staff from the Affirmative
Action Office and the Director of Administrative Services present an interactive
session designed to provide definitions, recognition of the issues, and strategies
to deal with harassment. Every year we hold 2-3 sessions which are attended by
over 200 students. An outline of this workshop follows.
ANNUAL SEXUAL HARASSMENT WORKSHOP

Preventing Sexual Harassment
Goals
To review definitions of sexual harassment
To review Penn State’s sexual harassment policy
To identify strategies and resources to prevent sexual harassment situations
To assess workplace climate
Types of Sexual Harassment
1. Quid Pro Quo Sexual Harassment –
“This for That”
Major Elements:
The sexual advances or demands are unwanted, the harassment is sexual; and
submission is explicitly or implicitly a term or condition of employment or
academic standing.

2. Hostile Environment Sexual Harassment
Major Elements:

A working or learning environment created by unwelcome sexual behavior;
offensive, hostile and/or intimidating behavior directed at someone because of
his or her gender; or
offensive, hostile and/or intimidating behavior that adversely affects a person’s
ability to fully participate in their work or learning environment.
Examples of Hostile Environment Sexual Harassment
sexual innuendos, jokes, stories or comments
pornographic material, posters, and calendars that degrade women or
men
use of sexual or vulgar language in conversation
staring or making suggestive or obscene sexual gestures with hands, face
or body movements
unwanted letters, gifts, or materials of a sexual nature
telling lies or spreading rumors about a person’s sex life
unwelcome patting, hugging, or touching of a person’s body, hair or
clothing
asking about a person’s sexual activities, fantasies or sexual preferences
repeatedly asking out a person who shows no interest
turning conversations into sexual or personal topics
Other kinds of sexual harassment
Third party cases
E-stuff--harassment by communication
The victim as well as the harasser may be a woman or a man. The victim does
not have to be the opposite sex.
The harasser can be the victim’s supervisor, an agent of the employer/university,
the supervisor in another area, a co-worker, or a non-employee.
The victim does not have to be the person harassed but could be anyone
affected by the offensive conduct.

Although the person being harassed is often comfortable telling the offender that
the behavior is unacceptable, doing so is not necessary before filing a sexual
harassment complaint.
There are situations where the victim is not comfortable or able to confront the
offender directly and they have the right to speak to someone else instead
(supervisor, unit head, HR Rep, AAO personnel, etc.).
Dealing with people from a range of different cultures can sometimes result in
instances of unintentional sexual harassment. Remember that what may be
considered offensive within one culture may not be viewed as offensive within
another. In these instances, clarification of cultural norms and practices early on
may help to prevent later claims of sexual harassment.
PSU – Policy AD41 Sexual Harassment
consensual relationships and conflict of interest
the person in a position of power (or perceived position of power) has the
ability to:
give or refuse recommendations
hire or fire the employee
give promotions or letters of recommendation;
The potential for RETALIATION is strong when a relationship ends.
Organizational Responsibility
Reporting and Retaliation
Every employee/student has the right to a harassment-free workplace.
All allegations of sexual harassment will be taken seriously.
Employees/students who come forward with allegations will not be
retaliated against in any way.
Anyone who does retaliate is subject to discipline.
Encourage those involved to report any instances of retaliation immediately.
Make a personal commitment to foster a harassment free environment in your
classroom or workplace.
Develop a greater awareness of cues in the environment that may suggest a
need for preventive measures.
Examine your own behavior – review your attitudes and actions.
Would others feel comfortable telling you that they are offended or harassed by
what you say or do?

OTHER WORKSHOPS FOR STAFF AND FACULTY
Each year the Administrative Services unit arranges training and professional
development open to all employees of the College. Following is a list of
workshops presented from 2003 through 2006 that address, in some part, issues
of diversity and/or climate. Most workshops are full and run from 25-35 in
attendance.
DEALING WITH HARASSMENT -- WHAT TO DO WORKSHOP
Sexual harassment is something we hear about often, but how can we cope with
other forms of harassment in the workplace?
HOW TO COMMUNICATE WITH YOUR STAFF WORKSHOP
Highlight some of the best and worst messages you can communicate to staff.
HOW TO HAVE A GOOD STAFF MEETING WORKSHOP
Is it difficult to stick to your agenda at staff meetings? This session will offer best
practices for conducting a productive staff meeting.
VIOLENCE IN THE WORK PLACE WORKSHOP
Do you know the next step if you are face-to-face with an irate student? What if
there is a bomb threat? University Police Services will provide answers to these
and many other questions.
CHANGING THE CULTURE OF YOUR UNIT WORKSHOP
Some tips on how you can help set the standard, find common ground, and
better understand human dynamics at work.
STAFF REVIEW AND DEVELOPMENT PLANS FOR SUPERVISORS
How to prepare for the annual performance review process. Acknowledge
accomplishments and define opportunities for growth.
STAFF REVIEW AND DEVELOPMENT PLANS FOR EMPLOYEES
Preparing for your annual performance review. How to be an active partner in
the process.
INTERVIEWING TO BUILD A GOOD STAFF
Take the time and resources to carefully interview applicants. One bad hire will
cost you much more in the long run. What characteristics, skills, etc. will
contribute most to your work unit?
WORKPLACE CLIMATE
What do we mean by climate? How can we affect the climate? Strategies to
improve your work environment.
PSYCHIATRIC DISABILITIES IN THE WORK PLACE

Faculty and grad students from Psychology will present information on
recognizing and working effectively with people who have psychiatric disabilities.
MANAGING CHANGE IN THE WORK PLACE
Change is hard for everyone. How can we prepare and implement changes in a
positive, continuous manner?

Appendix 5:

College Climate Committee

College Climate Committee
Established in November 2004 by Dean Susan Welch
Chair: Ronald L. Jackson, Associate Professor of Communications, Arts and
Sciences
Sophia McClennen, Associate Professor of Comparative Literature
Earl F. Merritt, Coordinator of Multicultural Equity Programs
Sam Richards, Senior Lecturer in Sociology
Ralph Rodriguez, Associate Professor of English
Jack Selzer, Associate Dean for Graduate and Undergraduate Studies
Janet Swim, Professor of Psychology
Nan Woodruff, Professor of History
Spring 2005
Committee met on five occasions from January 17 to April 1, 2005. Committee
attempted to identify central concerns of students, staff and faculty. We reviewed
College Data on its diversity across the administrative and student enrollment.
Topics identified from our meetings with students and faculty coalesced to
include: curricular diversity, improving retention of students, need to infuse the
teaching of culture across all courses (structural incentives), addressing the
culture of silence on LGBT issues, over-reliance on GRE scores as primary
indicators, recruiting diverse faculty, retaining women faculty and faculty of color,
mentoring junior faculty, creating post-doctoral fellows programs. Staff issues
focused on inadequacy of the bidding system for improving diversity, greater
need for staff training on Diversity, and salary equity. We reviewed Psychology’s
Diversity Plan as a template for our efforts.
Committee felt the need to collect better data on the issues presented by staff
and students. Initially the goal was to conduct interviews and focus groups.
Fall 2005
Committee waited for feedback from the Dean on its Data collection plan. We
meet with the Office of Planning and Institutional Assessment to explore our
Interview protocol. We meet with various offices, Vice Provost for Educational
Equity, to review data gathered for other reports (Pulse survey) regarding climate
concerns. Examined surveys used at the University of Minnesota—Multicultural
Awareness Project for Institutional Transformation (MAP IT). Committee lost two
members due to change of position and Fulbright Scholar opportunity
Spring 2006
Received college approval for web-based survey and extended interviews.
Project plans were delayed until we could discuss our data collection with IRB
office. Since we could not begin the survey before April the Dean recommended
we hold off until the Fall.

Committee delayed making recommendations until we could have a larger
sample to support any initiatives. We decided that the College of Engineering
survey did not provide the detailed questions we wanted answers to regarding
respondents experiences. Dr. Swim agreed to start designing a survey with
Climate Committee members feedback. Our tentative goal was to have an
instrument to the Survey Research Center by Fall semester 2006.
Social Science Research Institute will coordinate the data collection and analysis.
This is a tentative timeline for the implementation of the project.
First week back for staff and faculty - January 2007 - receive the
sample from Liberal Arts. If we can receive it before the holiday break that would
be helpful
January 16 - Spring semester starts, the surveys can go live that week.
January 28 - First reminder
February 4 - Second reminder
February 11-18 Clean data, run frequencies and crosstabs for preliminary report
to setup interviews.
February 25-March 31 - select and schedule interviews, have interviews
transcribed
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Liberal Arts Climate Survey:
Faculty Version
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Letters to First Year and Transfer Students

August 11, 2005

Dear Student:
We extend welcome and greetings for continuing your learning experiences in the College of the
Liberal Arts. The first week of the semester can set the tone for your closing years at Penn
State. I encourage you to become aware of the myriad of resources available in the College. This
office is part of the College’s commitment to ensuring that traditionally underrepresented students
have an environment responsive to their needs. Part of our mission is to assist you in navigating
and discovering the richness of experiences available to all students in the College of the Liberal
Arts.
Once you have settled in your residence hall over arrival weekend take some time to become
familiar with the campus. There are some crucial events that you need to attend so you can be
informed of the choices and options you can make for the start of a successful year. I look
forward to meeting with you sometime during the semester.
Liberal Arts College Meeting on Monday, August 29th, 10:30 – noon, Schwab Auditorium.
Learn more regarding the College of the Liberal Arts. You start off the semester behind if you
are not there. Ask any questions about your schedule. Meet your advisor.
Planning for Academic Success Session, September 7th, 6:30p.m. in 10 Sparks Building. Meet
your peers, learn various strategies on succeeding, plus ask questions. This session is designed
to improve the performance of first year students. Call 5-2545 or Stop in 138 Sparks Building
to register. Refreshments served.
Multicultural Networking Reception, Monday, September 19th, 3:00 - 6:00, HUB/Robeson –
Heritage Hall. Considering full-time, co-op, summer jobs, and internship opportunities.
Sign-up@www.fairs.sa.psu.edu/fall An event you should attend with your resume.
Respectfully,

Earl F. Merritt, Coordinator

August 11, 2005

Dear Student:
We extend welcome and greetings for continuing your learning experiences in the College of the
Liberal Arts. The first week of the semester can set the tone for your closing years at Penn
State. I encourage you to become aware of the myriad of resources available in the College. This
office is part of the College’s commitment to ensuring that traditionally underrepresented students
have an environment responsive to their needs. Part of our mission is to assist you in navigating
and discovering the richness of experiences available to all students in the College of the Liberal
Arts.
Once you have settled in your apartment/residence hall over arrival weekend take some time to
become familiar with the campus. There are some crucial events that you need to attend so you
can be informed of the choices and options you can make for the start of a successful year. I look
forward to meeting with you sometime during the semester.
Liberal Arts College Meeting on Monday, August 29th, 10:30 – noon, Schwab Auditorium.
Learn more regarding the College of the Liberal Arts. You start off the semester behind if you
are not there. Ask any questions about your schedule. Meet your advisor.
Planning for Academic Success Session, September 7, 6:30p.m. in 10 Sparks Building. Meet
your peers, learn various strategies on succeeding, plus ask questions. Call 5-2545 or Stop in
138 Sparks to register. Refreshments served.
Multicultural Networking Reception, Monday, September 19th, 3:00 - 6:00, HUB/Robeson –
Heritage Hall. Considering full-time, co-op, summer jobs, and internship opportunities.
Sign-up@www.fairs.sa.psu.edu/fall An event you should attend with your resume.
Law School Day, Tuesday, October 18th and Grad School Day, Thursday, October 20th, 3:00
– 6:00, HUB/Robeson – Alumni Hall. If you are thinking about Graduate or Professional
School upon graduation this is the place to start. Juniors/Seniors should be attending and
networking with Graduate School representatives.
Respectfully,

Earl F. Merritt, Coordinator
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Illustrative Lecture Series on Diversity
Related Topics

George and Ann Richards Civil War Center Lectures
Joan Cashin, Ohio State University, "Women and the American Civil War:
The Life of Varina Davis"
Dylan Penningroth, Northwestern Univ., "Slave Law in the U.S. South and West
Africa"
The Steven and Janice Brose Distinguished Lecturer, Nina Silber, Boston
University, "Gender and Political Obligation in the U.S. Civil War"
The Steven and Janice Brose Distinguished Lecturer, Nina Silber, Boston
University, "Memory and the Civil War"
The Steven and Janice Brose Distinguished Lecturer, Nina Silber, Boston
University, "The Problem of Women's Patriotism, North and South"
The Steven and Janice Brose Distinguished Lecturer, Nina Silber, Boston
University, "Union and Confederate Women and the Memory of the Civil War"
Walter Johnson, Harvard University, "The 'Negro Fever,' the South, and the
Ignoble Effort to Re-Open the African Slave Trade"
Karen Younger will present THE GRADUATE STUDENT WORKSHOP, “Shaping
an Image of Africa in Antebellum America: The Impact of the American
Colonization Society and Evangelical Missions,” on Friday, January 28, 2005.
Johanna Shields, University of Alabama, will present “Southern Social Relations
in the Civil War Novels of Jeremiah Clemens and Augusta Evans,” on Friday,
February 11, 2005.
Manisha Sinha, University of Massachusetts, Amherst, will present “African
American Abolitionists and the Metaphor of Revolution, 1775-1865,” on Friday,
March 25, 2005.
The 2005 Distinguished Speaker of the Steven and Janice Brose Distinguished
Lecture Series in the Era of the Civil War will be Thomas C. Holt, James Westfall
Thompson Distinguished Service Professor of American and African-American
History at the University of Chicago. Thomas will give three different lectures
related to the topic “Slavery and Abolition through the Nineteenth-Century.” The
lectures will be held in Pattee Library's Foster Auditorium on Thursday, April 7,
and Friday, April 8, 2005.
Brian DeLay, University of Colorado, The Comanche Lens: Seeing Nation States
through Tribes on the U.S.-Mexican Borderlands, 1836-1848"

Toyin Falola, University of Texas at Austin, "The Yoruba in the Comparative
World of Slavery,” this lecture is part of the "Breaking the Silence" lecture series.
Graduate Student Conference on Nineteenth-Century America , "New
Perspectives on the Civil War Era: Beyond Fragmented History"
Patrick Manning, University of Pittsburgh, "Slavery's Expansion in the Age of
Emancipation: West Africa and the U.S. in the Nineteenth Century" This lecture is
part of the "Breaking the Silence" lecture series.
Graduate Student Workshop: Tim Orr, "'With Liberal Hands and Cheerful Hearts':
Philadelphia Mobilizes to fight the American Civil War," Respondents: Anne
Brinton, Tim Wesley
Sandra Greene, Cornell University, "Lecture Title TBA" This lecture is part of the
"Breaking the Silence" lecture series.
The Steven and Janice Brose Distinguished Lectures Symposium on the
Emancipation Proclamation Speakers: Richard Carwardine, Oxford University;
Paul Finkelman, Albany Law School; Louis Gerteis, St. Louis University;
Steven Hahn, University of Pennsylvania; Stephanie McCurry, University of
Pennsylvania; Julie Saville, University of Chicago; Michael Vorenberg, Brown
University; Heather Williams, UNC-Chapel Hill.

Feminist Speakers’ Series
The Guerrilla Girls, Friday, September 30, 2005
"Continued Notes from a Medium Brown Girl," Michele Serros
Chicana fiction and television writer
Monday, November 7, 2005
"U.S. Empire and the Project of Women's Studies: On the Politics of Complicity
and Dissent," Chandra Talpade Mohanty, Professor of Women's Studies and
Dean's Professor of the Humanities in The College of Arts & Sciences, Syracuse
University, Tuesday, March 14, 2006
Uma Narayan, professor, Department of Philosophy, Vassar College, will present
“Colonialism, Capitalism, Gender, and Informal Sector Work,” on Friday,
February 25, at 3 p.m. in 102 Kern Building and Jeanne Marecek, professor of
psychology, Swarthmore College, will present “To Die For: Gender, Suicide, and
Moral Personhood in a South Asian Village,” on Thursday, March 17, 2005.

Women’s Studies Graduate Organization
5 th Annual Graduate Conference, April 1, 2006

Art and Activism: Making Connections
An interdisciplinary conference designed to bring together faculty and students
from across the campus and community to engage in research, art and activism
concerning issues of gender, sex, feminism and related topics.
Invited keynote speaker Aishah Shahidah Simmons is an award-winning AfricanAmerican feminist lesbian independent documentary filmmaker, television and
radio producer, published writer, international lecturer, and activist. She is the
producer, writer, and director of the feature length documentary NO! .
Proposals were invited from scholars, artists and activists in any field related to
gender, sex, and feminism. Proposals could be for a paper, a panel, an art
exhibit/installation or a performance. Interdisciplinary, multinational, experimental
panels are particularly welcome.

Rock Ethics Institute Lecture Series
Lorraine Dowler, associate professor of geography and women's studies and
director of women's studies, will present “Women on the Frontlines: Rethinking
War Narrative Post 9/11,” on March 18, 2005.
G. Thomas Couser, professor of English and director of disability studies, Hofstra
University, will present “Vulnerable Subjects: Ethics and Disability Life Writing,”
on April 4, 2005.
Sohail Hashmi, associate professor of international relations, Mount Holyoke
College, will lecture on “Jihad: Holy War, Just War, or Terrorism?” on April 8,
2005.
Charmaine D. M. Royal, assistant professor and director, GenEthics Unit,
National Human Genome Center, Howard University, will discuss “Race,
Genomics, and Health,” on April 14, 2005.
Rock Ethics Institute War and Ethics Lecture Series
Christopher Byrne, research associate, Applied Research Laboratory, and
assistant professor of mathematics, Penn State; Timothy Lenoir, professor of
history of science and co-chair, Program in History and Philosophy of Science
and Technology, Stanford University, and research professor of New Media and
Society, Duke University; and Steven Walton, assistant professor of Science,
Technology, and Society, Penn State, will present “Ethics and Taboos of War,”
on Friday, February 18, 2005.

Bioethics Lecture Series 2002/2003
September 16, 2002, Anita Silvers, Professor of Philosophy, San Francisco State
University, Preserving the Promise of Genomics: A Civil Rights Route to
Protection from Genetic Discrimination.

October 28, 2002, Joan Callahan, Professor of Philosophy and Director Women's
Studies Program, University of Kentucky, A Feminist Social Justice Approach to
Reproductive Technologies: A Case Study in the Limits of Liberal Theory.
November 11, 2002, Rosemarie Tong, Distinguished Professor in Health Care
Ethics, Center for Professional and Applied Ethics, The University of North
Carolina at Charlotte, Redesigning Ourselves, Engineering Our Children:
Knowing When to Stop.
April 16, 2003, Troy Duster, Professor, Institute for the History of Production of
Knowledge and Department of Sociology, New York University, Human
Molecular Genetics and the Subject of Race: Contrasting the Rhetoric with the
Practices in Law and Medicine. Co-sponsored by the Center for Human
Development and Family Research in Diverse Contexts, Penn State University.

Bioethics Lecture Series 2004/2005
September 25, 2003, Jenny Reardon, Lecturer in Biology, Brown University
Ordering Nature, Ordering the Polity: The Case of the Human Genome Diversity
Project. This lecture is part of the Science, Medicine and Technology in Culture
(SMTC) Lecture Series.
November 3, 2003, Angela N. H. Creager, Associate Professor of History of
Science, Princeton University, Biomedicine in the Atomic Age: The U.S. AEC's
Radioisotope Distribution Program. This lecture is part of the Science, Medicine
and Technology in Culture (SMTC) Lecture Series.
November 6, 2003, Malia Fullerton, NIH ELSI Postdoctoral Fellow, Department of
Anthropology, Penn State University, The Haplotype Map Project: Refiguring the
Genome with Respect to Population (and Politics). This lecture is part of the
Science, Medicine and Technology in Culture (SMTC) Lecture Series.

Bioethics Lecture Series 2005/2006
January 30, 2006, Paul Weindling, Wellcome Trust Research Professor in the
History of Medicine, Oxford Brookes University, The Nuremberg Medical Trial
and the Origins of Informed Consent. This lecture is part of the Medical Crime
and Ethics: The Nazi Doctors' Trial and Its Legacy Lecture Series.
February 21, 2006, Susan M. Reverby, Professor of Women's Studies, Wellesley
College, Whose Stories? Testimony and Testifying on the Tuskegee Syphilis
Study. This lecture is part of the Medical Crime and Ethics: The Nazi Doctors'
Trial and Its Legacy Lecture Series.

March 27–28, 2006, Conference–Islam and Bioethics: concerns, challenges and
responses. "Islam and Bioethics: concerns, challenges and responses."
April 3, 2006, Ulf Schmidt, D.Phil., Oxon; Fellow of the Royal Historical Society;
Senior Lecturer in Modern History University of Kent, Canterbury, Nazi Medicine
and the Legacy of the Nuremberg Doctors' Trial. This lecture is part of the
Medical Crime and Ethics: The Nazi Doctors' Trial and Its Legacy Lecture Series.

Bioethics Lecture Series 2006/2007
October 3, 2006, Jonathan H. Marks, Associate Professor of Bioethics,
Humanities and Law, Penn State University, The Future of Bioethics: From the
Microscope to the Macroscopic.

Breaking the Silence Lecture Series 2002/2003
October 3, 2002, Lucius T. Outlaw, Jr., Professor of Philosophy and Director of
the African American Studies Program, Vanderbilt University, Racial and Ethnic
Complexities in US American Life: Implications for African-Americans. Cosponsored by the Department of Philosophy.
November 15, 2002, Robert Bernasconi, The Lillian and Morrie Moss Professor
of Philosophy, Memphis University, Ethical Responsibility and Globalization .
Richard B. Lippin Lectureship in Ethics, Co-sponsored by the Department of
Philosophy.
March 20, 2003, Barbara J. Fields, Professor of History, Columbia University,
From Racism to Race and Back: The Strange Career of a Historical Crime. Cosponsored by the Department of History.
March 21, 2003, Winston James, Associate Professor of History, Columbia
University, Alain Locke's "New Negro" and the New Negroes: Of False
Manifestoes and Canon Formation. Co-sponsored by the Department of History.
April 16, 2003, Troy Duster, Professor, Institute for the History of Production of
Knowledge and Department of Sociology, New York University, Human
Molecular Genetics and the Subject of Race: Contrasting the Rhetoric with the
Practices in Law and Medicine . Co-sponsored by the Center for Human
Development and Family Research in Diverse Contexts.

Breaking the Silence Lecture Series 2003/2004
September 19, 2003, Stanley Engerman, John Munro Professor of Economics
and Professor of History, University of Rochester, Climate, Resources, and
Slavery in the Americas since 1400.

April 16, 2004, Kevin Bales, President of Free the Slaves, Disposable People:
New Slavery in the Global Economy.

Breaking the Silence Lecture Series 2004/2005
October 1, 2004, James Walvin, Professor of History, The University of York,
Making Money in the Caribbean: Slavery and Aristocratic Wealth.
February 11, 2005, Suzanne Miers, Professor Emerita in History, Ohio
University, "Freedom is a good thing but it means a dearth of slaves": Twentieth
Century Solutions to the Abolition of Slavery.
February 23, 2005, Freedom Panel, Lovalerie King, Assistant Professor of
African American Language and Literature, Penn State University; Changing
Definitions of Slavery and Freedom in African American Literary Texts; Robyn
Spencer, Assistant Professor of African and African American Studies and
History, Penn State University, Defining Freedom in Struggle: A View from the
Sixties; Ben Vinson III, Associate Professor of Latin American History, Penn
State University, Freedom as Slavery and Slavery as Freedom: A View from
Latin America.
March 17, 2005, Charlotte Hill O'Neal, Artist, Writer, Community Activist, and CoDirector of United African Alliance Community Center (UAACC) based in
Tanzania, East Africa, A Panther in Africa

Breaking the Silence Lecture Series 2005/2006
September 30, 2005, Steven Hahn, Roy F. and Jeannette P. Nichols Professor of
History, University of Pennsylvania, and winner of 2004 Pulitizer Prize,
Rethinking Slave Emancipation in the United States.
November 11, 2005, Liza Featherstone, independent journalist and activist, New
York City, and author of Selling Women Short: The Landmark Battle for Workers'
Rights at Wal-Mart , "Always" Low Wages! The High Cost of Wal-Mart
February 3, 2006, Elsa Barkley Brown, Associate Professor, Departments of
History and Women's Studies, University of Maryland, The Work of Friendship:
Nurturing Manhood in the Great Migration.
February 17, 2006, María Frías, Professor of African American Literature,
University of A Coruña (Spain), and 2005-06 Du Bois Fellow at Harvard
University, Black Nuns in Europe: From Slavery to the Convent (and Sanctity).
March 31, 2006, Joseph E. Inikori, Professor and Director of Graduate Studies,
History Department, University of Rochester, The Transatlantic Slave Trade and
the Evolution of the Market Economy in West Africa.

Breaking the Silence Lecture Series 2006/2007
October 6, 2006, Dylan Penningroth, Associate Professor of History,
Northwestern University, Slaves' Claims to Family and Property in the Southern
Gold Coast and the U.S. South.
February 2, 2007, Toyin Falola, Frances Higginbotham Nalle Centennial
Professor in History, University of Texas at Austin, The Yoruba in the
Comparative World of Slavery.
February 23, , Patrick Manning, Andrew W. Mellon Professor of World History,
University of Pittsburgh, Slavery's Expansion in the Age of Emancipation: West
Africa and the U.S. in the 19th Century.
March 23, 2007, Sandra E. Greene, Professor of History, Cornell University,
Remembering Enslavement: Ghana Memories of the Slave Trade.

Disability Studies Lecture Series 2002/2003
September 16, 2002, Anita Silvers, Professor of Philosophy, San Francisco State
University, Preserving the Promise of Genomics: A Civil Rights Route to
Protection from Genetic Discrimination.
October 7, 2002, Simi Linton, President, Disability/Arts, Disability and the
Holocaust: a History Revealed - a Film and Panel Discussion.
November 4, 2002, Michael Bérubé, Paterno Family Professor in Literature,
Penn State University, Disability and Democracy.
March 4, 2003, Eli Clare, Author of Exile and Pride: Disability, Queerness, and
Liberation, Stolen Bodies, Reclaimed Bodies.
March 24, 2003, Janet Lyon, Associate Professor of English and Women's
Studies, Penn State University, About Faces and Disability.
March 31, 2003, Susan Squier, Brill Professor of Women's Studies and English,
Penn State University, Meditating on Disability.
April 29, 2003, Susan Schweik, Associate Professor of English, University of
California, Berkeley, The Ugly Laws of Disability Studies: Gender, Disability, and
the Politics of Discrimination by Appearance. This lecture is part of the Women's
Studies Feminist Scholar Series.

Disability Studies Lecture Series 2003/2004

November 21, 2003, Laurie Ringaert, Director, Center for Universal Design,
College of Design, North Carolina State University, Universal Design of the Built
Environment: The New Paradigm.
December 5, 2003, Tobin Siebers, Director of Comparative Literature and of the
Global Ethnic Literature Seminar and Professor of English Language and
Literature, University of Michigan, Disability Aesthetics and the Built Environment
.
April 2, 2004, Camilla Ryhl, Architect MAA, Ph.D., A House for the Senses.

Disability Studies Lecture Series 2004/2005
October 11, 2004, Anne Davis Basting, Director, Center on Age and Community,
University of Wisconsin—Milwaukee, and Associate Professor of Theatre, Peck
School of the Arts, University of Wisconsin—Milwaukee, Forget Memory:
Imagining the Self after Memory Loss.
November 1, 2004, Douglas Biklen, Professor of Cultural Foundations of
Education, Syracuse University, Constructing Competence: Autism, Voice and
the "Disordered" Body.
November 15, 2004, Vilia Tarvydas, Professor and Program Coordinator of the
Graduate Programs in Rehabilitation and Director of the Institute on Ethics in
Disability Policy and Rehabilitation Practice, University of Iowa, and Research
Scientist, University of Iowa College of Law’s Center for Law, Health Policy, and
Disability; Participatory Ethics: Building a Bridge between Disability and
Professional Ethics.
December 3, 2004, James Trent, Professor of Sociology and Social Work,
Gordon College, "Defectives" at the Fair: Constructing Disability at the 1904
Saint Louis World's Fair.
April 4, 2005, G. Thomas Couser, Professor of English and Director of Disability
Studies, Hofstra University, Vulnerable Subjects: Ethics and Disability Life
Writing.

Disability Studies Conference 2006/2007
Untangling Selfhood: The History and Experience of Alzheimer's Disease. A
Conference Marking the 100th Anniversary of Alzheimer’s Disease as a
Diagnostic Category, March 29–31, 2007.
This year will be widely recognized as the 100th Anniversary of the “discovery” of
Alzheimer’s disease (AD). In 1906, German psychiatrist Alois Alzheimer presented the case
history of a 51-year-old woman with dementia named Augusta Deter that would eventually
be the basis for the diagnostic label AD. (His case presentation was published in 1907.) This
anniversary will be marked at several major international conferences by celebratory

accounts of a century of scientific progress in unraveling the mysterious pathology of the
disease. Although the striking photograph of Augusta Deter will likely be seen often in these
festivities, her actual experience and the experience of people who suffer with dementia is
not likely to receive serious attention. Penn State’s conference will mark the anniversary by
focusing attention on the experience of people with dementia and other severe cognitive
disorders.

Topics covered in the conference will include:






subjectivity and selfhood in dementia
cross-cultural perspectives on the experience of dementia
case histories, illness narratives and narrative medicine
prevention and treatments strategies in light of the experience of people with
dementia
historical perspectives on Alzheimer’s, dementia and cognitive disorders

Engaging Latina/o America Lecture Series 2006/2007
This series of public lectures explores critical issues shaping the field of Latina/o
Studies today. Across the U.S., Latina/o Studies has been integrated into
academic spaces and produced new forms of knowledge and theoretical
frameworks. At the same time, it has maintained its connection to Latina/o
communities outside the academy, which has required an awareness of the
constantly changing shape of these communities in different parts of the country.
The series relates these institutional questions to matters of local, national, and
global importance, including immigration, urban policy and gentrification, race
politics, language use, and cultural production. While the category "Latino” is
operative within these debates, the cohesiveness of this identity is complicated
by the distinct and heterogeneous conditions of Latinas/os in the U.S. as well as
by the manner in which national borders are transcended via transnationalism
and migration. As it considers these issues, the series marks the inauguration of
the undergraduate minor in Latina/o Studies at Penn State.
September 21, 2006, Zoller Gallery Breezeway, Visual Arts Building, Engaging
Latina/o America Reception.
October 23, 2006, Laura Elisa Pérez, Associate Professor, Department of
Comparative Ethnic Studies, University of California at Berkeley, Altarities:
Contemporary Chicana Art, Politics, and Spirituality.
November 9, 2006, Arlene Dávila, Professor of Anthropology and American
Studies, New York University, Latino Spin: The Battle over Latinos' Public Image.
December 7, 2006, Alexandra Minna Stern, Associate Director, Center for the
History of Medicine, and Associate Professor of Obstetrics and Gynecology and
American Culture, University of Michigan, "Mexican" for a Decade: Science,
Racialization, and the Politics of Classification in the 1930 U.S. Census.

February 12, 2007, Junot Díaz, Associate Professor of Writing, Massachusetts
Institute of Technology, Love in the War Years: A Reading.
The Engaging Latina/o America Lecture Series is being made possible by
support from the College of the Liberal Arts, Department of English, Department
of History, Department of Women's Studies, Office of the Vice Provost for
Educational Equity, and University Libraries. The Rock Ethics Institute events are
also made possible with the support of a generous gift from Doug and Julie Rock.

Social Justice and the Economy: National and International Perspectives
2006/2007 Lecture Series
September 25, 2006, Paul F. Clark, Professor and Head, Department of Labor
Studies and Employment Relations, and Professor of Health Policy and
Administration, Penn State University, The Ethics of "Brain Drain": Recruiting
Healthcare Professionals from Abroad.
October 9, 2006, Cassandra Veney, Assistant Professor, Departments of
Women's Studies and African and African American Studies, Penn State
University, The Racial and Gender Dynamics of Being "Foreign" in America.
October 16–17, 2006 , Whose Media is It? A Media Issues, Activism, and Policy
Symposium.
October 30, 2006, Amina Mama, Chair in Gender Studies, African Gender
Institute, University of Cape Town, Transnational Challenges: Reflecting on Local
Feminism and the Development of Africa.
December 4, 2006, Sandra Morgen, Professor of Women's Studies, Penn State
University, Tax Justice and Injustice: The Politics of Citizenship, Ownership, and
Responsibility .
January 29, 2007, Joan Acker, Professor Emerita, Department of Sociology,
University of Oregon, Is Ethical Capitalism an Oxymoron?
February 19, 2007, William A. Darity Jr., Boshamer Professor of Economics,
University of North Carolina at Chapel Hill, and Research Professor of Public
Policy Studies, Duke University, Forty Acres in the 21st Century: Reparations for
Black America.
March 19, 2007, Nancy Folbre, Professor of Economics, UMass, Amherst, Who
Cares? Why We Need a New Social Contract.
April 16, 2007, S. Charusheela, Associate Professor of Women’s Studies,
University of Hawai`i at Manoa, From Invisibility to Regulation: Southern
Workers, Western Eyes.

The Social Justice and the Economy: National and International Perspectives
Lecture Series is being made possible, in part, by support from Richard and
Ronnie Lippin; the Africana Research Center; Department of African and African
American Studies; Department of Labor Studies and Industrial Relations;
Department of Psychology; Department of Sociology; Department of Women's
Studies; and University Libraries. The Rock Ethics Institute events are also made
possible with the support of a generous gift from Doug and Julie Rock.

Africana Research Center
The Barbara Jordan Lecture Series
In 2004, the Africana Research Center and the Department of African and
African American Studies initiated the Barbara Jordan Lecture Series to
recognize and introduce the Penn State community to the scholarship of an
African American civil rights activist. The annual lecture will usually be scheduled
in the fall semester and is named after Barbara Jordan because she was a
modern day “giant” in activist scholarship and action that many young people
may not know or recall due to her untimely death in 1996.
Lani Guinier
In 1998, Lani Guinier became the first black woman to be appointed to a tenured
professorship at Harvard Law School. Before joining the faculty at Harvard, she
was a tenured professor for ten years at the University of Pennsylvania Law
School.
Angela Davis
Angela Davis has been active as a student, teacher, writer, scholar, activist, and
organizer for over three decades. Her articles and essays have appeared in
numerous journals and anthologies, and she is the author of five books, including
Women, Race & Class.

The Nelson Mandela Lecture Series
In 2005, the Africana Research Center and the Department of African and
African American Studies initiated the Nelson Mandela Lecture Series to
recognize and introduce the Penn State community to the scholarship of an
African civil rights activist. The annual lecture will usually be scheduled in the
spring semester and is named after Nelson Mandela because he is the by far the
most noted civil rights activist who not only changed the sociopolitical structure of
South Africa but also challenged the world to have a conscience in addressing
human rights.
Mahmood Mamdani

MAHMOOD MAMDANI, a native of Kampala, Uganda, received his Ph.D. in
Government from Harvard University. He is currently Herbert Lehman Professor
of Government in the Department of Anthropology and Political Science and the
School of International and Public Affairs at Columbia University, where he was
also director of the Institute of African Studies from 1999 to 2004. He has taught
at the University of Dar-es-Salaam (1973-79), Makerere University (1980-93),
and University of Cape Town (1996-99) and was the founding director of Centre
for Basic Research in Kampala, Uganda (1987-96).

Charlotte McClain-Nhlapo
Charlotte McClain-Nhlapo is trained as a human rights lawyer. She obtained a
Master of International Law at the University of Warsaw in Poland, and thereafter
studied for an LLM at Cornell Law School in New York.
In August 1999, she was appointed by the President of South Africa Nelson
Mandela to thE South African Human Rights Commission. She was subsequently
reappointed in October 2002. At the Commission she focuses on socio-economic
rights, disability rights and child rights. In addition to the thematic areas she is
responsible for two provinces Mpumalanga and Limpopo.
She currently is on a leave of absence from the South African Human Rights
Commission and for the last year has been at the World Bank where she is the
disability advisor to the East Asia and the Pacific region and the South Asia
region.

Institute for the Arts and Humanities Lecture Series
Salman Rushdie. Free and open to the public. Tickets are required.
April 11, 2006, “A Celebration of Letters.”
September 28, 2005, Paul Lavy, Assistant Professor of Art History, Penn State,
“In the Footsteps of Vishnu: Hindu Gods and the Pursuit of Power in Ancient
Southeast Asian Sculpture.”
September 30, 2005, Steven H. Hahn, Professor of History, University of
Pennsylvania, “Rethinking Slave Emancipation in the United States.”
October 12, 2005, Stephanie Springgay, Assistant Professor of Art Education
and Women’s Studies, Penn State, “Intercorporeal Space: Materializing
Women’s Intersubjectivity Through Community Engaged Art.”
October 21, 2005, Renata Holod, Professor of History of Art, University of
Pennsylvania, “City, Garden, World: The New Capital of Early Modern Isfahan.”
October 21-22, 2005, Marlon Ross, Professor of English, University of Virginia,
“The Race of/in Romanticism: Toward a Critical Race Theory.”

October 22, 2005, Paul Youngquist, Professor of English, Penn State, “The AfroFuturism of DJ Vassa.”
November 2, 2005, Greg Eghigian, Associate Professor of European History,
Penn State, “Correcting Dangerous Minds: The Science and Politics of
Incarceration in Nazi, East and West Germany.”
November 29, 2005, Cecil Giscombe, Professor of English, Pen State, “White
Women, Dark Trains and Poem after Poem: Paul Delvaux’s Railroad Sense.”
November 30, 2005, Alexander Huang, Assistant Professor of Comparative
Literature and Chinese, Penn State, “The Eye of the Other: Envisioning
‘Shakespeare’ and ‘China’.”
December 7, 2005, Benedicte Monicat, Associate Professor of French and
Women’s Studies, Penn State, “Instructional Designs: Women’s Writings for
Children in 19th Century France.”
February 3, 2006, Elsa Barkley Brown, Associate Professor History and
Women’s Studies, University of Maryland, “The Work of Friendship: Nurturing
Manhood in the Great Migration.”
February 7, 2006, John Lipski, Professor of Spanish and Linguistics, Penn State,
“A Picture from Life’s Other Side: Afro-Bolivians Then and Now.”
February 14, 2006, Jonathan Brockopp, Associate Professor of Religious Studies
and History, Penn State, “The Real Satanic Verses: The Qur’an, the Prophet and
Salman Rushdie.”
February 17, 2006, Maria Frias, Professor of African American Literature,
University of A Coruna (Spain), “Black Nuns in Europe: From Slavery to the
Convent (and Sanctity).”
February 28, 2006, Mrinalini Sinha, Associate Professor of History and Women’s
Studies, Penn State, “Imperial Citizenship: The Strange Death of a Political
Ideal.”
March 16, 2006, Sushismita Sen, Lecturer in Religious Studies, Penn State,
“Salman Rushdie’s Literary Magic: AP2CE2E (A Process Too Complicated to
Explain).”
March 29, 2006, Farhat Moazam, Professor and Chairperson, Center of
Biomedical Ethics and Culture, Karachi, Pakistan; “Negotiating Critical Life
Decisions in Pakistan: The Role of Muslim Beliefs, Kinship Systems, and Cultural
Norms.”

March 31, 2006, Joseph E. Inikori, Professor and Director of Graduate Studies,
History, University of Rochester, “The Transatlantic Slave Trade and the
Evolution of Market Economy in West Africa.”
September 14, 2006, Annabel J. Wharton, Professor Art and Art History, Duke
University, “Replicating the Sacred: Early Modern Jerusalem at Varallo.”
October 6, 2006, Dylan Penningroth, Associate Professor of History,
Northwestern University, “Slaves’ Claims to Family and Property in the Southern
Gold Coast and the U.S. South.”
November 9, 2006, Nan Woodruff, Professor of Modern U.S. History, Penn State,
“When Saying Sorry is Not Enough: The Legacy of Terror and Truth and
Reconcilation Efforts in the Contemporary South.”
December 6, 2006, Ingrid Mattson, President, Islamic Society of North America,
Professor of Islamic Studies, “Knowing and Not Knowing: The Psycho-Spiritual
State of the Muslim Ethicist.”

The Comparative Literature Luncheon Series
The Comparative Literature Luncheon is a weekly informal lunchtime gathering of
students, faculty, and other members of the University community. Each week
there is a short (20 minute) presentation, by a visitor or a local speaker, on a
topic related to any humanities discipline. This luncheon series has been ongoing since 1999. Following is the schedule from the fall 2006 semester.
September 13, Barbara Trent (Academy Award Winning Documentary Director):
"The Economics of Media Censorship."
September 18, Elaine Richardson (Associate Professor of English and Applied
Linguistics, Penn State University): "Ride or Die B, Jezebel, Lil' Kim, or Kimberly
Jones: African American Women's Language Practices."
September 25, Jonathan Eburne (Assistant Professor of Comparative Literature
and English, Penn State University): "Adoptive Affinities: Josephine Baker and
Black Internationalism."
October 2, Aaron Rosenberg (Lecturer, Comparative Literature, Penn State
University): "Verbal Art in East(ern) Africa: Samba Mapangala and Shaaban
Robert."
October 9, Michael Bérubé (Paterno Professor of English, Penn State
University): "What's Liberal About the Liberal Arts?"

October 16, Alamír Aquino Corrêa (Associate Professor of Literary Theory and
Brazilian Literature, Universidade Estadual de Londrina (State University of
Londrina, Brazil): "Literary Practices on the Internet in Brazil."
October 23, Adrian Wanner (Professor of Russian and Comparative Literature,
Penn State University): "The New Nabokovs? Russian-American Immigrant
Literature in the 21st Century."
October 30, Rudy Wiebe (Author & Professor Emeritus, Department of English,
University of Alberta): "Writing Into Existence: A Reading of Western Canada
Fiction."
November 6, Marc Caplan (Assistant Professor of German and Romance
Languages and Literatures, Johns Hopkins) "Tevye Transformed: Sholem
Aleichem From Page to Stage and Film."
November 13, Benjamin Schreier (Postdoctoral Fellow In Jewish Studies, Penn
State University): "Delmore Schwartz and the Beginning and End of Jewishness."
November 20, Frederic Jameson (Institute for the Arts and Humanities
Distinguished Visiting Fellow): "Futures of Theory."
November 27, Pius Adesanmi (Associate Professor of English at Carleton
University in Ottawa): "Postcolonial Difference and “Criminalized” Mobilities:
Preliminary Reflections."
December 4, Nobel Prize Literature 2006 Panel on the 2006 Nobel Prize, Orhan
Pamuk. The Panelists are: Ipek Kismet, Doctoral Student in Comparative
Literature; Hülya N. (Ünlü) Yilmaz, Senior Lecturer in German & Instructor of
Comparative Literature; Djelal Kadir, Edwin Erle Sparks Professor of
Comparative Literature.
December 11, Philip Jenkins (Distinguished Professor of Religious Studies and
History, Penn State University): "Reading the Bible in the Global South."

The Red Weather Reading Series
JOB TALK with Amy Winans December 2, 2006
Amy is a Ph.D. whose degree was in early American literature, with an emphasis
in African American literature. She will host an informal discussion of her current
research in global issues in imperialism, with particular reference to South
African Apartheid and legal issues faced by African Americans in North America
in the twentieth century. She will also discuss some job-hunting issues.
The Red Weather Reading Series is supported by grants from the English
department and Schreyer Honors College.

Elrena Evans, December 7,
Elrena Evans holds an MFA in Creative Writing from Penn State. Her writing has
appeared or is forthcoming in Literary Mama, Mothering, Time of Singing,
MotherVerse, Mamazine, and the Random House anthology Twentysomething
Essays by Twentysomething Writers: The Best New Voices of 2006. She lives
in Pennsylvania with her husband, daughter, a baby on the way, two cats, and
about 550 books.

Gorski Lectures
Linda Waugh, University of Arizona, “Indices of Identity and Markers of
Ideological Stance by Proficient L2 Speakers in their L1: Evidence from French
Conversational Interaction,” September 22, 2006.
Carl Ratner, Humboldt State University, California, “Fulfilling the promise of
cultural-historical psychology: Articulating the historical dimension of mind,”
February 10, 2005.
Nancy Hornberger, University of Pennsylvania, “Multilingualism-as-resource and
the ecology of language: Three cases of language education reform, ” January
30, 2003.
Spector Lectures
Anna Stetsenko, City University of New York, “The Dialectics of History: The
Relevance of Vygotsky’s Approach for the 21st Century Education, ” October 10,
2005.
Norman Segalowitz, Concordia University, Montreal, “Cognitive Fluency in
Second Language Acquisition, October 1, 2004.
Fred Genesee, McGill University, “Childhood Bilingualism: Another Case of the
Deficit Hypothesis,” December 5, 2003.
Ron Scollon, Georgetown University, “Nexus Analysis: Toward an Ethnography
of Motives,” October 10, 2002.
Deborah Cameron, University of London, England, “Communication Skills as
Global Language Ideology,” Fall 2001.
Center For Language Acquisition Invited Speakers, Rick Kern, University of
California, Berkeley, "Literacy, Technology, and Language Learning: Where
We’ve Been and Where We’re Headed," October 6, 2006.
A. Suresh Canagarajah, The City University of New York, "World Englishes and
Writing Instruction: New Questions, Old Possibilities," September 11, 2006.

Shawn Loewen, University of Auckland, New Zealand, "Incidental focus on form:
Its occurrence, characteristics, and effectiveness in the L2 classroom,"
November 14, 2005.
Marjolijn Verspoor, University of Groningen, The Netherlands, "THE help to THE
correct using of THE English articles for THE Asian students," October 22, 2004.
Kees de Bot, University of Groningen, The Netherlands, "Dynamic systems
theory and sociocultural theory: Incommensurable constructs or bridging the
gap?" October 19, 2004.
Heidi Byrnes, Georgetown University, "Imagining, Fostering, and Assessing
Advanced L2 Writing Ability: A Curricular and Genre-based Approach," March 2,
2004.
Janina Brutt-Griffler, University of Alabama, "Language Endangerment and World
English: Theoretical Perspectives," February 27, 2004.
Robert Schrauf, Northwestern University, "Immigration Restructures the Mind:
Studies of Bilingual Ethnic Elders," September 12, 2003.
Benjamin Bruening, University of Delaware, "Wh-Variables and Wh-Movement
Parameters," April 4, 2003.
David Block, University of London, Great Britain, "Identity in Language Learning
Research: Past and Present," March 23, 2003.
Ron Scollon, Georgetown University, "Nexus Analysis: Toward an Ethnography
of Motives," October 10, 2002.
Peter Smagorinsky, University of Georgia, "The Twisting Path of Concept
Development in Learning to Teach," October 4, 2002.
Armin Schweglar, University of California, Irvine,
“Spanish Creoles and Creolists in Latin America: Past, Present, and Future,”
September 30, 2002.
Marcel Den-Dikken, The City University of New York, “Direct and Parasitic
Polarity Item Licensing,” April 26, 2002.
Susan Garnsey, University of Illinois, Urbana-Champaign, “What When The Verb
At The End Is Happens? Understanding Sentences in English and Japanese,”
March 20, 2002.
Nina Spada, University of Toronto, Canada, “The Recast Debate in SLA:
Assessing The Arguments and The Research,” March 15, 2002.

Bernard Spolsky, National Foreign Language Center, “National Security,
Heritage Languages, and Language Education Policy,” February 13, 2002.
Andrew Cohen, University of Minnesota, “Assessment of Learners in a Distance
Learning Course,” February 8, 2002.
Claire Kramsch, University of California, Berkley, "Language as Culture," January
28, 2002.

The Allegheny Mountain Reading Series
Brian Evenson, director of the Literary Arts Program at Brown University
Thursday, October 12, 2006

The Rising Scholars Speakers Series
Douglas Mao, associate professor of English at Cornell University, September
26, 2006
Diane Davis, associate professor of English at the University of Texas at Austin
October 16, 2006

The Herschel W. and Eileen Wirtshafter Leibowitz Lecture
“The Psychologies of Terrorism: The Consequences of Conflicting Cultural
Constructions of Reality,” by Anthony J. Marsella, Ph.D., D.H.C., Emeritus
Professor; Wednesday, May 3, 2006. Anthony J. Marsella received his Ph.D. in
clinical psychology from The Pennsylvania State University in 1968, where he
had the opportunity to take courses from and to be mentored by many members
of the faculty including Herschel Leibowitz, Richard Lundy, and George Guthrie.

Health as a Human Right Lecture Series
February 27, 2006, “Health and Human Rights: No Longer a Question: Moving
from Concepts to Action,” by Sophia Gruskin, J.D., M.I.A.
March 20, 2006, "A Preferential Option for the Poor," Ophelia Dahl, Executive
Director, Partners in Health
March 27–28, 2006, “Islam and Bioethics: concerns, challenges, and responses,"
April 10, 2006, "Why are HIV Rates so High in Africa? And What Does This Have
to do With Human Rights?" Helen Epstein, Writer and Independent Consultant.

The Nazi Doctors' Trial and its Legacy Lecture Series
April 3, 2006, "Nazi Medicine and the Legacy of the Nuremberg Doctors' Trial,"
Ulf Schmidt, DPhil, Oxon, Fellow of the Royal Historical Society, Senior Lecturer
in Modern History, University of Kent, Canterbury.

New Jewish Voices
February 1, 2006, Reading by Joshua Braff, the author of The Unthinkable
Thoughts of Jacob Green.
Thursday, February 16, 2006, Andy Abrams will be presenting parts of his
documentary "Tattoo Jew," with images and discussion about the new
phenomenon in which young Jews get tattoos of Jewish symbols to express their
religious or cultural identity.

Science, Medicine, and Technology in Culture
Gary Nabhan, director, Center for Sustainable Environments, Northern Arizona
University, will present “Genes, Food, and Cultural Diversity,” on Tuesday, March
29, 2005.
February 21, 2006, “Whose Stories? Testimony and Testifying on the Tuskegee
Syphilis Study,” by Susan M. Reverby.

The Philip Murray Memorial Labor Annual Lecture
The Department of Labor Studies and Industrial Relations, the Society of Labor
and Industrial Relations at Penn State, and the United Steelworkers of America
jointly sponsor this annual lecture series
Charles Kernaghan, Director of the National Labor Committee, "The Fight to End
Sweatshops and Win Workers' Rights in the Global Economy," April 13, 2006.
Reg Weaver, an outspoken advocate for public education and one of the
country's foremost African American labor leaders, was elected president of the
2.7 million-member National Education Association at NEA's 2002
Representative Assembly in Dallas, Texas. He took office as head of the nation's
largest professional employee organization on Sept. 1, 2002, April 4, 2005.
James D. English, International Secretary and Former General Counsel United
Steel Workers of America AFL-CIO (This lecture was held at Penn State's
Dickinson School of Law), March 31, 2004.

Richard Trumka, Secretary-Treasurer, AFL-CIO, "Why We Need Unions Now
More Than Ever," April 4, 2003.
Sandra Feldman, President of the American Federation of Teachers (AFT),
"Labor Looks Ahead: Challenges of a New Century," March 25, 2002.

The Labor Studies and Industrial Relations Speaker Series
Dr. Sakhela Buhlungu, who will speak on, “Worker Mobilization and the
Democratic Transformation of South Africa,” Wednesday, October 19, Dr.
Buhlungu is a professor of sociology at the University of Witwatersrand currently
in residence at the University of Massachusetts—Amherst. He studies workers'
rights and the labor movement in South Africa, specifically trade unionism, union
movements, political engagement, industrial relations and the ‘new' social
movements. It is co-sponsored by African and African American Studies and the
Africana Research Center.
Dr. Sarosh Kuruvilla: “Business Process Outsourcing and High-Skill Labor
markets: The View from India," Thursday, October 27.

The Fall 2005 Communication Arts and Sciences 590: Colloquium
Friday, October 21, 2005, Stephen Browne, professor of communication arts
and sciences, “Counter-memory: Frederick Douglass and the Politics of
Commemoration.”

Lecture in Honor of the Kelly Professorship in Nineteenth-century English
and American Literature
Aldon Nielsen, "The Color of Modernity," Thursday, October 27, 2005.

Religious Studies Lecture Series
"Good Walls, Good Neighbors? Recent Literature on Religious-State Relations,"
A. Gregg Roeber, Professor of Religious Studies and History, on November 3,
2005.
Brian Victoria, Senior Lecturer at The University of Adelaide in Australia, who is
serving as Visiting Professor at S.U.N.Y. Binghamton this year and is the author
of two recent controversial, and critically acclaimed, books: Zen at War and Zen
War Stories. He will deliver a lecture “The Last Samurai Meets WW II: The Zen of
Japanese Militarism,” on Wednesday, April 20, 2005.

The Classics and Ancient Mediterranean Studies Lecture Series

Speakers for the CAMS lecture series in fall 2005 included: Wednesday,
November 9, Holly Pittman, College of Women Class of 1963 Professor in the
Humanities, University of Pennsylvania, and Curator of the Near East Section,
University Museum, "New Light on the Iranian Plateau during the Third
Millennium B.C., “Excavations in the Region of Jiroft."

Annual Joanne and Paul Tanker Lecture
Thursday, November 10, Ruth Knafo Setton, Reading and Discussion
“How to Recognize a Sephardic-Jewish Writer,” November 10, 2005.
Maria Rosa Menocal, “Three Cultures or One? Muslims, Jews, and Christians
and the Art of Coexistence in Medieval Spain,” November 11, 2005.

Daniel and Bea Walden Lecture in Jewish Studies
“Cultural Studies and Jewish Historiography,” by Jonathan Boyarin, newly
appointed to a Chair in Jewish Studies at the University of Kansas, will offer the
first Daniel and Bea Walden Lecture in Jewish Studies. Professor Boyarin, who is
both an anthropologist and a lawyer, will discuss the constantly changing
experience of being Jewish in America on Thursday, September 29, 2005.

Population Research Institute Brown Bag Series
Wilbur Zelinsky, Professor Emeritus of Geography and Demography, and
Stephen Matthews, senior research associate, associate professor of geography,
demography, and sociology, and director of the GIA Core, will speak on Tuesday,
April 19, 2005.
David Bloom, Clarence James Gamble Professor of Economics and
Demography, Department of Population and International Health, Harvard
University, will present “The Health and Wealth of Nations,” on Tuesday, April 26,
2005.

The August Wilson Play Festival
The August Wilson Play Festival will be held from Wednesday, April 27, through
Sunday, May 1, 2005 at University Park. The festival, part of an ongoing
initiative, “In Pursuit of Social Justice: Recognizing Pennsylvania Black Artists,”
will celebrate the creative achievements of Pittsburgh native August Wilson, one
of the most important African American artists as well as one of America's most
acclaimed playwrights and interpreters of the African American experience.
Three full theatrical productions of Wilson's plays will be featured: Fences,
performed by Pennsylvania Centre Stage; Seven Guitars, performed by the
University of Pittsburgh's Kuntu Repertory Theatre; and Jitney, performed by
Temple University Theatre. The festival will also feature staged readings of Joe

Turner's Come and Gone, Ma Rainey's Black Bottom, and Two Trains Running,
performed by Philadelphia's Freedom Theatre and Walnut Street Theatre
traveling repertories and by the local theatre company Loaves and Fish. The fiveday event will also include a film presentation of The Piano Lesson and
discussions by theatre and literary critics of Wilson's ten plays, each depicting the
African American experience in a different decade of the twentieth-century.

2004 Francis M. Sim Memorial Lecture
Fadwa El Guindi, visiting professor of anthropology, Center of Contemporary
Arab Studies, Edmund A. Walsh School of Foreign Service, Georgetown
University, Washington D.C., will present the Francis M. Sim Memorial Lecture
for 2004 entitled, “The Politics of the Veil in the Islamic World and Beyond,” on
Thursday, October 14, at 8:00 p.m. in 112 Kern Building.

New Directions in North American Scholarship on Afro-Mexico
Ben Vinson III, associate professor of history, and Matthew Restall, professor of
history, women's studies, and anthropology, with the Africana Research Center
as a primary sponsor, are hosting the one-day conference on Friday, October 15,
at 108 Wartik Building. Opening remarks will start at 9 a.m. and the conference
will conclude at 5 p.m. Through a series of symposia, noted scholars will address
the current and emerging status of Afro-Mexico in the areas of literature, history,
and anthropology. The conference is free and open to the public. For more
information, contact Ben Vinson bjv10@psu.edu or the Africana Research Center
at 865-6482 or africanacenter@la.psu.edu. The Rock Ethics Institute, the
Africana Research Center, and Latin American studies will co-host the
conference.

The Annual Joanne and Paul Tanker Lecture
Dr. Steven Wasserstrom, The Moe and Izetta Tonkon Professor of Judiac
Studies and Humanities at Reed College, will be the guest lecturer this year for
the Annual Joanne and Paul Tanker Lecture hosted by the Jewish Studies
Program. Dr. Wasserstrom will present “Siblings or Enemies? Jews and Muslims
in the Formation of Islam” at 3:30 p.m. on Friday, October 22, 2004.

Penn State Annual National Family Symposium
The focus of the 2004 symposium is threefold. The first goal is to better
understand the nature and origins of contemporary patterns of sexual and
romantic relationships. The second goal is to illuminate how early romantic and
sexual relationships influence individuals' subsequent development and life
choices, including family formation. A third emphasis will consider whether or not
current trends in romantic and sexual relationships in adolescence and emerging

adulthood are problematic for individuals, families, and communities, and, if so,
to identify effective ways to address this complex set of issues.
The symposium is titled Romance and Sex in Adolescence and Emerging
Adulthood: Risks and Opportunities. The symposium is organized by Alan Booth,
Distinguished Professor of Sociology, Human Development, and Demography,
and Ann Crouter, professor of human development and family studies, of Penn
State.

Appendix 9:

Dean’s E-mail to the College Community

DEAN’S EMAIL TO THE COLLEGE COMMUNITY (SENT 11/06)
Faculty and staff colleagues,
Recently a staff member in the Liberal Arts was a target of hate mail and threats based on
sexual orientation. To say that acts of intolerance and harassment are unacceptable does
not fully express my contempt for these acts.
An essential expectation for all our faculty, staff, and students is to treat each member of
our community with respect. This value is the first of the Penn State principles: “I will
respect the dignity of all individuals within the Penn State community.”
http://www.psu.edu/ur/principles.pdf We in the Liberal Arts are firmly committed to
supporting and promoting the diversity of our community, and creating a supportive and
civil environment for work and study; only in this way can we be truly committed to truth
and free and open inquiry.
Each member of the Penn State community must abide by this principle of respect;
otherwise acts of intolerance undermine the ability of other members of the community to
study and work productively. Moreover, many University policies explicitly prohibit acts
of intolerance and provide serious sanctions for such activities up to and including
expulsion and dismissal.*
I call on each of you to oppose intolerance, hate, and prejudice. Let us stand for the
values of tolerance and respect for individual worth that we as Americans, Penn Staters,
and members of the College of the Liberal Arts can be proud of.

* See, for example, policies AD 29, AD 41, AD 42, HR 01, HR 11, and HR 76.

Appendix 10:

Dean’s Letter Promoting Hiring of
Underrepresented Faculty

DEAN’S ANNUAL LETTER TO DEPARTMENT HEADS (VERSION BELOW
SENT 10/26/06)

As we enter into the hiring season, I want to emphasize that the College will support
hiring top quality African American faculty even if they do not squarely fit into the job
descriptions that you are searching for and even if you are not currently searching. As
with any other appointment we make, we want to hire those who we think can make
tenure, if they are junior faculty, and be important contributors to the intellectual and
programmatic development of the department, if they are tenured faculty. If someone
looks promising but especially green, we could consider nominating him or her for the
ARC post doc for 2007-08 with a downstream tenure line appointment for fall 2008.
As you know, we lost several African American faculty last year, so this is an especially
appropriate time to make sure we are considering diversity in our hiring plans. Let me
know if you have questions.
Regards, Susan

Appendix 11:

Liberal Arts Internal Research Funding

APPENDIX 11
Diversity-related Liberal Arts Internal Research Funding
For Projects/Faculty From 2002 to date
Project

Amount of
Funding

Tenure award for faculty member

$4,000

The African Populations of the Yucatan

$4,000

Bio-bibliography of Afro-Columbian Writers: Works and
Criticism

$5,000

Neglected Political and Public Writings of African Women

$3,300

Beyond Compartmentalization: Metonymy, Subalternity, and
Subsaharan American Literature

$5,000

Use of an American narrative on slavery, Uncle Tom’s Cabin
as a frame for discussion of the contraband trans-Atlantic
slave trade to Cuba

$3,000

Establishing the Penn State Institute for Disability Studies

$12,000

Human geography of slavery

$2,000

Afro-Bolivian Spanish: The Oldest Surviving Afro-American
Speech Community

$2,000

IAH Resident Scholar for faculty member, 2003/04

$4,000

The Works of Rosa Montero: towards an ethic of hope

$1,300

Kreyol Incursions into Dominican Spanish

$8,775

Research funding for faculty member, 2003-04

$6,500

Research funding for faculty member, 2003-04

$2,000

Summer support for faculty member, 2004

$7,000

Research funding for faculty member, 2003-04

$3,000

Course release for faculty member, Fall 2003

$4,000

Research support for faculty member, 2004

$1,500

Children’s Socialization, Gendered Orientations, and Sexual
Behavior
Research support for faculty member, 2003/04
Summer support for faculty member, 2004
Racial Disparities in College Adjustment Experiences and
Related Outcomes
Tenure award to faculty member
Hiphop Literacies

$7,000
$10,000
$6,000
$25,562
$4,000
$500

Center for American Literary Studies

$50,000

The Joint Conference on Hispanic Linguistic and Acquisition

$19,110

Traditional African Roots of Modern African and Diasporic
Theatre (with Charles Dumas, Theatre)—team teaching
across the disciplines

$7,500

The Politics of Farce in Contemporary Spanish American
Theatre

$3,500

New Diaspora

$10,000

Relevance of African Traditional Institutions of Governance

$16,000

Blackness and the Mexican Caste System in the 18th Century

$2,500

Research funding for faculty member, 2004-05

$2,000

Summer Support for faculty member, 2005

$10,000

Research funding for faculty member, 2004-05

$3,000

Research funding for faculty member, 2004-05

$5,000

Civic Mobilization and Government Responsiveness: A
Proposal for Data

$30,000

Drug Resistance Strategies Minority Project

$25,000

IAH Resident Scholar for faculty member, 2005-06

$5,000

Tenure award for faculty member

$4,000

Research funding for faculty member, 2005-06

$2,000

Research funding for faculty member, 2005-06

$10,000

Research funding for faculty member, 2005-06

$5,000

Travel for research by faculty member to Champaign, Tulsa
and Little Rock

$2,220

Permission fees for images used in his article, “Caravaggio’s
Rednecks”

$1,025

Violence and African American Memory in the Twentieth
Century South

$5,000

Rhetoric, New Media, Deliberative Democracy

$3,750

TOTAL

$343,042
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Appendix 12
Liberal Arts External Research Funding from 2002 on
with a Substantial Diversity Dimension

Research Title
A Comparative Analysis of Structural Covariates of Female and Male Offending Rates
(1970-2000)
A Cultural-Based Approach to HIV and Substance Use Prevention for African American
Girls
Adolescent Victimization and Offending: Specifying the Role of Peer Groups and Social
Context
Advance Leadership Program: Women in Cognitive Science
Africa and Its Diasporas: Dispersals and Linkages
African American Parenting and Adolescent Adjustment
Colonial Botany: Gender, Politics and Commerce Between Europe and the West Indies
In the Eighteenth Century
Concentrated Homelessness in Metropolitan Neighborhoods
Construction and Application of a U.S. Admixture Map
Denying Discrimination: Determinants and Consequences
Development and Prevention of Substance-Use Problems
Drug Resistance Strategies Minority Project
Drug Resistance Strategies: The Next Generation
Expanding a Web-accessible Women’s Health Data Archive
Feminist Epistemologies
Feminist Philosophy in the United States: An Oral-Visual Reference Work
Genetics of Skin Pigmentation in Island Melanesia: Divergent Genotypes for a
Convergent Phenotype?

Genetic Regulations of Hypoxia-Induced IUGR
Head Start (Head Start REDI – Research–based, Developmentally-informed)
Hormonal Influences on Human Sexually-Dimorphic Behavior
Identifying NIDDM Genes Using Admixed Populations
Identification of Loci Associated with Spontaneous Preterm Birth in African-Americans
by Admixture Linkage Disequilibrium Mapping
Intervention for African American Females
Maternal Work Transitions, Parenting, and Adolescent Adjustment (African
American Parenting and Adolescent Adjustment)
Modeling DNA Diversity in Cardiovascular Health/Disease
Modeling the Main, Interactive, and Cumulative Effectsof Gender (and EthnicityWhite, Black, Black Hispanic) on the Case Processing of Criminal Defendants in
Large Urban Communities
Mixed Blood Project
Multisite Prevention of Conduct Disorder
Nonresident Father Involvement and Child Well-Being
On Your Own Without a Net: The Transition to Adulthood for Vulnerable Populations
Police Intervention and Repeat Offending in DomesticAssault
Psychosexual Differentiation: Biology and Socialization
Racial and Gender Disparity in Pennsylvania Sentencing
Race, Friendship, Tracking, Aspirations, and Achievement
Race and Public Communication about Human Variation
Remaining Single as a Makeinu (Underdog): Exploration of Japanese Never-Married
Women’s Identities in Japan
Slavery and Freedom in Charleston, S.C. and the Sea Islands
Tremin Trust Project

Welfare Reform and Migration of Poor Families
Welfare Reform and Migration: Moving to Benefits/Moving from Restrictions
Women’s Voices from West Africa

Total value of above projects - $17.2 million
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Executive Summary
of
EXTERNAL REVIEW
of the
AFRICANA RESEARCH CENTER
by
Professor Manning Marable, Columbia University
Professor Gwendolyn Mikell, Georgetown University
June 20, 2006
(with some responses, bolded, from the ARC director, Keith Wilson, woven into the text)

The Africana Research Center (ARC), at Pennsylvania State University was
established in 2001. The various campus constituencies who advocated the creation of the
ARC sought to address a wide variety of divergent, and to some extent, contradictory
interests. As a consequence, ARC was expected to resolve a host of issues that under the
best circumstances would have been extremely difficult to address.
Administratively and structurally, ARC began its work with certain
disadvantages. The most important, in our judgment, was the lack of a clear consensus as
to the “field of interdisciplinary research” of the ARC, and the lack of a core relationship
with an academic department that could bolster both sides of the subject matter labeled
‘Africana.’
Technically, “Africana” is a concept that pertains to the study of African cultures
and societies. African Studies centers and departments have had a very different
institutional history in higher education than Africana ones. The vast majority of such
programs have addressed the distinctive histories, languages and cultures of continental
Africa, including Islamic North Africa. Most have not focused scholarly attention on
black populations in the United States, the Caribbean and Latin America. These
distinctions are crucial because ARC from the beginning sought to extend resources to
both Africanists who defined the area of their research within the geographical
parameters of the African continent – an “area studies” approach – and to faculty who
primarily were interested in exploring black American and Afro-Caribbean life, culture
and history, within a “Diaspora” intellectual framework. Given the limited resources and
staff of ARC, the failure to establish core academic and disciplinary relationships, and the
failure to set clear priorities for its programs and academic initiatives created challenges
for its effectiveness.
Throughout ARC’s development, there continued to be tensions between
various groups of “stakeholders” who had strikingly different concepts about what the
center’s proper domain of activity should be. To many students, ARC was primarily “a
grassroots center, born out of protest.” To build upon that legacy of social protest and
political engagement, in 2004 ARC established two annual lecture series.
The perception of some faculty was that while these public educational activities
were commendable, they were not the primary purpose of the ARC. They expected the
Center to utilize its resources to provide financial support to underwrite research on any
aspect of Africa and the African Diaspora. From its initial year of operation, ARC
attempted to accomplish this by establishing a grant mechanism disbursing funds to both
faculty and students who submitted research projects
This grant mechanism, while generous, did not successfully cultivate the Center’s
larger goal and expectation of cultivating an “Africana Scholarship,” for several reasons.
In ARC’s initial years, grant recipients were not asked to submit final reports on their
completed research projects, either in writing or in the form of lectures or brown-bag
papers to colleagues. Faculty generally used this funding to pursue their own specific
research objectives, rather than being asked to link their research to the development of
comparative Africana scholarship. Over a five year period, about 56 percent of all grant
funds were allocated to research on black American topics, with another 13 percent of

grants awarded to research on “Afro-Latino/as.” Scholarship devoted primarily to
continental Africa received less than one quarter (24 percent) of all funding. This
undoubtedly reinforced the perception among some Africanists that ARC’s real priority
was the black experience in the United States, rather than Africa. On balance, however,
such criticisms of ARC probably grow out of the absence of academic linkages that
reinforce existing African research at Penn State, rather than a simple privileging of
African-American scholarship.
ARC’s successful development in the future depends on its restructuring and
rearticulating with academic units within PSU, as well as on a clearer restatement of its
mission, long-term goals, and objectives as an academic resource center at PSU. To assist
this process, we have identified five key concerns that should be addressed:
(1) ARC’s primary “research agenda.”
Should ARC give priority in its grants and programming to content in the social
and behavioral sciences? Or should ARC define itself as an interdisciplinary/multidisciplinary center, representative of the liberal arts and humanities, social and behavioral
sciences, as well as Africana-related scholarship in PSU’s other schools?
In our experience, the “research agenda” of any academic program is grounded in
the actual research of the faculty who comprise its core constituency. Because of tensions
and disagreements between AAAS and ARC in the past, the Center has lacked a true
departmental “partner.” This is now changing with the new leadership and rejuvenation
of AAAS during 2005/6, and it makes possible a stronger relationship with ARC. We
recommend the establishment of a standing academic advisory committee, with at least
one-half of its membership selected from faculty in CLA, of whom at least two should be
AAAS faculty with African and Diaspora research interests. The committee would meet
regularly, and would develop broad guidelines for ARC’s entire programming and
grantmaking procedures, in consultation with ARC’s director. ARC should promote the
development of interdisciplinary and comparative scholarship on Africa and people of
African descent outside the continent. By definition, such an emphasis would draw
broadly upon research in the arts and humanities, the social and behavioral sciences, as
well as research in Education, Health and Human Development, Information Sciences
and Technology, and other colleges.
Response: 1) we already have a standing committee (advisory board), 2) our
relationship with AAAS is very strong and getting stronger, and 3) possibly looking
at an Associate/Assistant Director who is Africanist (an Africanist is a person who
defines the area of their research within the geographical parameters of the African
continent).
(2) The future relationship between ARC and a possible NRC- African Studies
Center through Title VI.
During our visit, we were given strikingly different interpretations about the sharp
disagreements over the creation of a new NRC- African Studies Center. If ARC is truly to
function as an “Africana Research Center,” it must devote a significantly larger share of

its resources to support the curriculum development of the interdisciplinary scholarship
related to the African continent. This includes the expansion of African language
instruction, and a greater range of courses in African literature, cultures, and societies.
Africanist researchers and scholars should comprise fully one half of its new advisory
committee. Although most NRC Title VI Centers have been ‘African’ rather than
‘Diaspora’, ARC and the NRC-Title VI Center can be mutually reinforcing. Such a
restructuring would permit ARC to serve as an excellent supportive partner to an NRCTitle VI African Studies Center, which would have its own Director.
Question: It was stated that we cannot get funding for a Title VI center that
is diaspora related. It was reported that none of the centers that have been funded
have ever included a diaspora focus…..
Response: 1) Talks are underway to see if The Pennsylvania State University
should submit a proposal for Title VI funding (African Studies Center).
(3) ARC’s grant mechanism and the fostering of Africana scholarship.
ARC should establish clearer criteria and expectations for its grant applications,
for the awarding of its major grants to PSU faculty, and for equity of funding for African
and Diaspora focused scholarship. The overall share of its budget allotted to grants
should be reduced to approximately 25 percent so that new forms of scholarship
(conferences, speaker’s series) can be included. Past faculty recipients of major grants
($2,500 to $10,000) should wait at least two full years before applying for any future
funding. Recipients of major grants should be obligated to present papers on their
research findings in an ARC-sponsored program, which could be featured in the brown
bag luncheon series at the Center.
Response: 1) we are in the process of completing a makeover of the grant
mechanism process.
--have people submit PDF files; have people upload information on
our web site.
---having templates for grant information (e.g., budget, etc.).
--grants with missing information will be not reviewed.
--no exceptions for late submissions.
2) people who receive grants do have in their contacts that they must present
a brown bag sponsored by the ARC. We will reinforce this by not giving money to
people who do not adhere to the contract guidelines. 3) Report: Past faculty
recipients of major grants ($2,500 to $10,000) should wait at least two full years
before applying for any future funding. We will make this clearer in our next
rounds of proposal solicitation and in the contracts that we have proposal winners
sign.
(4) ARC’s involvement in student activities.

Because ARC is not an academic department, it has no “natural constituency” of
undergraduate and graduate students. Under Dr. Vandiver’s leadership, it has sought to
address this problem by sponsoring a wide variety of student-oriented initiatives, such as
the African School, the Jazz Club, Sisters of African Diaspora Unite, and the Black
Graduate Research Forum. These sponsorships should be continued. However, a more
effective approach by ARC would be to devise ways to enhance the undergraduate and
graduate curriculum on scholarship on Africa and the African Diaspora, especially
language instruction, and study abroad programs in Africa, the Caribbean, and Afro-Latin
areas. A partnership with AAAS in the establishment of a Master’s of Arts program in
African and African-American Studies would greatly increase the size of its core student
population. While ARC cannot establish an academic program, it can be supportive of
AAAS initiatives in establishing an MA Program in Africana Studies.
Response: 1) we are in the process of establishing a student ARC advisory
board.
(5) ARC’s administrative budget and personnel.
The most serious weakness of ARC is its present administrative structure and its
lack of adequate resources to achieve its objectives. The ARC Director should be a
tenured faculty member who receives course buyouts commensurate with the leaders of
other major centers on campus.
We also recommend the appointment of an Associate Director. The Associate
Director would be responsible for coordinating ARC’s speakers’ series and special
programs at other PSU campuses, the fellowship programs, and would serve as liaison to
undergraduate and graduate student organizations on the PSU campus. The Associate
Director would also be the principal liaison with AAAS.
We agree with Dr. Vandiver’s recommendation that the current staff assistant
position be upgraded and additional staff support be provided.
Finally, greater institutional support from PSU’s development office needs to be
provided to ARC. The generation of at least a $1-2 million endowment fund in the
upcoming capital campaign, which could yield $80,000-$100,000 annually, would be a
tangible statement of institutional commitment to do more to support the ARC’s
programs and administrative expenses.
1) we just hired a new staff assistant (i.e., Lasha Hardy) in the ARC. 2) in the
process of hiring an associate director (we have a committee, a draft job description,
and tentative stating date, July 2007). 3) we cannot do any of the other until the
infrastructure is stronger.

Work in process
1. In conjunction with the Law School, spring lecture series speaker Bill
Fletcher.
2. Re evaluating programs to see if we will continue these programs. If we
continue, how will the new programs look.
--lecture and brown bag series with other centers with similar
missions as ARC.
3. Partnering with other centers to co-sponsor fall (Barbara Jordan) and
spring (Nelson Mandela) lecture series.
4. Folding our under graduate research symposium into a larger event that
will give our center and undergraduates students more exposure and
recognition.
5. Edited book with both undergraduates, graduates and faculty as chapter
authors. We have already received commitments from some folks to do
chapters.
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